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Abstract
Allen, Lorraine. Ed.D. The University of Memphis. May 2013. Exploring Collaboration
between Teachers and the Learning Media Specialist on the Instructional Design of
Curriculum. Major Professor: Dr. Deborah Lowther, Ph.D.
The purpose of this research was to provide a qualitative study exploring the
collaboration between three teachers and the School Library Information Specialist
(SLIS) on the instructional design of curriculum. In this study, collaboration means
working together to meet standards and guidelines. The SLIS, in the role of instructional
consultant to the teacher, is to collaborate and to be part of the team that designs,
develops, and implements instruction. The teacher and the SLIS collaborating is the
theory but not always the practice.
The research was conducted in a grade 1-6 elementary school. Data from
individual interviews, classroom artifacts, and observations, comprised the primary data.
The transcribed, coded, and analyzed data were used to determine if the efforts and
activities of the participants led to collaboration. Triangulation and member checks
added to the credibility and trustworthiness of the study.
The focus was on the following research questions: (1) In what ways do teachers
and the SLIS collaborate on the instructional design of curriculum? (2) How do the
teachers describe the collaboration with the SLIS on the instructional design of
curriculum? and (3) How do the SLIS describe the collaboration with the teachers on the
instructional design of curriculum? Three themes became apparent after analyzing the
interview transcripts and noting the participants’ experiences. The first theme described
the typical ways the teachers and the SLIS designed the curriculum and objectives. The
second theme described the ways the SLIS and the teacher collaborated. In the third
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theme the methods used by the teachers and the SLIS to work around a fixed schedule in
the library media center were discussed.
Despite the restrictions of a fixed schedule, data revealed collaboration between
the SLIS and teachers was occurring, although not in formal meetings. Successful
collaboration in this study was evident in the strong personal strivings by teachers and the
SLIS to communicate needs and provide support. The findings emphasized the
importance of collaboration as an untapped source that could lighten the teachers’ load.
The findings supported a need for collaboration and added to the knowledge base.
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Chapter 1
Introduction
School Library Information Specialist (SLIS) collaboration with teachers?
Instructional design and the SLIS? Loertscher (2004) describes the ideal SLIS as
someone that collaborates with teachers, using resources and technology to build highlevel learning experiences for students, making them into good readers and users of
information and technology. Turner and Riedling (2003) believe the SLIS must carry out
the instructional consultant role to the teachers in order to impact information technology.
The researcher hoped the exploration of collaboration between teachers and the SLIS on
the instructional design of curriculum would answer some of these questions and provide
a basis for further research.
Background of the Problem
Information Power: Building Partnerships for Learning (1998), prepared by the
American Association of School Libraries (AASL), builds upon the guidelines published
by the American Library Association (ALA). This book, a foundational tool in library
science classes, is used to improve school library media programs. It supports the SLIS in
information literacy standards, information access, program administration, and skills and
strategies in collaboration, leadership, and technology. It recognizes today’s community
of lifelong learners possess a great bank of knowledge and ways to access it.
According to Information Power, for the SLIS to successfully fulfill needed
information literacy goals, collaboration between the teacher and the SLIS must take
place (ALA/AASL, 2003). Collaboration is needed to discover learning and information
needs and aid students and teachers in the location of resources to meet those needs.
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Lindsay (2004) found that to properly teach students information literacy skills and to
integrate these skills into the curriculum, teachers and the SLIS need to collaborate. The
growth of information technology has strengthened this need for teacher-SLIS
collaboration in order to meet the technology standards required in today's curriculum
(Cataldo, 2000). Teacher-SLIS collaboration is needed, but does teacher-SLIS
collaboration take place?
A problem is that regardless of the need for teacher-SLIS collaboration, not all
collaborate. The School Library Journal surveyed 783 SLIS to see if teacher-SLIS
collaboration was taking place (Whelan, 2003). Whelan found only 15% of elementary
teachers and 21% of high school teachers collaborated with the SLIS on teaching
information literacy skills. In a survey by the School Library Journal of 1,571 SLIS from
50 states on teacher-SLIS collaboration to integrate technology into the curriculum,
Brewer and Milam (2005) found that 48% of elementary and 36% of high school SLIS
did collaborate with the teachers on using electronic resources to locate information. In
the Siminitus (2002) California study, although technology was integrated into the
curriculum, the SLIS was not always asked for help. Teacher-SLIS collaboration is not
widely practiced, despite the need.
Statement of the Problem
Collaboration between the teacher and the SLIS on the instructional design of
curriculum often results in student achievement but a gap exists in the information about
whether collaboration really takes place. Although Information Power (1998) states
collaboration needs to take place, practice and theory are not necessarily the same.
According to Lance (2002), although teacher-SLIS collaboration leads to greater student
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academic achievement, most educators do not recognize the connection between
collaboration and achievement. Research in some Georgia public schools found 10% of
the teachers did not consider the instructional role of the school SLIS important
(McCracken, 2001). Collaboration cannot be accomplished if the school SLIS’ role is
not understood or if it is resented (Oberg, Hay, & Henri, 2000; Van Deusen & Tallman,
1994). This study contributes to the exploration of teacher-SLIS collaboration and shows
the need for further research.
Purpose of the Study
The purpose of this research is to provide a qualitative study exploring the
collaboration between three teachers and the School Library Information Specialist
(SLIS) on the instructional design of curriculum. The research was conducted in an
elementary school serving grades 1-6. This school had a library media center that
provides information literacy and technology services to students and teachers. Through
interviews, the interactions between the SLIS and the teachers were studied. The purpose
of these interviews was to determine if efforts and activities lead to collaborative lessons
teaching information literacy skills.
Assumptions
Several assumptions were made in this study. It was assumed that since the study
focused on an exemplary school with a smaller class size; there would be more time for
the teachers and the SLIS to collaborate. More time would probably mean there would
be more teacher-SLIS collaboration in practice, not just theory. It was assumed that the
SLIS and the teachers would describe teacher-SLIS collaboration positively under these
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circumstances. The researcher also assumed that younger teachers would collaborate
more freely with the SLIS.
Research Questions
According to Information Power, the national guidelines for library media
programs, the SLIS, in the role of instructional consultant to the teacher, is to collaborate
with teachers and to be part of the team that designs, develops, and implements
instruction (McCracken, 2001). In reference to collaboration, are these national
guidelines met? This study used three research questions to explore this issue.
1.

In what ways do teachers and the SLIS collaborate on the instructional
design of curriculum?

2.

How do the teachers describe the collaboration with the SLIS on the
instructional design of curriculum?

3.

How do the SLIS describe the collaboration with the teachers on the
instructional design of curriculum?

These questions were addressed to gain insight on collaboration between the SLIS and
the teacher.
Significance of the Study
National and state educational goals include student learning of information
literacy and technology skills (ALA/AASL, 2003). Facing the responsibility of teaching
information literacy and technology skills are teachers and the SLIS. These educators are
also pushed to find methods to increase student performance on standardized tests. The
data from studies in Colorado, Michigan, North Carolina, Texas, Illinois, and other states
do provide evidence of a positive relationship between academic achievement and
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teacher-SLIS collaboration (Eisenberg, 2004). One example is the study of elementary
students who had SLIS and teachers that collaborated. These students scored 21% higher
in reading on Colorado Student Assessment Program (CSAP) (Lance, Rodney, &
Hamilton-Pennell, 2000). These findings suggest teacher-SLIS collaboration is a positive
force in teaching students information literacy skills and making students lifelong
learners.
An exploration of current SLIS and teachers' practices adds to the knowledge base
and promotes future collaboration. Although the qualitative study was limited to one
school, one SLIS, and three teachers, the findings provided information to support a need
for collaboration. Sharing the results of this research will encourage those teachers and
the SLIS who are not collaborating on instructional design and development of materials
to do so. The research emphasized the importance of the SLIS in the development of
curriculum. The research provides teachers and the SLIS a better understanding of the
effectiveness of teacher-SLIS collaboration in improving test scores and information
literacy skills. The results may engender further study of teacher-SLIS collaboration and
the need for teachers and the SLIS to understand each other’s roles. An additional benefit
is making teachers and SLIS aware of their roles in collaboration and collaboration's
benefits to the students. Also it shows that by collaborating, the teacher and the SLIS are
not alone but work as one to accomplish the goals set by national and state guidelines.
Scope of the Study
The primary objective of this study was to gain a comprehensive understanding of
the collaboration between the SLIS and the teacher. It was intended that this
understanding would then form the basis for changing the outdated view of the librarian
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and using the resource of teacher-SLIS collaboration to aid students in information
literacy, academic achievement, and lifelong learning skills. Using technology is not
enough. In this age of technology, it is very important for students to be able to find the
information needed in resources and to use it. Understanding the collaboration between
the SLIS and the teacher would hopefully lead to better use of this resource.
The scope of the study went beyond the identification of the activities used by the
participants. The study tried to understand what the teachers and the SLIS felt about the
teacher-SLIS collaboration and whether teacher-SLIS collaboration was a theory,
practice, or both. The findings from the study can be applied to future research. It can
also be used by teachers, SLIS, principals, and other administers and educators to show
the importance of collaboration and its benefits. The library media center and the SLIS
are not presently used to its fullest. In a time of meager resources, all resources must be
used. By looking past the activities to the feelings about the collaboration, it may extend
the use of collaboration to other teachers and SLIS.
Definition of Terms
The following definitions are given to clarify the terms used in this study:
AASL. American Association of School Librarians.
Audit trail. Part of the audit trail is the raw data, condensed notes and summaries,
the structure of categories, findings and conclusions, a final report connecting the existing
literature, process notes, schedules, and observation formats (Lincoln & Guba, 1985).
This is used to show trustworthiness and maintain records (Schwandt, 2007).
Bracketing interview. The bracketing interview makes the researcher aware of
presuppositions about the phenomenon and sensitizes her/him to the participants’
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responses during the interview and the interpretation of the transcriptions (Thomas &
Pollio, 2002).
Collaboration. Montiel-Overall (2005) defines collaboration as a trusting
working relationship between two or more equal partners involved in shared thinking,
planning, and creating innovative integrated instruction. In this paper, collaboration
between teachers and the School Library Information Specialist (SLIS) means working
together, using verbal and nonverbal modes of communication, in a joint effort, to meet
the standards and guidelines.
Cooperation. Montiel-Overall (2005) says cooperation is a term closely related to
collaboration. Once these partnerships are formed through coordination, people work
together, implying a cooperative relationship. This cooperative relationship means
partners work together sharing a common goal in functions, in a give-and-take situation.
Coordination. Montiel-Overall (2005) says coordination is a term closely related
to collaboration. Through coordination a formal relationship is developed that ensures
synchronization and harmonious working.
Curriculum. All of the courses taught at a specific educational institution.
Fixed scheduling. The term used when the library media center assigns each class
in the school a set time during the week to use the library (ALA/AASL, 2003).
Flexible scheduling. The term used when the library media center provides
access to students as needed, allows teachers and students to work with the SLIS and use
the library as classroom and study space as needed (Lance, Rodney, & Hamilton-Pennell,
2005).
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Insider/outsider perspective. An insider perspective says that to know human
actions is to understand the subjective meanings of those actions to those that acted. The
outsider perspective says that an outside objective, viewing things as a detached
spectator, stance is needed to develop explanations of actions (Schwandt, 2007).
Information literacy. The ability to recognize, locate, evaluate, and use ideas and
information effectively in all formats, and working as partners with the teacher to ensure
reading requirements are meet (ALA/AASL, 2003; Burgin & Bracy, 2003).
Information Power (1998). The national professional guidelines for school
library media programs.
Information technology. Hardware and software that provides information
resources.
Instructional design of the curriculum. This includes the development of
instructional materials, activities, and evaluation that better ensure the quality of
instruction (Dick, Carey, & Carey, 2005).
Interaction. Communications, contacts, exchanges; reciprocal action.
SLIS. School Library Information Specialist. This is the name given to the
librarian of today.
Member check. A member check verifies data by having the participant read the
analysis (Schwandt, 2007).
NCLB. No Child Left Behind Act of 2001. A reform of the Elementary and
Secondary Education Act (ESEA) of 1965, which redefined the federal role in k-12
education. Designed to improve student achievement, it requires the measurement of
students’ progress in reading and math (Burgin & Bracy, 2003).
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Networking. Montiel-Overall (2005) says networking is a term closely related to
collaboration. It brings the individuals together to collaborate through informal
conversations and builds trust for future collaborative efforts.
Peer debriefing. In this procedure the researcher uses knowledgeable colleagues
as a sounding board for their research (Schwandt, 2007).
Triangulation. In this procedure the researcher uses multiple means to examine a
conclusion or claim for different vantage points in order to show trustworthiness of the
data in the research (Schwandt, 2007).
Trustworthiness. The quality and findings of a study that make it noteworthy to
the reader (Schwandt, 2007).
Organization of the Study
This study is divided into five chapters to explore teacher-SLIS collaboration.
Chapter 1, the introduction, includes the background and statement of the problem,
purpose of the study, assumptions, research questions, significance of the study,
definition of terms, and delimitations and limitations. Chapter 2 presents the literature
review. Chapter 3 discusses the methodology used to address the research questions.
This chapter provides detailed descriptions of the participants, instrumentation, research
questions, procedures, data collection and analysis procedures, and limitations. Chapter 4
of the study presents the findings. In chapter 5 is a discussion of the study with
conclusions and recommendations for future study. These five chapters govern the
presentation of this study.
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Chapter 2
Review of Literature
Information Power, the national guidelines for library media programs, states that
the School Library Information Specialist (SLIS), in the role of instructional consultant to
the teacher, is to collaborate with the teachers and to be part of the team that designs,
develops, and implements instruction (McCracken, 2001). Do teachers and the SLIS
collaborate on the instructional design of the curriculum? There is limited research
related to this question. This review addressed two primary variables within this
question: (1) instructional design of curriculum and (2) SLIS-teacher collaboration.
The review of literature, divided into four sections, describes the teachers and the
SLIS’ contributions to the instructional design of curriculum. The first section discusses
the teacher and the SLIS role in the instructional design of curriculum. It discusses the
importance of incorporating 21st century skills in the curriculum and the components of
the instructional design of curriculum. The second section, focusing on SLIS-teacher
collaboration, explores definitions, guidelines, benefits, the things affecting SLIS-teacher
collaboration, and the barriers to collaboration. Studies denoting the SLIS and the
teachers’ interactions when designing instruction are shared. How these collaborations
help in the achievement of information literacy is discussed. What teachers and the SLIS
bring to the table when it comes to reading and information literacy instruction is noted.
When it comes to information literacy, the SLIS’ role as a link between the students,
teachers, and administrators is discussed, acting as a partner in learning and instructional
design. The third section provides some implications concerning the promotion of SLISteacher collaboration. The last section concludes with why researching this topic is
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important and the gaps or conflicts in the data. These four sections begin an exploration
of literature related to teacher and SLIS collaboration.
Literature Review Methods
Various methods were used to conduct the review of literature. Keyword
searches in ERIC, JSTOR, WilsonWeb, ProQuest, EBSCOHOST, and goggle provided
many references. Of the 34 articles reviewed there were 24 surveys, eight submitted by
SLIS and 16 by teachers, principals, and SLIS. Data sources in the articles included
census information, focus groups, questionnaires, interviews, surveys, student
achievement scores, observations, field notes, documents, case studies, emails,
demographic survey reports, and participant journals. Also included were six
informational articles describing library standards. The articles were printed and read,
noting areas of relevance and limitations. To ensure validity and reliability, only peerreviewed articles were used and articles from other worthy sources. From the
synthesized articles, subtopics were developed and sorted to outline the literature review.
Although the articles collected were relevant to the literature review, limitations
to this study were noted. Limited extensive research has been devoted to collaboration
between teachers and the SLIS on the instructional design of curriculum. Numerous case
studies in several states, schools or classrooms have been recorded but an in-depth
national study was not found. The studies did not isolate the teachers’ affect on students
achieving information literacy from the SLIS’ affect on students’ achievement. Despite
the limitations, this review summarized relevant literature on the research questions
proposed.
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Instructional Design of Curriculum
Ninety-nine percent of Americans believe teaching students 21st century skills is
important to the America’s success and 88% believe these skills should be incorporated
into the curriculum (21st century skills, 2008). These skills include critical thinking and
problem-solving, technology, communication, and self-direction skills. Although basic
skills such as reading, writing, math, and science, are important, 66% of Americans agree
they are not enough. Contributions to the instructional design of this curriculum are made
by the teacher and the SLIS.
The instructional design of curriculum includes the development of instructional
materials, activities, and evaluation that better ensure the quality of instruction (Dick et
al., 2005). This is evident in a study of five teachers and a SLIS in an elementary school.
Van Deusen (1996) in describing the role of the SLIS in the curriculum design stated five
teachers planned their themes with the SLIS. Teachers described their ideas to the SLIS
during the early planning stage and asked for the SLIS’ opinions, telling the SLIS where
they were going with a theme. Acting as a facilitator, the SLIS would ask questions, act
as a sounding board, and suggest resources. The SLIS and the teachers would collaborate
on the curriculum and unit plans. These contributions addressed the achievement of
information literacy (information power, 1998).
What Do Teachers and the SLIS Add to Instructional Design?
Teachers and the SLIS have responsibility for reading and information literacy
instruction (ALA/AASL, 2003). Teachers bring knowledge of students’ strengths,
weaknesses, attitudes, and interests to the table along with knowledge of the subject
content (ALA/AASL, 2003; Russell, 2000). The SLIS brings understanding of
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information skills and methods to integrate them into the curriculum, and aid in the
development of resource-based instructional units (information power, 1998; Russell,
2000). They also provide access to information and learning activities. Thus, both
teachers and the SLIS teach information literacy skills to students.
The SLIS as a Link
Previous research states the SLIS is the link between the students, teachers, and
administrators (School Library Information Specialist role and responsibilities, 2007).
The SLIS teaches students to use information effectively in order to develop lifelong
learning and literacy skills. Teachers and the SLIS collaborate on instruction and on
selecting materials and planning activities (ALA/AASL, 2003). Thus the students,
teachers, and the SLIS work as partners in learning (ALA/AASL, 2003). To gain
maximum effectiveness, this SLIS-teacher collaboration is recommended by many
national and state guidelines (Montgomery, 1991).
SLIS-Teacher Collaboration
In this era of the information highway, the world recognizes the importance of
teaching students to sort and gather information. One goal of library media programs is to
“provide leadership, collaboration, and assistance to teachers and others in applying
principles of instructional design to the use of instructional and information technology
for learning” (information power, 1998, p. 1). The SLIS’ role is also to collaborate with
teachers on projects, helping students use various resources and conduct research (school
libraries work, 2008). What is SLIS-teacher collaboration? What standards or guidelines
govern this collaboration? What are the benefits? What factors affect it? What are the
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barriers? These and other questions come to mind when questioning if teachers and the
SLIS really collaborate to teach students the skills needed to sort and gather information.
Definition
Montiel-Overall (2005) defines collaboration as a trusting working relationship
between two or more equal partners involved in shared thinking, planning, and creating
innovative integrated instruction. She also states networking, coordination, cooperation,
and partnership are closely related terms to collaboration. Networking brings the
individuals together to collaborate through informal conversations and builds trust for
future collaborative efforts. Through coordination a formal relationship is developed that
ensures synchronization and harmonious working. Once these partnerships are formed,
people work together, implying a cooperative relationship. This cooperative relationship
means partners work together sharing a common goal in functions, in a give-and-take
situation. In this study, collaboration between teachers and the SLIS means working
together, using verbal and nonverbal modes of communication, in a joint effort, to meet
the standards and guidelines.
Standards and Guidelines
President George W. Bush signed into law the No Child Left Behind Act of 2001
(NCLB), a reform of the Elementary and Secondary Education Act (ESEA) of 1965,
which redefined the federal role in K-12 education. Designed to improve student
achievement, it requires the measurement of students’ progress in reading and math
(Burgin & Bracy, 2003). The purpose of this act was to close the achievement gap
between disadvantaged and minority students and their peers. The guidelines set by the
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American Association of School Librarians (AASL) and Information Power help the
SLIS fulfill some requirements of this act.
According to the AASL’s guidelines, the SLIS is responsible for teaching
information literacy, the ability to locate and use ideas and information effectively in all
formats, and working as partners with the teacher to ensure reading requirements are met
(ALA/AASL, 2003; Burgin & Bracy, 2003). SLIS are experts in acquiring and evaluating
information from resources in all formats and instructing others in their use. They are
responsible for designing motivational reading programs for schools and information
literacy units that can be tied to classroom curriculum. Other expectations include
collaborating closely with teachers to design learning strategies to meet students’ needs,
ensuring all are effective users of ideas and information. The conceptual framework of
Information Power (1998) is based on SLIS-teacher collaboration benefiting students in
learning information literacy (ALA/AASL, 2003).
Benefits
Collaborative relationships between classroom teachers and the SLIS have a
significant impact on learning, particularly in relation to resource collection development
(Neelameghan, 2007). There is a positive relationship between currency and size of
library media center collections and academic achievement. Student achievement tends
to be higher when the school’s library has a newer collection (Burgin & Bracy, 2003).
Test scores have also been found to be higher when there is higher usage of the library
media center. In a study of two rural Ugandan schools (Dent, 2006), there was a
connection between the presence of a library and student achievement, as measured by
students’ scholastic performance, reading habits, study habits, and their use of the library.
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Student performance and reading abilities were higher when a library was available for
use. Reading is a predictor of comprehension, vocabulary growth, spelling and
grammatical ability, and writing style (Neelameghan, 2007). Students who scored better
on reading tests were more likely to test better on information-seeking skills and use of
language (Neelameghan, 2007).
Test scores reveal that collaboration between teachers and the SLIS contribute to
the academic achievement of students (Lance et al., 2005). Elementary students who had
SLIS and teachers that collaborated scored 21% higher on Colorado Student Assessment
Program (CSAP) reading (Lance et al., 2000). Similarly, in an Indiana study, it was
noted that schools performed better also (7.8%) when there was collaboration between
the SLIS and the teacher on the instructional design and delivery of curriculum, when the
SLIS served on key school committees (10.2%), and when the SLIS had regular meetings
with the principals (16.9%) (How Students, Teachers, and Principals Benefit, 2013;
Lance et al., 2007). Integrating information literacy into the curriculum improved
students’ mastery of content and information seeking skills. Collaboration that increases
test scores includes the amount of time the SLIS spends with the teacher on the use of
computer technology (Lance et al., 2000). Although this collaboration contributes to
students’ academic achievement, the degree to which the SLIS collaborates with teachers
depends on various factors.
Factors That Affect
Collaboration between the SLIS and the teacher is affected by the services
provided by the SLIS. Higher levels of collaboration are the result of regular meetings
with school administration, serving on standards and curriculum committees, working
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with teachers at staff meetings and meeting with other library media staff (Lance et al.,
2000). Van Deusen (1996) found teachers felt the SLIS positively impacted resource
quality, communication, clarity, coordination, and focus of the curriculum design. The
results of a survey of 293 SLIS, 99 principals, and 422 teachers in an Indiana study,
observed that schools performed better (29.5%) when the principals and teachers placed a
higher value on the services provided by the SLIS (Lance et al., 2007). Services provided
by the SLIS have a strong impact on collaboration. The time the SLIS has to provide
these services is affected by adequate library staffing.
When there is more library media center staff, the library is used more by students
and teachers, there is more collaboration between teachers and the SLIS, and there is
greater student achievement. Use of library media center materials, particularly audiovisual materials, increases as teachers begin to involve library media center staff in their
instructional planning (Neelameghan, 2007). The degree of collaboration is affected by
the ratio of teachers to pupils (Lance, 1994; Neelameghan, 2007). Sometimes more
students mean less time to collaborate on instruction, unless there are more library staff
members. In understaffed library media centers, the greatest portion of time is spent on
basic library services while a minor portion of time is engaged in collaborative activities.
When there is more library staff, a larger portion of time is spent in high-priority
collaborative integration activities associated with higher TAAS performance (Smith,
2001). Adequate staffing can lead to higher student achievement regardless of the
socioeconomic or educational levels of the adults in the community (Lance et al., 2000;
Neelameghan, 2007). This shows a tie between library staffing, library usage, SLISteacher collaboration, and student achievement.
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Lance (2000) and Burgin and Bracy (2003) researched the relationship between
library media center staffing, collaboration, and student achievement in Colorado and
North Carolina. In the Colorado study, two-thirds of elementary schools with better
staffed library media programs (54%) reported average or above percentages of students
reading at grade level while three out of five elementary schools with less well staffed
library media programs reported below average percentages of grade level readers in
fourth grade (Lance et al., 2000). Burgin and Bracy’s study (2003) in North Carolina
schools noted students’ achievement tended to be higher when the school’s library had a
newer collection. There was a statistically significant correlation (Pearson r = 0.272, p =
0.001, N = 152) between the total paid school library staff hours in a typical week and
student achievement. Library media center staffing, collaboration, and students’
achievements are also affected by the type of scheduling.
Affects of Scheduling
Fixed schedule libraries remain the norm in elementary (Shannon, 2000). Some
teachers prefer fixed schedules because during the time students are in the library, they
have a free period to use for planning. These schedules do not allow time for the SLIS to
plan with teachers on the integration of information literacy skills into the curriculum
(Shannon, 2000). Flexible scheduling, unlike fixed, aids teacher-SLIS collaboration.
Flexible scheduling, the term used when the library media center provides access
to students as needed, allows teachers and students to work with the SLIS and use the
library as classroom and study space are needed (Lance et al., 2005). Library media
centers using flexible scheduling acknowledge inquiry learning cannot happen in a
vacuum and access to information is essential (McGregor, 2006). This type of
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scheduling provides a greater opportunity for collaborative planning and effective support
of inquiry learning.
Schools whose libraries use flexible scheduling tend to have teachers and SLIS
that collaborate more and students who perform better on tests (Lance et al., 2005).
Oberg (1999) mentions a school in Chattanooga that moved to full flexible scheduling
with the teachers arranging instructional activities with the SLIS. Reading and reference
scores began to climb as library use increased. Students of a teacher using flexible
scheduling scored 95% mastery on the reference portion of the TCAP test and 85%
mastery on the comprehension portion compared to a teacher who did not use flexible
scheduling whose students scored 19% mastery on the reference portion and 52% master
on the comprehension portion (Oberg, 1999). In Lance’s (2005) study of Illinois school
library media centers, elementary schools with more flexible scheduling performed 10%
better in reading and 11% better in writing on the ISAT tests of fifth graders. Flexible
scheduling and SLIS-teacher collaboration were related to higher test scores.
Feelings about flexible scheduling in the library media center vary. Many SLIS
recognize its value. Some teachers see it as a way to support student learning while
others think it as a loss of their personal planning time. Principals perceive flexible
scheduling as a mechanism for providing better collaboration between the teacher and the
SLIS for curriculum support (McGregor, 2006). These varied feelings about flexible
scheduling represent only one of the barriers to collaboration.
Barriers
Besides ill feelings about flexible scheduling, there are other barriers to SLISteacher collaboration. Despite AASL’s view on SLIS-teacher collaboration
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(ALA/AASL, 2003), teachers continue to have mixed views on the SLIS role. Some
teachers and administrators still hold outdated views. The SLIS is sometimes faced with
lack of administrative support, funding, and time limitations. Some teachers feel they are
giving up their authority when they include the SLIS in instructional planning. Thus,
although the collaboration between teachers and the SLIS is considered essential in
preparing students for society where vast amounts of information must be understood and
managed, collaboration is not always practiced.
Only some teachers recognize the value of collaboration. Montiel-Overall (2007)
reported some teachers considered the SLIS as a resource for classroom instruction.
Other teachers maintained their own private resource collection due to limited time for
the library media center. In Smith’s (2006) study of Wisconsin school library media
centers, teachers and students rated the helpfulness of the library media center. The
majority of teachers (57 to 99%) considered the school library helpful to students.
Wisconsin teachers and students believed the school library made an important
contribution to students’ personal development by providing them with skills they could
apply both in and out of school. Teachers who aligned and integrated the information
technology standards with content standards into their lessons considered the library
media center more helpful. Over 65% of the teachers reported they collaborated with the
SLIS; however, 11% of those collaborated with the SLIS in their school only once. An
even smaller percentage (5%) of the teachers indicated they collaborated with the SLIS in
their school 10 or more times. When SLIS-teacher collaboration is not valued, the SLIS is
often not included in the instructional design of curriculum.
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In a study by Mardis (2007), although the SLIS were included in some planning
processes, they were often not included in others. Mardis found that in Michigan middle
schools, the average SLIS worked closely with teachers cooperatively instructing
students (5 hours per week), identifying materials with teachers (4 hours per week), and
providing inservice training (2 hours per week). This was not true of all teachers. One
SLIS wrote “I try to work with teachers. I have had some success, but would really like to
have a true collaboration. It seems to be hit or miss” (Collection Development in Science,
para. 6; Mardis, 2007). In Smith’s study of Texas school libraries (2001), 80% of the
SLIS planned instructional units with teachers 2 to 3% of the time and 67% to 75%
taught cooperatively with teachers 5 to 8% of the time. SLIS who did engage in
collaborative activities only spent an average of 10% to 15% of their time in collaborative
activities per week. Only 50% of SLIS provided staff development to teachers and only
75% to 83% of SLIS participated on curriculum committees one to two percent of their
time. This was found to be true despite the use of fixed or flexible scheduling. This
collaboration in some cases but not in others could be attributed to the teachers’ view of
the role of the SLIS and the library media center.
Some teachers still view the SLIS as they viewed the librarian in the past, an
orderly, conformed, passive, middle-aged, unsociable woman who was a keeper of books
(Biggs, 1981) and the library media center as a collection of resources (Lance et al.,
2000; Montiel-Overall, 2007). McCracken (2001) states that “most teachers have a
traditional view of the librarian's role--it is challenging to get them to view me as a
teacher, too” (expectations of principals and teachers, para. 2). In Hrycaj and Russo’s
study (2007), some teachers never made use of library instructional services. Forty
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percent of the teachers and students were not aware of what the SLIS could do and what
they were willing to do to help them. Only one-third of the teachers were interested in
collaborating with the SLIS on design of assignments, team teaching, or grading. This
extends to most students as well who still view the library media center as a reference
library (Williams, 2004). The outdated view of the SLIS and the library media center is
only one of the barriers to SLIS-teacher collaboration.
Lack of administrative support, funding, and time limitations are also obstacles to
collaboration (Brown, 2004; McCracken, 2001; Newell, 2004; Siminitus, 2002). Mardis
(2007) gathered from discussion group members that lack of principal support impede
collaboration. Library operating budgets, ranging from $16.52 per student in the lowest
performing elementary schools to $36.02 per student in the highest performing
elementary schools, are barriers also (Smith, 2001). Time has been identified as a system
deterrent to the development and full implementation of the instructional and curricular
roles in guidelines (Lukenbill & Immroth, 2007; Newell, 2004). The question of sharing
authority can be added to these obstacles.
According to Lukenbill and Immroth (2007), a question that came up was how
much authority teachers are willing to allot to the SLIS in collaboration. Many teachers
are resistant to having the SLIS involved in their classroom (Hrycaj & Russo, 2007).
Williams (2004) found teachers did not always inform the SLIS of student assignments
and only 50% of teachers gave assignments requiring use of the media center or
involving research. Some teachers were willing to collaborate but needed to see some
signs of assurance from the SLIS. The teacher and the SLIS sharing authority through
collaboration is the theory but it is not always the practice.
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The SLIS experiences an opposition or conflict between information literacy
assessment theory and practice (Newell, 2004). Theoretically the SLIS duties should
include library collection development, student information literacy instruction, and
teacher collaboration on lesson plans that integrate research and information literacy
skills into the curriculum (Siminitus, 2002). But while teacher collaboration on lesson
plans is a goal and responsibility for the SLIS, some classroom teachers do not
necessarily share that goal. Teachers are not charged to work with the SLIS unless urged
by the principal. According to Mokhtar (2006), regardless of teaching experience, a
higher proportion of respondents never collaborated with the SLIS. Even early studies
reveal that the SLIS’ profession was not taken seriously (Biggs, 1981). The conflict
between theory and practice sometimes affects learning.
Vygotsky’s Vision
Vygotsky envisioned learning as a socially constructed experience where meaning
is developed through interaction (Montiel-Overall, 2005). Even in the past they realized
“The more serious the problems of knowledge and the library grow, the more depends on
an effective spirit of understanding and collaboration between librarians and the users of
knowledge” (Biggs, 1981, p. 182). The goal of Library Power was to enhance student
learning by improving collections, facilities, collaboration, and flexible scheduling,
bridging all aspects of art, science, mathematics, language arts and technology into the
curriculum (Oberg, 1999). The purpose was to change teaching and learning in an
information society by making the school library media center the heart of the education
process (McGregor, 2006). For teachers and the SLIS to construct the students learning
experience into a meaningful interaction, collaboration must take place.
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Is There Collaboration between the SLIS and the Teacher?
Two of the research questions in this study asked this question but the literature
review revealed there are mixed views. Table 1 synthesizes some details from the review
of literature.

Table 1
Studies Showing Mixed View on SLIS-Teacher Collaboration
Authors
Smith, 2006

Mardis, 2007

Smith, 2001

Hrycaj &
Russo, 2007

Studies Showing Mixed View on SLIS-Teacher Collaboration
 Wisconsin, majority of teachers (57% to 99%) considered the school
library helpful to students
 Teachers and students believed the school library made an important
contribution to students’ personal development by providing them
with skills they could apply both in and out of school
 Teachers who aligned/integrated information technology standards
with content standards into their lessons considered the library more
helpful
 Over 65% of the teachers reported they collaborated with the SLIS;
however, 11% of those had collaborated with the SLIS only once
 Five percent of teachers indicated they collaborated with the SLIS in
their school 10 or more times
 Michigan, the average SLIS worked closely with teachers:
cooperatively instructing students (five hours/week), identifying
materials with teachers (four hours/week), providing inservice
training (two hours/week)
 Texas, 80% of SLIS planned instructional units with teachers 2% to
3% of the time
 67% to 75% taught cooperatively with teachers 5% to 8% of the time
 SLIS who did engage in collaborative activities only spent an
average of 10% to 15% of their time in collaborative activities per
week
 50% of SLIS provided staff development to teachers
 75% to 83% of SLIS participated on curriculum committees 1% to
2% of the time
 some teachers never made use of library instructional services
 40% of the teachers and students were not aware of what the SLIS
could do and what they were willing to do to help them
 Only 1/3 of the teachers were interested in collaborating with the
SLIS on design of assignments, team teaching, or grading
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Table 1 (Continued)
Studies Showing Mixed View on SLIS-Teacher Collaboration
Authors
McCracken,
2001
Williams,
2004
Mokhtar,
2006

Studies Showing Mixed View on SLIS-Teacher Collaboration
 Georgia, 10% of the teachers did not consider the instructional role
of the School Library Information Specialist important
 only 50% of teachers gave assignments requiring use of the media
center or involving research
 teachers did not always inform the SLIS of student assignments
 found that regardless of teaching experience, a higher proportion of
respondents never collaborated with the SLIS

Collaboration, despite the view by AASL that it is necessary (ALA/AASL, 2003),
is not practiced by all teachers. While some teachers recognize the value of collaboration
and consider the SLIS’ role important, others do not consider it important. Flexible
scheduling, although it provides a greater opportunity for collaborative planning and
effective support of inquiry learning and increases students test performances, is not
embraced by all. Some teachers use the library media center’s resources while others
maintain their own private resource collection. Sharing authority is also a problem for
many. Thus, although the collaboration between teachers and the SLIS is considered
essential in preparing students for society where vast amounts of information must be
understood and managed, it is not always practiced. The theory and practice continues to
clash and the role of the SLIS continues to be misunderstood (Newell, 2004).
SLIS Role Needs to be Understood
Early studies reveal the SLIS had a hard time getting people to take their
profession seriously (Biggs, 1981). Some teachers and administrators still hold outdated
views of the SLIS and the library media center (Biggs, 1981; Lance et al., 2000; MontielOverall, 2007). Since some teachers still hold the outdated views, many teachers are
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resistant to having the SLIS involved in curriculum design (Hrycaj & Russo, 2007).
Outdated views lead to lack of administrative support (Mardis, 2007). Collaboration
cannot be accomplished if the SLIS’ role is not understood or resented (Oberg et al.,
2000; Van Deusen & Tallman, 1994).
In What Ways Should the SLIS and Teacher Collaborate?
Teachers bring knowledge of the students and subject content and the SLIS brings
understanding of information skills and methods to integrate them into the curriculum
(ALA/AASL, 2003; Information Power, 1998; Russell, 2000; Siminitus, 2002). Both
have responsibility for reading and information literacy instruction to students
(ALA/AASL, 2003). The SLIS and the teachers are to identify links across student
information needs, curricular content, learning outcomes, and print, non-print, and
electronic information resources (ALA/AASL, 2003). The SLIS is to provide leadership
and expertise in acquiring and evaluating information resources in all formats, in bringing
an awareness of information issues into collaborative relationship with teachers,
administrators, students, and others; and in modeling for students and others strategies for
locating, accessing, and evaluating information within and beyond the library media
center (ALA/AASL, 2003). Both the teacher and the SLIS make contributions to the
instructional design of the curriculum.
Why is It Important?
In this era of vast information and technology, this collaborative effort between
teachers and the SLIS lead to higher achievement, better test scores, improved literacy,
and greater success at the post-secondary level for students (Abram, 2003; Burgin &
Bracy, 2003; Smith, 2001). It is important to teach students information literacy, and both
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the teacher and the SLIS are responsible partners in this task. As shown in Table 2 when
the SLIS and the teacher collaborate, students benefit.

Table 2
Studies Showing Importance of SLIS-Teacher Collaboration
Authors
Lance, Rodney,
& HamiltonPennell, 2000
Lance, Rodney,
& HamiltonPennell, 2005
Lance, Curry,
Rodney, &
Russell, 2007

Findings on the Importance of SLIS-Teacher Collaboration
 Colorado, two-thirds of elementary schools with better staffed
library media programs (54%) reported average or above
percentages of students reading at grade level
 Illinois, flexible scheduling, students scored 10% higher in reading,
11% higher in writing

 Indiana, students performed better - 7.8% when there was
collaboration, 10.2% when SLIS served on school committees,
16.9% when SLIS had regular meetings with the principals, 29.5%
when the principals/teachers placed higher value on SLIS services
Oberg, 1999
 Chattanooga, students scored 95% mastery on the reference portion
of TCAP and 85% mastery on the comprehension portion
compared to a teacher who did not use flexible scheduling (students
scored 19% on the reference and 52% on comprehension)
Dent, 2006
 Two rural Ugandan schools, found positive connection between the
presence of a library and student achievement
Neelameghan,
 Students who scored better on reading tests more likely to test
2007
better on information-seeking skills
Baumbach, 2002  Florida, in schools with well staffed library programs (staffed 60
hours or more), there was a 9% improvement in elementary
students’ test scores, a 3% improvement in middle school students’
test scores, and a 22.2% improvement in high school students’ test
scores

These findings answer the three research questions. In what ways do teachers and
the SLIS collaborate on the instructional design of curriculum? How do the teachers
describe the collaboration with the SLIS on the instructional design of curriculum? How
do the SLIS describe the collaboration with the teachers on the instructional design of
curriculum? The SLIS and teachers that collaborate use library resources, technology,
planning meetings, flexible scheduling, oral and written communication and other ways.
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Not all collaborate. Some look at collaboration positively, some negatively, and some
indifferently. Some value collaboration and some do not value it. This literature review
helped to explore these research questions.
Chapter Summary
Although rapidly evolving information and technology and the focus on school
restructuring has drawn more attention to the role of the SLIS (Shannon, 2000) and
collaboration, there are gaps in the data. One significant problem is the limited research
on the impact of SLIS-teacher collaboration on the instructional design of curriculum in
meeting the standards. Limited extensive research has been devoted to this area of study.
Numerous case studies in several states, schools or classrooms have been recorded but an
in-depth national study was not found. The studies did not isolate the teachers’ affect on
students achieving information literacy from the SLIS’ affect on students’ achievement.
More research on the views of teachers and principals about this form of collaboration is
needed as well. The results from the studies in this literature review cannot be seen as
typical of all schools. Despite the limitations, this review summarized relevant literature
on the research questions proposed and the need for SLIS-teacher collaboration. The
methodology of the study is presented in chapter 3.
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Chapter 3
Methodology
The purpose of this study was to explore the collaboration between three teachers
and the School Library Information Specialist (SLIS) on the instructional design of
curriculum at a K-6 school by focusing on the following research questions:
1.

In what ways do teachers and the SLIS collaborate on the instructional
design of curriculum?

2.

How do the teachers describe the collaboration with the SLIS on the
instructional design of curriculum?

3.

How do the SLIS describe the collaboration with the teachers on the
instructional design of curriculum?
Research Design

According to Crotty, research usually starts with a real life issue that needs to be
addressed, a problem to solve, or a question to answer (Crotty, 1998, p. 13). This study
explored the beliefs and practices of three teachers and a SLIS about collaboration on the
instructional design of curriculum using a qualitative approach. The researcher conducted
the study as an observer and interviewer. The activities of the participants were studied to
provide insight into the collaboration between the SLIS and teachers. The data gathered
helped accomplish the goal of exploring the factors that promoted or did not promote
collaboration and understanding how collaboration affects or does not affect the teachers’
and the SLIS’ professional development. Data from interviews were collected in order to
develop an in-depth understanding (see Figure 1). Interactions between the SLIS and
teachers occurring on a typical day were emphasized in the data. Kawulich (2005) reports
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elements to be included in observation are the physical environment, participants’
descriptions, activities, and interactions. The physical environment would include
observing the surroundings of the setting and providing a description. In participant
observation, Kawulich states, the purpose is to develop a holistic understanding of the
phenomena studied in as objective and accurate a manner as possible, providing the
researcher with ways to check for nonverbal expressions of feelings. These are the types
of observations made by the researcher. The researcher’s conducting the study as an
observer and an interviewer, thus keeping participation to a minimum, added
trustworthiness to the study (Schwandt, 2007). Hopefully this research strengthens the
knowledge on which decisions can be made to meet the needs of the teachers, students,
and the SLIS.

SLIS

Three Teachers

Journal

Interviews

Classroom
Artifacts

Researcher
(Site – Library
Media Center)
Figure 1. Research design

Strauss and Corbin (1990) believe qualitative methods are used to acquire a better
understanding of a phenomenon, and new perspectives on things we already know. Patton
(1990) states in qualitative research the researcher uses the natural setting to acquire data
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by observing, describing, or interpreting the settings as they are in life. This study took
place in its natural setting, the school. The purpose was to gain a better understanding of
the phenomenon of teacher-SLIS collaboration. Individual interviews were administered
in a semi-structured format. This type of format allowed for interview flexibility and
allowed data to unfold (Thomas & Pollio, 2002). In this semi-structured format, the
questions were used flexibly with specific data required from all the participants. The
findings in this qualitative study were a mixture of description and analysis of documents,
and data from interview transcriptions.
Some methods of collecting descriptions of behavior are observing, interviewing,
documenting, and using artifacts (Cresswell, 2007). Before coding the interview
transcriptions, the big picture of teacher-SLIS collaboration was examined. Codes,
categories, and themes summarizing what was expected based on the research questions,
purpose, and interview transcriptions, were developed a priori. This list was adjusted
after the transcriptions were completed. The analysis of the data was expected to yield
similar patterns that could be found in the data collected. The perceptions noted in the
data provided by the teachers and the SLIS were expected to illuminate if there was
collaboration between the teachers and the SLIS and why the participants perceived
collaboration to be important or not important (Bhattacharya, 2007).
Setting
The study was conducted in school with a relaxed but rigorous atmosphere that
served as a window for the researcher to observe and note from interviews if a
collaborative atmosphere was present. The school was selected because it is a small
urban school in a university setting with 16 students for every full-time equivalent
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teacher and a library media center that provides information literacy and technology
services to students and teachers. Classrooms, the library media center, and the student
population were small and there was an air of cooperation between teachers and
administrators. Examples of students’ work lined the school and classroom walls. The
teachers were available before and after school, and the SLIS was available during
school. The setting, the library media center and the classrooms, optimally allowed for
observation of the collaboration phenomenon.
Participants
The participants were selected through purposeful sampling, the dominant
strategy in qualitative research, selecting individuals or groups based on questions or
purposes of the research (Patton, 1990). Homogeneous and snowballing (chain)
sampling are two of the 16 types of purposeful sampling (Mugo, 2008). In homogeneous
sampling the focus is on one group, to simplify analysis and facilitate group interviewing.
In snowball sampling, participants are selected using recommendations of people who
know other people who know other people who might make good interview subjects.
Snowballing and homogeneous sampling were used in this study.
Through snowballing and homogeneous sampling, 4 participants were selected.
After talking with the director of the school, it was decided three teachers and the SLIS
would participate. The three teachers were selected based on the recommendation of the
assistant director of the school. Individual telephone calls were made and emails were
sent to the potential participants to gain their consent. Some of those teachers could not
be participants, so other suggestions from the assistant director from other teachers were
taken into consideration. Participants selected volunteered to participate in the study and
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were informed they were free to terminate the experience at any time. Race, gender, age,
and years of experience, although noted, were not a part of the selection criteria.
The participant pool, all Caucasian, consisted of 3 females and 1 male, various
ages and years of experience. The Tennessee Department of Education (2006) reported
that only 9.52% of teachers have more than 30 years of experience. According to the
National Center for Education Statistics (2008), the elementary student to teacher ratio is
15:3. The participants’ student teacher ratio is 16:1 with 21:3 teachers/support staff for a
student population of 342 (Schooldigger, 2010). The participants’ ages ranged from 30
to 70, with 2 participants 30-40 and 2 participants 60-70. The average years of teaching
experience is 23, two participants having taught seven to eight years and two 34 and 43
years. Their names were not mentioned to protect the participants’ confidentiality and
identity. These demographics are shown in Table 3. The purpose of presenting this data
is to show the gender, age range, and ethnicity of the participants, although there are no
significant findings or themes within these categories.

Table 3
Participant Information
Participant

Gender

Age

Ethnicity

Years at the

Years of Teaching

School

Experience

Teacher 1

Female

30-40

Caucasian

2

8

Teacher 2

Male

30-40

Caucasian

7

7.5

Teacher 3

Female

60-70

Caucasian

26/27

34

SLIS

Female

60-70

Caucasian

23

43
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Data Collection
Bogdan and Biklen (1982) indicate qualitative interviews can be used as the
primary strategy for data collection or combined with observation or other strategies.
This study used interviews as the main method of data collection. Documents, samples of
student work, and a research journal were used to gather data.
Interviews and Observation
The objective of the interviews and observation, using verbal and nonverbal
communication, was to explore what the SLIS felt about collaborating with teachers and
what the teachers felt about collaborating with the SLIS. Patton (2002) stated that “while
recording the language of participants, the observer should also attend to nonverbal forms
of communication” (pp. 290-291). Nonverbal modes of communication do not rely on
words but on timing, body movements, silences in speech, voice changes, facial
expressions, eye movement, dress, and other cues. According to Keegan (2009), the
“words we choose and the way we use them – our intonation, silences, tone of voice – are
just as important as the words themselves” (p. 109). Reading body language, a researcher
can observe the participants’ support and disapproval of the subject matter and the
questions. While noting the nonverbal cues, the researcher should be cautious about
misinterpretations and should be aware that observing the participants during the
interviews may make them self-conscious and anxious (Patton, 2002). The researcher
used these methods in the interviews.
The aim of the interviews was to use open-ended questions relevant to the study
that would allow participants to best describe lived experiences freely. The interviews
were comprised of 23 open-ended questions that were directly aligned to the research
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question to add credibility and validity (see Table 4). As seen Research question 1
included 10 probing questions, research question 2 included seven questions, and
research question 3 included six questions. To decrease chances of participant
misinterpretation, interview questions were written clearly. Although these questions,
provided electronically to those requesting them, were written as a guide to assure the
same basic information was gleaned from each participant, other questions were asked,
depending on the participants’ responses. Interview probes (see Table 4) were used to
clarify the participants’ words and paint a clear detailed picture of the data presented and
to encourage the participants to reveal more details.

Table 4
Research Questions and Interview Protocol/Probe Questions
Research
Questions
In what ways do
teachers and the
SLIS collaborate
on the
instructional
design of
curriculum?

InterviewProtocol/Probe Questions
1.
2.
3.
4.
5.
6.
7.
8.
9.
10.

How do the
teachers describe
the collaboration
with the SLIS on
the instructional
design of
curriculum?

11.
12.

13.

Can you describe the typical way that you design the curriculum?
What tools/resources do you use?
Who are the faculty that you consult with?
What faculty, other than teachers do you consult?
What are some ways that faculty or other people help you?
What strategies does the SLIS use to work with the teachers?
How does the teacher use the new strategies or technology?
How did you prepare for the meeting with the SLIS about
collaboration?
To what degree did the SLIS help with the lesson plan design?
What is the frequency of the collaboration with the SLIS?
Describe how the SLIS aids in the teaching models used?
Technology? Resources?
Tell me about your experiences working with the SLIS in
designing the curriculum?
Describe an ideal SLIS/teacher collaboration that aided in your
instructional design. How was it useful? What was not useful?
What were the most beneficial aspects? Least beneficial?
In what ways do your experiences with the SLIS hinder your
instructional design? Why do you feel that way? What would
you change?
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Table 4 (Continued)
Research Questions and Interview Protocol/Probe Questions
Research
Questions
How do the
teachers
describe the
collaboration
with the SLIS
on the
instructional
design of
curriculum?

How do the
SLIS describe
the collaboration
with the
teachers on
the instructional
design of
curriculum?

InterviewProtocol/Probe Questions
14. Tell me about your experiences working with the SLIS in
designing the curriculum?
15. Describe an ideal SLIS/teacher collaboration that aided in your
instructional design. How was it useful? What was not useful?
What were the most beneficial aspects? Least beneficial?
16. In what ways do your experiences with the SLIS hinder your
instructional design? Why do you feel that way? What would
you change?
17. Can you describe what happened the first time you met with the
SLIS about ways and materials to use in your instructional
design from the beginning of your meeting to the end?
18. If you could start all over again, and could control the SLIS like a
puppet, how would you have changed the SLIS’ response to
you? How would you have changed your response to the SLIS?
19. Can you give me an example of a time when you needed help in
designing instruction? Did you go to the SLIS? If not, who did
you feel most comfortable going to and why? How did this
person help you? Why did or did you not go to the SLIS?
20. You mentioned you felt you did (DID NOT) receive the help or
resources you needed when designing instruction. Can you think
of some things and aid that you received that really helped you?
21. Tell me about your experiences working with the teachers in
designing the curriculum?
22. Describe an ideal SLIS/teacher collaboration where you aided in
the instructional design. How was it useful? What was not
useful? What were most beneficial aspects? Least beneficial?
23. Can you describe what happened the first time you met with
teachers about ways and materials to use in your instructional
design from the beginning of your meeting to the end?
24. If you could start all over again, and you could control the
teachers like a puppet, how would you have changed their
response to you? How would you have changed your response?
25. Can you give me an example of a time when you knew someone
needed help in designing instruction? Did you go to them? Did
they come to you? Did they go to someone else? What was the
problem? How did this person respond to your efforts? If this
person went to someone else for help, why didn’t come to you?
26. You mentioned that you did or did not help with the designing of
instruction. Can you think of some things that you could have
done to promote your ability to help?

36

Face-to-face interview questions consistent with the research questions, allowed
observations of the participants’ body language, adding credibility to the interview data.
Kawulich (2005) stated that in a focused observation supported by interviews, the
participants’ insights guide the researcher on what to observe. The researcher observed
the setting of the interview, noting the type of room, the atmosphere, and the people
moving around, and the pictures on the walls. The researcher also observed the displays
and student work on the walls that the participants indicated were important examples of
collaboration. Participants’ body language during interviews indicated whether the
participant was uncomfortable with a question or enthusiastic about answering it. The
researcher observed whether there were long silences, the eye contact, hand movements,
and posture, while the participants’ answered the interview questions.
Documents
Documents such as samples of student work, time schedules for the library media
center, were reviewed or collected from the teachers and the SLIS. The researcher asked
the SLIS and the teachers for examples of student work that showed collaboration. Some
projects were dispersed throughout the teachers’ classroom or on the outside walls. In
one teacher’s classroom was a large history project worked on in groups in the classroom
and the library media center. Some library media projects were SLIS lessons on
curriculum covered in the classrooms. The researcher asked questions about these
assignments and how they were examples of collaboration. The works were examples of
history and social studies assignments in the classroom supported by SLIS’ assignments.
These included Internet searches, writing assignments, group assignments, art work, and
brochure development. The final collected documents, classroom artifacts, consisted of
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two samples of class work from the SLIS. Copies of these documents were made,
redacting the students’ names.
Research Journal
In qualitative research, journals are kept by the researcher during data collection
and analysis to record thoughts, reactions, among other things (Bhattacharya, 2007). A
research journal, updated throughout the research, was created to compile data gathered,
document relevant questions, and note reflections. The journal was used to record
thoughts about the area of research and the progress made, record issues such as
communications with the school directors about the selection of participants, the choice
of participants, the data gathering process, the research questions, observations of the site,
observations of the participants during the interviews, and questions and issues that arose
during the study. These additional sources of raw data were used to add credibility to the
interview strategy in this study.
Procedures
Table 5 is a timeline of research activities. Included in the timeline are the times,
the duration of the activity, a description of the activity, and the participant’s role. The
length of the study was estimated at 14 weeks. The actual study took 23 weeks.

Table 5
Timeline of Research Activities
Weekly
Schedule
Week 1
Week 1
Week 1
Week 1

Duration of
Activity in
Hours (est.)
2
2
3
31

Description of Activity

Participant’s Role

IRB secured, principal contacted
Decide names of participants/site
set up times for interviews
Design interview questions

None
Consent, scheduling
none
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Table 5 (Continued)
Timeline of Research Activities
Weekly
Schedule
Week 2
Week 2-4
Week 5
Week 6
Week 7
Week 8-11
Week 8-11
Week 1213
Week 1416
Week 17
Week 1819
Week 20
Week 2123

Description of Activity

Participant’s Role

describe/question
none
none
None
none
none
none
Review write-up,
edit

8

Three interviews
Transcriptions
Peer debriefing
Bracketing interview
Research for documentation
Write-up of the study
Peer debriefing
Member
check/Consultation/follow-up with
teachers and SLIS
Write-up of the study

2
8

Consultation with Chair
Editing write-up of the study

none
none

2
6

Consultation with Chair
Final editing

none
None

Duration of
Activity in
Hours (est.)
3
12
1
2
6
16
1
4

none

Once the IRB was secured, the director and participants were contacted. The
director was contacted to inform the school of what would be researched and ask for
participants. The SLIS and the teachers suggested were contacted via email to explain
the study and what would be expected of them if they chose to participate. Participants
were assured of confidentiality and that there would be little as possible disturbance to
their routine. Permission forms from the assistant director were obtained. Appointments
were set up for observations. Each participant was sent a note to thank them for
participating in the study and to set a time for the interview. The participants were also
contacted for documents. Some personal information was gathered from each participant
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once the proper paperwork was secured. Interview questions were designed based on the
questions asked in the test interview and the research questions.
Prior to data collection, the researcher participated in two bracketing interviews
with colleagues and one test interview with a teacher from the same school district as the
study school. In bracketing interviews, the researchers’ preconceptions and expectations
are exposed (Thomas & Pollio, 2002). The bracketing interviews consisted of one small
group discussion (four people) and one PowerPoint presentation by the researcher to 15
colleagues along with a discussion of subjectivities. The test interview with the teacher
was a formal interview that consisted of the interview, transcription, member check by
the teacher, and editing. The bracketing and the test interviews purpose was to assess the
effectiveness of the interview and research questions and make the researcher aware of
any biases. Bracketing interviews give the researcher an opportunity to acknowledge that
presuppositions exist and account for potential biases important to the study (Thomas &
Pollio, 2002). This procedure provided feedback on the research questions, study topic,
interview questions, and the researcher’s subjectivities.
In peer debriefing, the debriefer also helps to uncover the researcher’s
subjectivities and biases. In this procedure the researcher uses knowledgeable colleagues
as sounding boards for their research (Schwandt, 2007). Peer debriefing to Lincoln and
Guba (1985) is the process where the researcher opens herself/himself up to a peer “. . . in
a manner paralleling an analytic session and for the purpose of exploring aspects of the
inquiry that might otherwise remain only implicit within the inquirer’s mind” p. 308.
They also state that peer debriefing lends credibility to a study. A colleague, a licensed
SLIS, served as a peer debriefer in this study. The first session was an informal face-to-
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face discussion about the biases the researcher might have, and the purpose of the
research. The researcher described the topic of the research and what drew her to it. The
problems with collaboration and the vision of the librarian of old were discussed. The
debriefer asked the researcher about the type of data collected and the location of the site.
After talking with the debriefer, the researcher noted some subjectivities that needed to be
brought to light and passions that needed to be dampened. The last session was a review
of the study after completion of the first write-up. The debriefer also shared her views on
collaboration. The peer debriefing, an added method to uncover subjectivities and biases
and to add credibility, is important to the research study (Bhattacharya, 2007).
Interview Procedures
The interviews were taped and notes were also taken. Notes recorded facial
expressions, body language, and whether the participant seemed honest in their
responses. The interviews with the teachers were conducted on campus but away from
the library media center to eliminate any discomfort to the participants. The first
teacher’s interview was in the classroom before school. The second teacher’s interview
was on the university campus but away from the elementary school. The third teacher’s
interview was in the classroom, during a time when the children were in some activity.
The interview with the SLIS was in the library media center.
After completion of each interview, the taped data were transcribed verbatim.
The researcher transcribed each interview tape and preserved confidentiality by
eliminating names. Following the verbatim interview transcriptions, the tapes were
listened to and the transcripts were read and re-read as many times as necessary to check
for accuracy, to get a sense of each participant’s story, and to gain a familiarity with the
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raw data. Each participant received a copy of their transcribed material for editing, to
verify accuracy and dates, and to ensure a member check. Once the participants edited
the transcriptions, changes were made. Specifically, processing the interview data
involved reading the four transcripts, highlighting pertinent information, grouping
statements and phrases into meaningful units for coding, developing categories, and
themes; reflecting on the structural descriptions of tentative themes, and constructing the
final thematic structure of the data.
Research Journal Procedures
The researcher used a journal throughout the study to document questions and
reflections on the data collected. As the research was conducted, the researcher
documented observations, interview notes, questions, reflections, participant selection
procedures, and other pertinent information that would aid the study of raw data. Notes
were taken during each interview and reflections were made about the interview, the
participant, and the surroundings. Conversations with the director and assistant director
concerning the selection of participants, the site, and the times it was best to interview the
participants, were addressed in the journal. As the collected documents were reviewed,
the journal aided the researcher in noting areas of collaboration. In coding the interviews,
the researcher noted what steps were needed and which themes seemed important.
Audit Trail
Audit trails are records kept describing the research path, what was done during
the research from start to finish (Qualitative Research Guidelines Project, 2013). The
researcher uses it to judge whether the data, procedures, conclusions, and findings of the
study are confirmable, to show trustworthiness, and to maintain records of the study
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(Schwandt, 2007). The audit trail includes the research design, data collection decisions
and steps used to manage them; and notes on how the data was analyzed and reported and
why these decisions were made. This includes what is heard, seen, and thought during
the research process. Part of the audit trail which demonstrates trustworthiness is the
collection of raw data, journals, data reduction products, data collection decisions, data
reconstruction and synthesis products (Lincoln & Guba, 1985). The audiotapes,
transcriptions, descriptions of observations, collected documents, communications,
condensed notes and summaries, all are part of the researcher’s audit trail.
Although the researcher in this study did not rely on all factors of the audit trail,
an audit trail was employed to confirm trustworthiness of the study. The researcher used
data collection, data reduction, data reconstruction, in synthesizing and reporting. One of
the data reduction products in this study was the member-checked transcriptions. After
receiving the member-checked transcriptions, the researcher read and reread the
transcripts, numbered the lines, and used a highlighter to note the lines applicable to the
research questions. From these lines the researcher typed in codes and eliminated
duplicates. The researcher’s notes during this process and during data collection are part
of the audit trail. After data reduction, data reconstruction took place. In data
reconstruction, the researcher took the codes and typed them in, sorting the lists, and
further eliminating duplicates and outliers. From this list, like codes were grouped and
categories were developed. From this list, themes were constructed. These steps,
collected lists, documents, as well as emails and notes on communications with the
participants, are important materials in the audit trail that are a testament to
trustworthiness of the data.
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Data Analysis
Bogdan and Biklen (1982) say that qualitative data analysis is taking the data,
organizing it and breaking it into manageable parts, synthesizing the data and searching
for patterns, discovering what is important in the data and what can be learned from it,
and deciding what to report. Inductive analysis and the constant comparative method
were used to analyze the data. Inductive analysis is working from the data of specific
cases to a more general conclusion (Schwandt, 2007). Constant comparative analysis
searches out patterns during the study, leading to descriptive and explanatory categories.
In constant comparative analysis data collection and analysis are simultaneous (Dye,
2000). In this qualitative analysis, the raw data from the interview transcriptions,
observations, and collected documents were used to allow themes to emerge (Patton,
1990). From the analysis, emerging patterns were identified.
Data were collected to answer each of the research questions. The sources of data
for each question are displayed in Table 6.

Table 6
Research Questions and Source of Data
Research Questions

Data Sources

In what ways do teachers and the

Interview with the SLIS

SLIS collaborate on the

Interview with the three teachers

instructional design of curriculum?

Observations of SLIS/teachers during interviews
Collected documentation
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Table 6 (Continued)
Research Questions and Source of Data
Research Questions

Data Sources

How do the teachers describe the

Interview with the three teachers

collaboration with the SLIS on the

Collected documentation

instructional design of curriculum?
How do the SLIS describe the

Interview with the SLIS

collaboration with the teachers on

Collected documentation

the instructional design of
curriculum?

A Priori Coding
To analyze the data, locating trends, open and a priori coding were used. Crabtree
and Miller (1999) describe a priori codes as predefined codes based on prior research or
theoretical consideration, before initial exploration of the research. The researcher used a
priori coding as an intermediate approach to coding. A priori codes were used to capture
codes that emerged from the research questions, the literature review, and from the test
interview. This step noted the data the researcher expected to find.
From the research questions, five a priori codes were developed. From the
literature review, 30 a priori codes were developed (see Table 7).
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Table 7
A Priori Code Development from Research Questions and Literature Review
Research
Questions Codes
 Teachers
willing to
collaborate
 Teachers
not willing
to
collaborate
 SLIS
willing to
collaborate
 SLIS not
willing to
collaborate
 Instructional
design of
curriculum

Literature Review Codes

















library staffing
Barriers
Benefits
fixed scheduling
flexible scheduling
key school
committees
shared
commitment
time limitations
outdated views of
the SLIS
instructional
design of the
curriculum
Some teachers do
not recognize the
value of
collaboration
Some teachers
recognize the
value of
collaboration.
teacher is to
collaborate with
the SLIS













authority
teachers are
willing to allot to
the SLIS
collaboration is
not always
practiced.
expanding their
collections to
include
technology
information
literacy
instruction
meetings with
principals and
teachers
Lack of
administrative
support, funding
Teachers Add to
Instructional
Design
Teachers are not
charged to work
with the SLIS
teachers mixed
views on the
SLIS role.











ratio of
teachers to
pupils
services
provided by the
SLIS.
SLIS Add to
Instructional
Design
SLIS as the
link between
the students,
teachers, and
administrators
SLIS is to
collaborate
with the
teachers
SLIS promote
themselves and
their services
Teachers
responsibility
for reading and
information
literacy
instruction

Some a priori codes were drawn from the test interview’s list of codes (see Table 8 and
Appendix C). These codes were merged into one list for the researcher to consult during
open-coding.
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Table 8
A Priori Code from Test Interview




grade collaboration on instructional



need for open library time

materials



no assistance with finding resources

did not know SLIS is there for



no desire from 90-95% of teachers to

assistance


collaborate

Facilitator has more time to



no desire of SLIS to collaborate

collaborate than SLIS



old view of librarian as gatekeeper



frustration



SLIS opposition to change



Help from others



Time factor – SLIS rigid schedule



If SLIS forced to collaborate it will



use other resources – not SLIS

not work



would like to know what SLIS



lack of research
materials/resources/computer time



limited assess to computers



SLIS not approachable



SLIS teach classes 45 minutes/week

expects of teacher


would like to know what to expect of
SLIS



would like to see SLIS/teacher
collaboration

The a priori codes were refined and modified during open-coding of the
transcripts. An immersion style (Crabtree & Miller, 1999) was used to further organize
the emerging categories and make connections between the a priori codes and the opencoding.
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Open Coding
The interviews were transcribed and coded using open coding. Open coding
involved breaking down data, comparing it, and categorizing it without making prior
assumptions about the categories you might find in the data (Strauss & Corbin, 1990).
According to Bhattacharya (2007), inductive analysis is a type of qualitative data analysis
that works up from raw data into codes or units of meaning, to organized codes or
categories, and then to generalizable patterns or themes across and within categories.
To code, the data from the transcripts were repeatedly read and compared. The
transcript columns in each interview were given labels (line number, source, transcribed
comment). Keeping the a priori list of codes in mind, the researcher looked at every
statement in the interviews relevant to the research questions. Going through the
interviews, relevant text was highlighted. The transcripts were read and reread
thoroughly until codes emerged from each transcript. These codes were pulled into a
chart of codes for each interview. The codes from all interviews were combined.
Duplications were omitted from the codes. Looking for similarities and differences, the
codes were clustered together into categories.
The researcher viewed the codes multiple times until eight categories emerged.
When codes did not match the category, these codes was moved to another category or
dropped as an outlier. After seeing so many similarities in the data under each category,
the eight categories were narrowed down to four categories (see Table 9), with each
category containing codes from the collected data (see Appendix B).
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Table 9
Codes into Categories
Original Categories


typical ways teacher designs instruction



teachers view of the SLIS role



hindrances caused by noncollaboration



teacher desire for SLIS /teacher

Final Categories


Typical ways curriculum designed



Time limitation hinders collaboration



Teacher/SLIS collaboration



Description of teacher/SLIS

collaboration


SLIS view of the SLIS role



SLIS desire for SLIS /teacher
collaboration



Teacher description of teacher/SLIS

collaboration

collaboration


SLIS description of teacher/ SLIS
collaboration

From the final four categories and another examination of the 121 codes, the researcher
constructed three themes. These codes, categories, and themes were used to interpret the
data collected. Figure 2 shows how the research questions, a priori coding, open-coding,
categories, and themes are related.
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A Priori Codes from
Research Questions,
Literature Review,
Test Interview

Research Questions

Codes from
Interviews
Each Interview Coded
Interview Codes Combined
Duplicate Codes Eliminated
Outliers Eliminated
Final Codes Determined

Codes to Categories

Codes assigned to a category
Check and Recheck

Categories to
Themes

Category assigned to a theme
Check and Recheck
Relationships Noted Between
Research Questions and Codes
Research Questions and Categories
Research Questions and Themes
Figure 2. Steps from research questions to themes

Trustworthiness
When research is academically rigorous and trustworthy, it tries to develop a
platform for understanding the concepts presented in the research (Schwandt, 2007). It
navigates through the data in a manner that allows reflection and “so what” moments.
Academic rigor was verified by the transcriptions and the journal maintained throughout
the data collection and analysis process, and member checks by the participants. Making
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the participants comfortable and assuring them of confidentiality, accuracy in the
reporting of findings, reviewing documents, and reporting what was heard and seen, not
what was desired to be heard and seen, assured academic rigor and trustworthiness.
Triangulation, member checks, peer debriefing, and an audit trial were used to make sure
subjectivities did not sway the research. These things and showing ethical consideration
help ensure the study is rigorous and trustworthy for the readers.
Ethical Considerations
Because teachers might have feared the SLIS’ reaction if their real names
appeared in this research, real names of the people and the school were omitted to assure
confidentiality. The teachers were identified by the names “teacher 1,” “teacher 2,” and
“teacher 3.” The SLIS’ name was omitted as well. This process allowed the participants
to speak comfortably without fear of exposure. Also to alleviate fears, participants were
assured their responses were confidential and marked in a way the speaker could not be
identified by the reader. This will minimize any risks to the participants. Despite not
offering incentives, participants benefited from the knowledge gleaned about
collaboration that benefits the teachers, SLIS, and the students. Confidentiality of
participants alleviated their fears and encouraged them to agree to the interviews.
Strategies for Trustworthiness
Member checks, bracketing interviews, peer debriefing, and an audit trail, are
strategies that were built into the research design to make the research credible, thus
providing confidence that the research is trustworthy and the findings will be of value. A
member check verified data by having the participant read the analysis (Schwandt, 2007).
By having the participants read the rough draft of their interview, confidence that the
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research is trustworthy was provided, information was verified, and participants were
assured that nothing was printed they did not want printed. In a bracketing interview the
researcher is made aware of their assumptions, not that these assumptions can be ignored,
but in order for them to be suspended in order not to contaminate the data collected
(Lincoln & Guba, 1985). Two bracketing interviews where used to discuss the researcher
and draw out the researcher’s subjectivities, lessening the chance for contamination of the
data. This also ensured trustworthiness of the research.
Peer debriefings and audit trails are two methods also used to ensure
trustworthiness. In peer debriefing the researcher uses knowledgeable colleagues as
sounding boards for their research (Schwandt, 2007). Using a peer debriefer made the
researcher aware of how close to the research they were getting and warned them not to
overlook something that an outsider (the peer debriefer) could see. The audit trail shows
trustworthiness by including raw data, data reduction and analysis products, research
design, data collection decisions, data procedures decisions, conclusions, and findings
(Lincoln & Guba, 1985). The researcher established an audit trail by noting collection of
raw data in the interviews, observations, and documents collected, reducing the raw data
to statements and codes, analyzing the data, and forming categories and themes. These
steps contributed to the trustworthiness of the study.
For something to be credible there must be triangulation and persistent
observation (Lincoln & Guba, 1985). In triangulation the researcher uses multiple means
to examine a conclusion from different vantage points (Schwandt, 2007; see Figure 3).
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Triangulation
Method

Figure 3. Triangulation

Triangulation was used in this research to indicate credibility and confirmability. This
study includes triangulation by using three methods of data collection (observation during
the interviews, interviews, and an analysis of documents, classroom artifacts). Credibility
of the research is also established by the extensive literature review, the notes taken in
observations, and making the reader aware of subjectivities. Trustworthiness in research
and awareness of subjectivities enables readers to trust in the truth of the researchers
statements.
Researcher Subjectivities
The researcher still remembered her first trip to the school library at the age of
six. Here she discovered her best friends, books, and a magic place that she did not know
existed. These friends took her to far away places and let her imagination soar. Here the
researcher also found the keeper of her best friends, the librarian, who she thought had
the best job, standing guard and reading all day. In the researcher’s later studies she
found out just how wrong she was and just how much power the librarian wielded.
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It is the researcher’s curiosity about Instructional Design and Technology (IDT),
urban school children, library science, and using all resources available to find ways to
aid children in building self-esteem and escaping poverty through education that drew her
to this research question. Her bachelor’s project was The Need for African American Role
Models in Urban Society. She is a part-time doctoral student in IDT with a Certificate in
Computer Applications and a master’s degree in IDT. Because of her interest in library
science, she has completed 48 hours of graduate coursework in this area, combining her
interest in IDT and library science. The researcher was also employed one year as a
substitute teacher, spending many months in the same urban classroom. All these things
are part of her subjectivities.
In library science the researcher learned many things about teachers and
librarians, now called School Library Information Specialists (SLIS). To her surprise, the
SLIS was not just a keeper of books but also a teacher of information and an instructional
consultant. To the researcher’s surprise, the teacher and the SLIS were supposed to
collaborate on the selection, use, and evaluation of instructional materials. The
researcher’s assumption that the SLIS was only the keeper of books was wrong. A
discovery was made that there were others with this wrong assumption also. The
researcher talked to teachers who did not collaborate with the SLIS. Did teachers and the
SLIS know each other’s role? Did they know they were to collaborate on the
instructional design of curriculum? Was collaboration really important? The researcher
began asking questions and seeking answers about teacher-SLIS collaboration.
Due to the researcher’s subjectivities, she simultaneously experience being both
an insider and an outsider. Schwandt (2007) states that from the insider’s perspective we
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know human actions by understanding the subjective meanings of those actions. From
the outsider’s perspective we view things as a detached spectator, taking an outside
objective to explore actions and seek explanations and understanding. The researcher will
be observing as an outsider but her strong feelings about collaboration and her
association with some SLIS and teachers in other schools make her an insider. Her past
employment as a substitute teacher and the library science classes will be an asset to her
role as an observer. She will be able to empathize with the teachers and the SLIS as they
sort through the various aspects of teacher-SLIS collaboration. As an insider she is privy
to the criticisms about teacher and the criticisms about the SLIS. She has heard the SLIS
in various schools complain about teachers not allowing them to collaborate on the
instructional design of curriculum. She has heard their frustration when they volunteer
their services and those services are ignored. She has heard teachers complain about the
SLIS not wanting to collaborate or help them in any way also. As an insider the
researcher has witnessed the stress teachers and the SLIS felt. Wearing the
insider/outsider hat makes the researcher aware of her subjectivities.
Since “subjectivities are like a garment that cannot be removed (Peskin, 1988, p.
17),” the researcher realized she needed to be careful not to let her values, perspectives,
and views of the world hinder the research. This means she needed to be aware that
various biases within her might creep into the research and interpretation of the research,
if she was not careful. To handle any conflict of interest or any biases that might
unwittingly penetrate the research, she carefully documented her conversations with the
teachers and the SLIS. Although the researcher’s facial expressions are very open, she
learned from her teaching experience and her various jobs working with people through
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the years, to put on a “poker face” when needed. Displaying empathy when needed and
putting on a “poker face” enabled the participants to be honest with the researcher in the
interviews, even during times when they felt they were saying things that were not
pleasing. During the interviews and observations, the researcher focused on gathering
data that would be most representative of the interaction between teachers and the SLIS
and note whether they collaborate. In order to make sure the research presents valid
findings, a bracketing interview with a peer was also used to make the researcher aware
of her values, assumptions, perceptions, and beliefs.
The researcher is related to the data only by her desire to explore the topic, and
her interest in IDT and library science. She took sincere precautions to ensure these
existing relationships did not affect her data collection, findings, or analysis. The
researcher’s assumptions about the collaboration between teachers and the SLIS are that:
(1) collaboration is needed; (2) some teachers and SLIS want collaboration while others
do not, and (3) some teachers do not know collaboration between the teacher and the
SLIS is possible. The researcher believes this way of viewing her subjectivities left her
open to address whatever data was received from the teacher or SLIS.
Delimitations and Limitations
There are limitations and delimitations within the study. Since the sample size of
the study was delimited to one grade 1-6 school, 4 participants, 1 SLIS, and 3 teachers,
the results may not be generalizable to a larger geographical area. Rather, findings in the
study may be transferable to similar situations. Delimited to the elementary level (grades
1-6), the results of the case may not be generalizable to the middle or high school level.
The sample was chosen from an exemplary school library media center that may not
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represent the larger urban population. The data were gathered from the participants
through qualitative methodologies. One limitation is that data from the transcriptions
were collected only through the spring semester of the school year. The data collection
was also dependant on the operation of the audio taping equipment and the ability of the
researcher to write about occurrences during observations. Limited extensive research has
been devoted to collaboration between teachers and the SLIS on the instructional design
of curriculum. Numerous case studies in several states, schools or classrooms have been
recorded, but an in-depth national study was not found. The studies did not isolate the
teachers’ affect on students achieving information literacy from the SLIS’ affect on
students’ achievement. Despite its limitations and delimitations, this study contributes to
the body of knowledge on teacher-SLIS collaboration.
Chapter Summary
This chapter presented the research methodology used to explore teacher-SLIS
collaboration. The method used in the study was a qualitative approach that allowed
observations, interviews, and document examination over a period of 23 weeks. An
ongoing research journal was maintained to note reflections on the study. Biases,
subjectivities, and assumptions were documented. The data from the verbatim
transcriptions from interviews and documents were examined. Triangulation and
member checks added to the credibility and trustworthiness of the study. A discussion of
the study is presented in the following chapter.
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Chapter 4
Findings and Interpretations
In this study, the collaboration between three teachers and the School Library
Information Specialist (SLIS) on the instructional design of curriculum was explored,
indicating the SLIS’s mention of the library media center’s growth from a book place.
Using interviews to examine the participants’ lived experiences, the overall collaborative
endeavors of the participants were investigated in a free-flowing conversational
atmosphere. These findings indicated the participants’ willingness to collaborate and
how collaboration contributed to the curriculum. Successful collaboration in this study is
evident in the strong personal strivings by teachers and the SLIS to communicate needs
and provide support, in spite of the barrier of a fixed schedule.
Findings
Research Question 1 - In what ways do teachers and the SLIS collaborate on the
instructional design of curriculum?
The first research question focused on the ways teachers and the SLIS
collaborated on the instructional design of curriculum. The researcher found that both the
teachers and the SLIS had their typical ways of designing the curricula and objectives set
by the state. Teachers 1, 2, and 3 consulted the SLIS and other teachers, used materials
provided in the library, on the Internet, in magazines, and in other professional sources,
and met in grade levels to decide best practices for teaching standards. Teacher 3 relied
on her own books, books she collected during her years of teaching, and her ideas from
books, literature, and poetry. Teacher 3 did not use the internet or technology but mostly
did “her own thing,” relying on her old favorite ways to do things.
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In some of the collected documents, the SLIS noted the Big6, instructional
strategy developed by Mike Eisenberg and Bob Berkowitz (the big6, 2010) that uses a
six-stage nonlinear model for information problem-solving, as a source for lesson plans.
She also stated she used primary sources, computer-based generated sources, materials
that incorporated computer skills, newsletters, ideas gained while sleeping, and articles.
The researcher also discovered, although there are no scheduled meetings, there
was collaboration. The category gathered the codes showing the ways they collaborated.
Teacher 1 talked to the SLIS about what she was teaching. She also consulted the SLIS
about other educational materials. Teacher 2 received helpful suggestions on literature
from the SLIS. The SLIS read to the children in Teacher 2’s class. Teacher 2 used the
computers in the library media center for research and the SLIS media capabilities,
especially WebQuest and PowerPoint. Teacher 2 also used the library reference books
and videos. Although Teacher 3 did not like technology, she did have the SLIS work
with her students on the computers and used her services for research. She also received
recommendations from the SLIS on books and places and events outside the school site.
She collaborated with the SLIS on books to buy for the library.
The SLIS stated teachers asked her to cover standards on different things, to cover
things in lessons, and they asked for books. The SLIS also developed workshops for
teachers. The SLIS made sure her units supported the standards teachers were covering.
She also made the teachers and students welcome to the computer, even during the time
she was instructing other students.
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Research Question 2 - How do the teachers describe the collaboration with the SLIS
on the instructional design of curriculum?
The researcher found that the library media center worked around the problems of
fixed schedules. The teachers stated, since teachers have a tight schedule, there are not
many opportunities to sit down and plan lessons. When they do see the SLIS, they
inform her of what is happening, informally. They describe the SLIS as someone who
has been there a long time and is very familiar with the things they are working on. They
also describe her as someone with her own curriculum but who is still willing to assist
them if they need help.
The researcher found that although there are no schedule meetings, the teachers
felt there is still collaboration. They described the SLIS as someone who helps with the
design of instruction by letting the teachers know what she is planning and trying to
support their objectives. Through these things, they felt she tried to reinforce what was
done in the classroom. They found her helpful with the Internet. They were comfortable
sharing their objectives with her. She made herself aware of what they were doing. The
teachers invited her to their classrooms and welcomed her support. The SLIS made them
feel their input was important. Teacher 3 still remembered how the SLIS made her aware
of literature circles, which she now uses in her classroom, and had her favorite author to
sign her book. She trusts her judgment and although they do not collaborate all year, she
felt they do collaborate on a few things during the year. She described the SLIS as
enthusiastic and responsive to helping.
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Research Question 3 - How does the SLIS describe the collaboration with the
teachers on the instructional design of curriculum?
The SLIS verifies what has been stated about the hindrance of fixed schedules.
She also acknowledges that she uses collaboration to get around this issue. She wishes
the schedule was open and she had time to sit down with every grade level. She wishes
there was time to go over the standards with them and see where there was a hole. She
states she can usually pick up on what is needed by listening to the children and teachers
talk or catching one of the teachers in the library or the hall. From these things she
determined what was needed by the teachers and the students and what ways she could
help. She believes they work together as a team. She has her own curriculum and
projects but finds a way to relate them to what the teachers do in the classroom. She also
finds a way to fulfill the teachers’ needs. She does acknowledge that despite fixed
scheduling, the library media center has come a long way from a separate entity.
The SLIS’ statements also verify that although there are no scheduled meetings,
there is collaboration. The SLIS says when new teachers arrive, she sits down with them
and tells them how she can support them. She says she does not mind sticking her nose
in their business. She feels that she is a bridge behind the teachers, giving the students a
little more information. She believes the teachers are responsive to taking any help they
are given and is willing to “put herself out” to the teachers to give it. According to her,
there are all kinds of ways of communicating and collaborating. She is willing to
collaborate and believes teachers are willing to also.
Overall, the research results indicate that the participants believe collaboration is
important but, due to fixed schedules, collaboration has to take place informally through
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suggestions, information, books, and other avenues exchanged between the teachers and
the SLIS. The participants were strongly motivated to collaborate, and successful in that
endeavor. None of the participants could think of situations where the SLIS was a
hindrance to the design of instruction. Each participant recognized the competency and
experience of the SLIS and her willingness to support them. Although there were
variations in age, gender, and teaching experience, the participants spoke highly of the
efforts of the SLIS and the benefits of this collaboration to curriculum design. Younger
participants in the study tended to use the services of the SLIS in areas other than book
recommendation more readily than the older participant but overall, there were no gender
or age differences in seeking SLIS support. This experience and immediate support were
determined to be critical to collaboration and library media center growth.
From Codes to Themes
This section presents the results of the thematic analysis of the interviews and
supporting documents. The researcher looked at each piece of data individually, asking
“so what” and how does it apply to the research questions, while highlighting the
transcripts. These words and phrases, data clusters and meaningful units, formed the
codes for the research (Bhattacharya, 2007). Codes such as “book recommendations,”
“computer lab,” “all kinds of ways,” and “meeting in grade levels decide best practices
for teaching standards,” stood out and were highlighted in response to the research
question “In what ways do teachers and the SLIS collaborate on the instructional design
of curriculum.” Codes such as “not always in formal sit down,” “not hindered progress,”
“responsive in helping,” “teachers willing to take any help given,” “trust SLIS
judgment,” “SLIS ask what needed,” and “enthusiastic,” were highlighted in response to
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the research questions “How do the teachers describe the collaboration with the SLIS on
the instructional design of curriculum,” and “How do the SLIS describe the collaboration
with the teachers on the instructional design of curriculum.” Given the nature of human
phenomena, some of the units of meaning or codes overlapped (Groenewald, 2004). After
the elimination of duplicates, there were 121 of these smaller meaningful units or codes
within this study.
The highlighted codes were typed and sorted. These were arranged into piles of
things that go together (Ryan & Bernard, 2003). Through this method codes were
grouped into clusters of meaningful units called categories. Categories were modified
and combined during the data analysis process, when the researcher believed the concepts
were related in a meaningful way. The researcher viewed the codes multiple times until
eight categories emerged. When codes did not match the category, these codes was
moved to another category or dropped as an outlier. After seeing so many similarities in
the data under each category, the eight categories were narrowed down to four categories
(see Table 9), with each category containing codes from the collected data (see Appendix
B). The four final categories were typical ways curriculum designed, time limitation
hinders collaboration, teacher/SLIS collaboration, and description of teacher/SLIS
collaboration. Under the category “typical ways curriculum designed” codes such as
“designed by state, ideas from hearing kids talk, SLIS uses primary sources, and meeting
in grade levels decide best practices for teaching standards” are grouped. Codes such as
“develop workshops for teachers, SLIS make sure units supports standards teachers
instructing, and teachers ask her (SLIS) to cover standards on different things” are
grouped under the category teacher/SLIS collaboration (ways they collaborate). The
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third category “description of teacher/SLIS collaboration” hold such meaningful units or
codes as “SLIS shares how she is supporting what teacher does, SLIS willing to put her
self out for teachers, teacher invites SLIS to see classroom, and teacher share objectives
with SLIS.” The last category, “time limitation hinders collaboration,” contains such
codes as “no set meetings with SLIS, rigid fixed schedule, talk informally, tight schedule
of teacher, and wish for open schedule.”
The researcher gathered the categories formed from the grouping of meaningful
units or codes into themes, which hold the essence of the clustered units (Groenewald,
2004). According to Ryan and Bernard (2003), there is no one right way to find themes,
abstract constructs that are broad or focused and are only visible through expressions in
data. Themes come from the data and from the researcher’s understanding of the
phenomenon (Ryan & Bernard, 2003). These themes are statements representing the
researcher’s interpretation of the participants’ experiences (Bhattacharya, 2007). To form
the theme while reading the transcript the researcher asked the questions, of what does
this remind me, how does the code relate to the category or cluster of codes, and how
does the category relate to the theme. These themes addressed what is going on with the
data and what meaning could be made of it, and how participants made meaning and
reacted to the experience described in the data.
The data analysis revealed one overarching theme and three emergent themes
using coded data from the open-ended interview questions. The resulting emergent
themes were as follows:
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1.

Theme 1 - Both the teachers and the SLIS have their typical ways of
designing the curriculum and objectives. - formed from the codes under
the category “typical ways curriculum designed”

2.

Theme 2 - The library media center officially uses fixed scheduling but
uses collaboration to work around the problems associated with fixed
scheduling. - formed from the codes under the category “time limitation
hinders collaboration”

3.

Theme 3 - Although there are no scheduled meetings, there is
collaboration between the teacher and the SLIS. - based on the categories
“teacher/SLIS collaboration (ways they collaborate),” and “description of
teacher/SLIS collaboration”

The overarching theme which includes the three emergent themes, revealed since the
teachers and the SLIS have their typical ways of designing the curriculum and objectives
and the library media center officially uses fixed scheduling, collaboration occurs
informally due to the efforts of the SLIS, mainly, and the teachers. The themes’
interpretations were a result of inductive analysis, working from the coded data of
specific cases to a more general conclusion in the themes (Patton, 1990; Schwandt,
2007). The transcripts were constantly referred to during coding to evaluate
interpretations and to determine if the categories, themes, and codes represented the
participants’ lived experiences. The emerging themes are presented in more detail below.
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Theme 1: Both the Teachers and the SLIS Have Their Typical Ways of Designing
the Curricula and Objectives
Virtually, all the participants had their typical ways of designing the curriculum
and objectives set by the state (see Table 10). They consulted the SLIS and other
teachers. They used materials provided in the library, on the Internet, in magazines, and
in other professional sources. Because of their comfort-level, participants felt free to
share their ideas with each other. Some of these methods are listed in Table 10.

Table 10
Theme One Interview Responses
CATEGORY: Typical ways curriculum designed
Teacher 1
Teacher 2
Teacher 3
Curriculum/
Teacher/team
Uses textbooks
objectives
grade level
and the library
designed by state
meeting
but relies on her
on books
Use textbooks,
Consult other
Does not use
library
grade level
the internet or
teachers
technology
Meet grade levels
Ideas from
to decide best
books,
practices for
literature,
teaching standards
poetry
Use Internet
Some sharing
but mostly does
her own thing

Ideas from
instructional and
professional type
materials
Sharing ideas with
other teachers
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SLIS
SLIS uses whatever
tools she can put her
hands on
SLIS uses primary
sources (example?)
SLIS uses computerbased generated things,
give students computer
skills
Get ideas from
different sources:
newsletters, ideas while
sleeping, articles,
school library media
Pick up from asking
teachers what needs
are, from hearing kids
talk, from hearing
teachers talk

The first participant, Teacher 1, a third-grade female teacher, and the second
participant, Teacher 2, a sixth-grade male teacher, both in the 30-40 year-old range, had
similar impressions when sharing their perceptions. When talking about the typical way
curriculum and objectives were designed, Teacher 1 stated,
It is already designed for us. We have. . . our state curriculum, objectives, that is
what we teach. . . . We usually meet . . . and we just decide, you know, how we
think the best practices for teaching a certain, um, you know, standard . . . .
She revealed that the curriculum and objectives were designed by the state. Ideas for
designing the curriculum and instruction were derived from instructional and
professional-type materials, textbooks, the library, and the Internet. Teachers 1 and 2
agreed they consulted with other teachers at their grade level and shared ideas. They also
stated grade level teacher and team meetings were held to decide the best practices for
teaching standards.
The third participant, Teacher 3, a fifth-grade female teacher who has been
teaching around 34 years, when sharing her perceptions about the typical ways of
designing the curriculum and objectives, stated, she is a literature person, poetry in
particular, and likes to read to the children.
I read with them. I read to them very often. We do a lot of paired reading here.
We do a lot of critiquing. We read the classics. Um, in pairs and then present
that to the class. We trade off books.
She is not a technical person.
Well, I am not much of a techkie, so um, a lot of what I like to do, it just, it
sounds old-fashioned but it is actual reading to the children. I do not do
PowerPoint. Um, because I think it is more television. You know, um, we will
use the smartboard occasionally.
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As far as her years of teaching and her curriculum development, she said,
Usually, I guess because I have taught a long time, I kind of have my old favorite
ways to do, which I don’t think are archaic (laughter) just because I have been
doing them a long time. I like very much the sense of sound so that is one reason
I like to read in oppose to putting things up on a screen.
Teacher 3 stated, when teaching literature, she relies on things that she believes are
meaningful to the children. Sometimes she uses movies as literature and has the students
write a reflective paper.
The fourth participant, the SLIS, a female in the 60-70 age range, used whatever
tools she could put her hands on to design curriculum and meet standards, which included
several sources. When talking about the typical way curriculum and objectives are
designed, she stated,
We use a lot of computer-based generated things here. I use an awful lot of
primary sources because you can talk all day to the kids about anything, but until
they can physically put their hands on things and see it, it doesn’t, the light bulb
doesn’t go off
She used primary sources, computer-based generated materials, ideas from newsletters,
various articles, the school library media journal, ideas that came to mind while sleeping,
things she picked up from asking the teachers questions, and listening to the teachers and
the children talk, to meet standards. As Teacher 1 stated, “I may say, I am teaching this
right now, what is it that you can suggest that may go along.” This is evident in some of
the sample documents collected of student work. In history, one teacher was teaching
about the Great Wall of China. The SLIS had a lesson on the Great Wall of China for the
students in her lesson plans telling them about the Terra Cotta Warriors. One teacher was
working on the Seven Wonders of the Ancient World in the Social Studies class. The
SLIS gave the students a project to work on, a brochure on the assignment that added to
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the material taught in the students’ classroom. Another document collected, the “Time
Travelers’ Tour,” showed the SLIS’ support of the sixth grade social studies classroom.
In this project the student had to use creative writing, word processing, and the Internet to
create a vacation package for seven days and nights to summarize a report on ancient
travel. They were to use technology as a research and communication tool to summarize,
report, and display the results from their Internet investigation. In this investigation, they
were to act as travel agents and plan routes and an itinerary to entice an “ancient fuddyduddy” to travel. Although there were no scheduled meetings, these samples of students’
work were evidence of teachers-SLIS collaboration on instruction. Some examples of
this work can be found in Appendix C.
In some of the collected documents, the SLIS noted the Big6 as a source of the
lesson plans. The Big6 is an instructional strategy developed by Mike Eisenberg and Bob
Berkowitz (the big6, 2010) that uses a six-stage nonlinear model for information
problem-solving. This approach defines the path students take to solve information
literacy skill problems (Lowe, 2000). Their planning employs strategies that integrate
information literacy, content curriculum, and technology (ALA/AASL, 2003). The
document review revealed the study school’s district also promotes 21st century success
and encourages the use of technology to access information and solve problems. The
Big6 the SLIS noted in her lesson plans not only integrates information and technology
skills but also promotes collaboration by helping teachers fulfill some of the MCS’
comprehensive statewide plans.
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Theme 2: The Library Media Center Officially Uses Fixed Scheduling but Uses
Collaboration to Work Around the Problems Associated with Fixed Scheduling
Fixed scheduling, when the library media center assigns each class in the school a
set time during the week to use the library, is the norm in elementary schools
(ALA/AASL, 2003; Shannon, 2000). The SLIS stated the library media center uses a
rigid fixed schedule, which does not provide time, which she wishes she had, to sit down
with every grade level to plan lessons. She said, “I have a rigid schedule. I wish I had an
open schedule. I think around here it could really work to everybody’s benefit but we
work as a team.” Teacher 1 mentioned the SLIS is not included in the grade-level
planning meeting. Not only the SLIS, but also the teachers’ schedule, as mentioned by
Teacher 1, is tight.
. . . you know at ____ school, we have a tight schedule. There is a lot going on.
So, when we have sit down planning meetings, it is usually grade levels. But
when we do see her, we mention we are doing this, we are doing that, she lets us
know what she is planning on doing. She has been doing a unit on Jamestown
which supports right along with what we are doing . . . I believe what I was just
saying is that we don’t have many opportunities where we actually sit, just like
you and I are sitting, at a table and you get out the books. But we daily or weekly
[talk] at least . . .
The schedule, as Teacher 2, mentioned, permitted each class one hour or one and a half
hours every other week (see Table 11). When talking about how the SLIS accommodates
them around a fixed schedule, Teacher 2 stated,
. . . the media specialist and I don’t necessarily sit down at a planning time, par se,
fortunately our media specialist has been with us for a long time, a lot longer than
I have been teaching, . . . and she is very familiar with the things we are going to
be working on so we will talk as we are . . . working . . . informal, not set as you
say . . . by either having the little informal meetings and also by following the
overall map of where we are and plus her experience, . . . she knows basically
what, where each grade level . . . they are and what they are concentrating on
through the year. . . just by walking and looking, just having a little conversation .
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Despite a fixed schedule, the SLS finds time to aid teachers. As Teacher 3 stated,
She does her own projects with them [the students] and the projects are very often
related to something we [teachers] are doing in here, not always because she has
her own curriculum. But if I have a need and I ask for something, she would be
very responsive in helping me.
The SLIS says,
It is a hodge-podge of everything to tell you the truth. I wish I had time in my
schedule to sit down with every grade level about once a month and go over the
standards they need covered or where they see a hole. But it is usually, I can pick
up and I usually hear what the kids are talking about and then I know, they’ve
started this area or, or if I catch one [teacher] coming in here “where are you and
what do you need.”
Thus, the SLIS is informed of what is happening in the classroom when they see her.

Table 11
Theme Two, Interview Responses
THEME: The library media center officially uses fixed scheduling but uses
collaboration to work around it.
CATEGORY: Time limitation hinders collaboration
Teacher 1
Teacher 2
Teacher 3
SLIS
Tight schedule of
One hour or hour
SLIS has own
Rigid fixed
teacher
and a half every
curriculum.
schedule , Wish
other week
but if needed
for open schedule
will help
SLIS not included in
Have grade level
SLIS might
Wish had time to
grade level planning
meetings, not
come in and I
sit down with
meeting
formal meetings
tell her what
every grade level
with SLS
we are doing
SLIS informed of
talk as we are
No formal
Center used to be
what happing in
working, informal,
talk, share
separate entity
classroom when they
not set
plans with
like in city
see her
SLIS if asked
schools
Not many
Talk informally/no
Media center
opportunities to sit
set meetings with
grew up, no
down and plan
SLIS
longer just a book
lessons together
place
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Theme 3: Although There Are No Scheduled Meetings, There Is Collaboration
between the Teacher and the SLIS
In Theme three, the three research questions, (1) In what ways do teachers and the
SLIS collaborate on the instructional design of curriculum? (2) How do the teachers
describe the collaboration with the SLIS on the instructional design of curriculum? and
(3) How does the SLIS describe the collaboration with the teachers on the instructional
design of curriculum?, are addressed by every participant in the study. The theme is
broken into two categories: (1) teacher/SLIS collaboration (in what ways do they
collaborate), and (2) teacher/SLIS description of the collaboration (how do they describe
the collaboration). This theme focused on the perception of the participants that there is
collaboration between the teacher and the SLIS.
All participants agreed they used the SLIS and the library media center’s
resources. They used the library and reference books as well as the SLIS’ personal
collection in their curriculum. Teachers 2 and 3 said they used videos and movies from
the library media center. They also used the SLIS’ services to help them with research.
Teachers 2, 3, and the SLIS mentioned the use of the eight computers in the library media
center, which the SLIS makes available to the students and the teachers. All the
participants agreed they collaborated on books and book recommendations. Teacher 3
liked the SLIS giving them a chance to buy books for the library. The teachers will ask
the SLIS for books and the SLIS will suggest books that she is familiar with and books
that can be shared as a class. The SLIS helped Teachers 1 and 2 with novel studies and
read to their students. Teacher 3 used the SLIS’ services for projects and literature circles,
which the SLIS introduced to her. Thus collaboration exists in a non-meeting setting.
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Teacher 1 stated collaboration is not always in a formal sit-down setting, but, as
the SLIS notes, there are “all kinds of ways of communicating and collaborating” and the
SLIS is willing to “put herself out” for the teachers. The SLIS says there is a two-way
communication, the teachers’ willingness to collaborate with her and her willingness to
collaborate with the teachers. The SLIS mentioned the teachers are willing to take any
help you can give them. Teachers talk to the SLIS daily or weekly about the classroom.
Teacher 1 invited the SLIS to see her classroom and the SLIS shared how she was
supporting what the teachers did (see Table 12). Teacher 2 said the SLIS made herself
aware of what was going on with the teachers. The SLIS referred to this as “sticking her
nose in their [the teachers] business.” Teacher 2 said the SLIS would say,
Are you getting close to . . . what are you working on in science or, what are you
working on in social studies, history and how are you to this, or I would like to do
this, I have this I would like them to work and it will be something that will
support . . . .
The teachers stated the SLIS asked what was needed and what she could do to help and
provide support. Teachers 1 and 2 both agreed the SLIS keeps tabs on them, knowing
where the teachers are in their classroom lessons. Teacher 1 stated,
I don’t know every single time exactly what she is doing per minute in there, but
overall she lets us know every time . . . this is what we worked on today and this
is what we are going to be doing, and we as well, the teachers let her know what
we are working on.
She further states,
I believe what I was just saying is that we don’t have many opportunities where
we actually sit, just like you and I are sitting, at a table and you get out the books.
But we daily or weekly at least, but I mean. Just yesterday, she saw a couple of
my students out in the hall working on a project and I saw her and I said come on
in and let me show you and I showed her what we are doing with these colonial
villages, how we tied it in with math, perimeter and area, and so she knows and
we talk. . . . Again, we see each other every day and so we share what we are
doing and she shares how she is supporting that.
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According to Teacher 2, when she talked with the SLIS, the SLIS asked,
Are you getting close to ah, or, ah, what are you working on in science or, what
are you working on in social studies, history and how are you to this, or I would
like to do this, I have this I would like them to work and it will be something that
will support….
The SLIS states,
I get teachers that will come in that want a set of books and then I know that, what
they are working on and that’s when it kicks in too. So we have all kinds of ways
of communicating and collaborating.
According to Teacher 1, the SLIS,
. . . has her own objectives, I am sure as a media person that she has got to teach
her students in her realm, but what she does, support what we do in here, so there
is definitely communication, and sharing information and collaboration.
This is evident in the documents collected from the SLIS showing students’ work.

Table 12
Theme3, Category1, Interview Responses
CATEGORY: Teacher/SLIS collaboration (ways they collaborate)
Teacher 1
Teacher 2
Teacher 3
SLIS
Novel studies
Novel studies
Computers
Consult SLIS for
Helpful suggestions Collaborate on
Teachers ask her
suggestions to go
on literature
lessons plans in a
to cover
with lesson/Talk to
tangential way
standards on
SLIS about what
different things
teaching
Read aloud books
SLIS reads to
Research
Teachers ask her
children
to cover things in
lessons
Book
Suggests books to
Recommending
Teachers ask for
recommendations
share as a class.
specific books
books
SLIS suggests
books familiar with
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Table 12 (Continued)
Theme3, Category1, Interview Responses
CATEGORY: Teacher/SLIS collaboration (ways they collaborate) - continued
Teacher 1
Teacher 2
Teacher 3
SLIS
Different things
Computer lab7 or
Spots outside events
Develop teacher
besides books
eight computers
teachers may like
workshops
Research
Projects
Help in learning
Gives a chance to buy Make sure units
new curriculum
books for the library
supports teachers
standards
Library books and
Movies as literature
Making teachers
reference
books or tapes
and students
welcome to use
computers
Personal collection
of SLIS
Videos
year long theme,
map posted helps
with collaboration
SLIS has media
capabilities,
WebQuest,
PowerPoint
CATEGORY: Teacher/SLIS description of collaboration
Teacher 1
Teacher 2
Teacher 3
SLIS
SLIS lets teacher
Reinforces what is
Put her on to literature Sit down with
know what she is
done in the
circles which she uses new teachers and
planning/doing
classroom.
tell her how she
can support her
SLIS objectives
SLIS experience
Trust her judgment
Sticking nose in
support teacher
their business
objectives
SLIS in position a
SLIS makes herself Not thematic things
SLIS fill in
long time
aware of what is
but would if asked
bridge behind
going on with
teachers, giving
teachers
students little
more
information
SLIS not hindered
SLIS asks how she
Don’t collaborate all
Allow students
but helped
can support
year but over a few
to come in
instructional design
things during the year although on
fixed schedule
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Table 12 (Continued)
Theme3, Category1, Interview Responses
CATEGORY: Teacher/SLIS description of collaboration - continued
Teacher 1
Teacher 2
Teacher 3
SLIS
SLIS ask what can I SLIS asks/becomes not hindered her
Willing to put
help you with SLIS
familiar with what
progress
herself out for
ask what needed
working on
teachers
SLIS helpful Internet Feel teacher input is responsive in helping All kinds of
type things
important
ways of
communicating/
collaborating
CATEGORY: Teacher/SLIS collaboration (ways they collaborate)
Teacher 1
Teacher 2
Teacher 3
SLIS
SLIS supports
SLIS keeps tabs on tell her what doing
Teachers willing
objectives and what
classes
to take any help
done in classroom
given
Teacher share
Wouldn’t be a bad
Enthusiastic
Teachers will
objectives with SLIS idea to have
seek out SLIS
meeting
SLIS knows where
Schedule times
Don’t share lesson
Teachers willing
teacher is in
when children
plans
to collaborate
classroom studies
aren’t there to help
plan lessons
Collaboration not
SLIS has her own
SLIS collaborate
always in formal sit
agenda/curriculum
with the teachers
down
Inventive forms of
Two way
collaboration
communication
SLIS Support
Daily/weekly talk
about class
Teacher invites SLIS
to see classroom
SLIS shares how she
is supporting what
teacher does
Communication,
sharing of
information

In the documents collected, the SLIS students were taught how to access
information and use technology and thinking skills to make reports, all skills that support
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teachers’ objectives and lesson plans. In biology, the SLIS lessons contained the story of
the whale. Strengthening Internet skills, the lesson requires the students to use the
Internet to gather facts about the whale by investigating the whale’s diets, size, habitat,
life span and other things of interest. The lesson also strengthens the students writing
skills, requiring the students to interpret and tell the story of the whale, writing notes on
what they read and think. The SLIS, in one history assignment, had the students
investigate important figures in history and why we celebrate holidays. The SLIS taught
the students reference skills and how to give credit to the sources. She had them
investigate the people and make bibliography slips on why a holiday should be
designated for that person. The students were required to work together in groups on
some projects. In these projects, each student played a part. The SLIS worked with the
students on their word processing skills, showing them how to use clipart, type their
ideas, how to copy and paste, and other things of value. The groups made brochures or
booklets with reports and drawings. In some of the SLIS’ assignments, she required
students to brainstorm and make storyboards. The SLIS also had the students working on
PowerPoint presentations that enhanced their studies and their computer skills. These
documents showed the collaborative effort set forth by the SLIS.
Chapter Summary
The purpose of this study was to explore the collaboration between three teachers
and the School Library Information Specialist (SLIS) on the instructional design of
curriculum. Through the study, the researcher hoped to seek out the essence of the
participants’ collaborative experiences. The qualitative method provided an avenue to
examine these lived experiences. The methodology used included four individual
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interviews. This chapter contains the research findings gathered from the interviews and
collected documents. The results that emerged through the interaction with the data are
organized into three themes. The first theme describes the typical ways the teachers and
the SLIS designed the curriculum and objectives. The second theme described the ways
the SLIS and the teacher collaborated. In the third theme the methods used by the
teachers and the SLIS to work around a fixed schedule in the library media center are
discussed. Individual interviews with the participants, classroom artifacts from student
work, and journal writing comprised the primary data. The results related to the findings
and the three themes in the study will be presented in Chapter 5.
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Chapter 5
Discussion
The purpose of this research study was to provide a qualitative study on the
collaboration between the teachers and the School Library Information Specialist (SLIS)
in a grade 1-6 school on the instructional design of curriculum. The study assumes a
phenomenological perspective on exploring this reality. This chapter discusses the
findings provided by participants’ interviews and documents in this study in relationship
to existing literature. They are organized in response to these research questions:
1.

In what ways do teachers and the SLIS collaborate on the instructional
design of curriculum?

2.

How do the teachers describe the collaboration with the SLIS on the
instructional design of curriculum?

3.

How does the SLIS describe the collaboration with the teachers on the
instructional design of curriculum?

The exploration of these research questions will fulfill the purpose of this study.
The research utilizes interviews and document examination to aggregate data
from the four participants. Interviews for each participant were transcribed, coded and
analyzed in support of the research questions. The purpose of these interviews was to
determine if efforts and activities led to collaborative lessons teaching information
literacy skills. The collected data presented the perspectives, attitudes, and experiences
of the participants. Journal notes were taken to capture details not reflected in the
interviews and collected work. Further, data were organized to address the themes
identified on the interview instruments. These three themes are:
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1.

Both the teachers and the SLIS have their typical ways of designing the
curriculum and objectives.

2.

The library media center officially uses fixed scheduling but uses
collaboration to work around the problems associated with fixed
scheduling.

3.

Although there are no scheduled meetings, there is collaboration between
the teacher and the SLIS.

The findings from the data describe the participants’ willingness to collaborate and how
collaboration contributed to the curriculum.
Participants
For the study of this grade 1 - 6 elementary school, a member of the National
Association of Laboratory Schools with an exemplary program, 3 teachers and 1 SLIS
were selected as participants. The participants were selected through purposeful
sampling, selecting individuals or groups based on questions or purposes of the research
(Patton, 1990). Of the all-white participants, there were three females and one male, all
varying in age and experience. The ages ranged from 30 to 70 with 2 participants in the
30-40 group and 2 participants in the 60-70 age group. The average years of teaching
experience was twenty-three, 2 participants having taught 7 to 8 years and two 34 and 43
years. The purpose of presenting this data was to show the gender, age range and
ethnicity of the participants although there were no significant findings or themes within
these categories (see Table 3). As the themes in chapter 4 indicated, while participants
varied in age and work experience, there were several consistencies in collaborative
practices. This was evident in the school’s climate.
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Observations of the Teachers’ and SLIS’ School Climate
The school appeared to be a busy but comfortable place. The students’ work
lined the walls. Everybody, teachers and students, appeared to be working at their own
pace, giving a busy but relaxed feeling. The classrooms and the library media center had
windows, making it easy to observe activities and interactions. The school appeared to
be well-cared for and bright. The administrators and staff were friendly and welcoming
to visitors and students. Besides the students’ desks, blackboards, and work-lined walls,
some classrooms had one or more computers. One classroom had a reading corner with a
rocking chair. There were bulletin boards and class projects on display. The participants
agreeing to the individual interviews warmly welcomed the researcher, despite the
numerous activities apparently taking place. The work environment promoted learning in
a tension-free setting.
Arriving early, the researcher noted the library media center was also busy. The
acquisition of technology made the library more than a place for books but a computer
lab and source for information. The center was attractive and clean although cluttered
with activities and projects. This seemed to have added to the duties of the SLIS. In the
library media center, interactions were constantly taking place between the students, the
teachers, the administrators, and the SLIS. The quiet library of old was not evident.
Students were talking with each other while working on projects, sharing resources and
information. Some were reading, groups or individuals were working at the computers,
administrators were asking the SLIS questions, teachers were waiting for responses, all
during, before, and after the interview which took place during the SLIS planning period.
No matter what the request, the SLIS stopped what she was doing and cheerfully
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addressed the issue, knowing all the students, administrators, and teachers by name. The
SLIS took the numerous interruptions with a smile and performed as if she was four
people instead of one. This revealed the good rapport the SLIS had with the clients, both
big and small. Although busy, it was a welcoming atmosphere that promoted
collaboration and communication. This will be highlighted in the following discussion.
Emergent Themes
With the development of this study, three recurring themes emerged from the
interview and document review. These themes became apparent after analyzing the
interview transcripts and noting the participants’ experiences. Each participant shared
similar responses related to collaboration and the development of instruction. These
three themes related to the study’s research questions. The themes and research questions
are discussed in relationship to the literature below.
Theme 1: Both the Teachers and the SLIS Have Their Typical Ways of Designing
the Curricula and Objectives
The instructional design of curriculum includes the development of instructional
materials, activities, and evaluation that better ensures the quality of instruction (Dick et
al., 2005). According to the American Library Association, teachers and the SLIS have
responsibility for reading and information literacy instruction (ALA/AASL, 2003).
Teachers bring knowledge of students’ strengths, weaknesses, attitudes, and interests to
the table along with knowledge of the subject content (ALA/AASL, 2003; Russell, 2000).
The SLIS brings understanding of information skills and methods to integrate them into
the curriculum, and aid in the development of resource-based instructional units
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(Information Power, 1998; Russell, 2000). They also provide access to the information
and learning activities in the curriculum.
There are practices utilized by the teachers in this study to design curriculum and
objectives. The state provides instructional plans that correlate with indicators of
effective teaching and improving student achievement (Memphis City Schools Lesson
Plan Advisory, 2013). This was shown in Teacher 1’s comment when talking about the
typical way that curriculum and objectives were designed,
It is already designed for us. We have. . . our state curriculum, objectives, that is
what we teach. . . . We usually meet . . . and we just decide, you know, how we
think the best practices for teaching a certain, um, you know, standard . . .
Teachers consulted the SLIS and other teachers, especially those at their grade level,
sharing ideas. Teachers 1 and 2 also stated there were team meetings about best teaching
standard practices. Teachers used instructional and professional-type materials provided
in the library, on the Internet, in magazines, textbooks, and in other professional sources.
Van Deusen (1996) in describing the role of the SLIS in the instructional design
of curriculum stated that five teachers planned their themes with the SLIS. Teachers
would describe their ideas to the SLIS during the early planning stage and ask for their
opinions, telling the SLIS where they were going with a particular theme. Acting as a
facilitator, the SLIS would ask questions, act as a sounding board, and suggest resources.
The SLIS, the fourth participant in this study, utilized standards, other practices,
some of which are similar to the study by Van Deusen, to design curriculum and
objectives. The SLIS used primary sources, computer-based generated materials, ideas
from newsletters, various articles, and the school library media journal in her curriculum
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design. The SLIS also obtained ideas while sleeping, used things she picked up from the
teachers, and from listening to the teachers and the children talk to design her curriculum
and meet standards.
Theme 2: The Library Media Center Officially Uses Fixed Scheduling but Uses
Collaboration to Work Around the Problems Associated with Fixed Scheduling
The SLIS duties should include library collection development, student
information literacy instruction, and teacher collaboration on lesson plans that integrate
research and information literacy skills into the curriculum (Siminitus, 2002). MontielOverall (2005) defines this collaboration as a trusting working relationship between two
or more equal partners involved in shared thinking, planning, and creating innovative
integrated instruction. Information Power (1998) states that one goal of library media
programs is to “provide leadership, collaboration, and assistance to teachers and others in
applying principles of instructional design to the use of instructional and information
technology for learning” (p. 1).
In Smith’s (2006) study of Wisconsin school library media centers, teachers and
students rated the helpfulness of the library media center. The majority of teachers (57 to
99%) considered the school library helpful to students. Wisconsin teachers and students
believed the school library made an important contribution to students’ personal
development by providing them with skills they could apply both in and out of school.
Teachers who aligned and integrated the information technology standards with content
standards into their lessons considered the library media center more helpful. Over 65%
of the teachers reported they collaborated with the SLIS; however, 11% of those
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collaborated with the SLIS in their school only once. An even smaller percentage (5%)
of the teachers indicated they collaborated with the SLIS in their school 10 or more times.
One of the obstacles to collaboration between the SLIS and teachers is fixed or
rigid schedules (Brown, 2004; McCracken, 2001; Newell, 2004; Siminitus, 2002). Fixed
scheduling, the norm in elementary schools, do not allow enough time for the SLIS to
plan with teachers on the integration of information literacy skills into the curriculum
(ALA/AASL, 2003; Shannon, 2000). The library media center in this study uses fixed
scheduling and finds it an obstacle to collaboration. The schedule permits each class one
hour or one and a half hours every other week. The SLIS said, “I have a rigid schedule. I
wish I had an open schedule. I think around here it could really work to everybody’s
benefit but we work as a team.” The SLIS stated the library media center’s rigid fixed
schedule does not provide time to sit down with every grade level to collaborate on
lessons.
Flexible, or open scheduling, the term used when the library media center
provides access to students as needed, allows teachers and students to work with the SLIS
and use the library as classroom and study space are needed (Lance et al., 2005). This
type of scheduling provides a greater opportunity for collaborative planning and effective
support of inquiry learning. Students of a teacher using flexible scheduling scored 95%
mastery on the reference portion of the TCAP test and 85% mastery on the
comprehension portion compared to a teacher who did not use flexible scheduling whose
students scored 19% mastery on the reference portion and 52% master on the
comprehension portion (Oberg, 1999). In Lance’s (2005) study of Illinois school library
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media centers, elementary schools with more flexible scheduling performed 10% better in
reading and 11% better in writing on the ISAT tests of fifth graders.
The rigidity of fixed scheduling, instead of flexible scheduling, and time
constraints are obstacles to collaboration the SLIS works around. Teacher 1 mentioned
the SLIS is not included in the grade-level planning meeting. Talks, as Teacher 2 states,
were informal with no set meetings with the SLIS. Interview and documents revealed
practices utilized by the SLIS to collaborate with teachers. The SLIS’ positive attitude
made her approachable, never alienating or isolating herself, but always accessible at any
time to give aid. Her friendliness led to good working relationships with the teachers,
promoting collaboration. Her experience and longevity made her the person to ask when
something was needed. The SLIS was informed of what was happening in the classroom
when teachers saw her because she observed and listened to the students and teachers
discuss what was happening in the classrooms. She was prepared to help with resources,
not only during the scheduled class time but also for classroom projects.
Time constraints and fixed scheduling barriers that sometimes made collaboration
difficult, sometimes led teachers to rely on the SLIS for student computer and research
instruction. The SLIS’ familiarity with technology opened the doors for students and
teachers. According to the data from the interviews, teachers perceived the SLIS to be a
person of expertise in technology and information literacy, tools used in teaching
information literacy skills to students that promotes collaboration between the SLIS and
teachers. The documents collected were examples of how the SLIS students were taught
to access information and use technology and thinking skills to make reports, all skills
that support teachers’ objectives and lesson plans. The lessons also strengthened writing
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skills, requiring interpretations of the facts gathered. Students were taught reference
skills and how to give credit to the sources. Students acquired word processing skills, the
ability to work with clipart, how to make brochures, reports, drawings, and PowerPoint
presentations. When working on group projects, technology allowed the students to be
guided and independent learners. Students could investigate things on their own and in
groups, use brainstorming, and, with the guidance of teachers and the SLIS, form their
thoughts, ideas, and research, into presentable projects.
Theme 3: Although There Are No Scheduled Meetings, There Is Collaboration
between the Teacher and the SLIS
Despite the restrictions of a fixed schedule, data revealed collaboration between
the SLIS and teachers on the instructional design of curriculum was occurring in this
school, although not in formal meetings. This required work on the part of the SLIS.
Collaboration was informal (conversations with individual teachers rather than planned
meetings or observations of the teachers and the students by the SLIS). Successful
collaboration in this study is evident in the strong personal strivings by teachers and the
SLIS to communicate needs and provide support.
Mokhtar (2006) suggests SLIS promote themselves and their services, taking a
proactive role in collaboration. Oberg (1999) believes the SLIS must rethink library
programs and gear lessons toward literature-based and integrated curriculum programs.
All while developing connections and promoting their library services, the SLIS must
remember that positive attitudes are more likely to reach teachers who will collaborate.
In this study the teachers’ responses noted the positive attitude of the SLIS and her
willingness to help. The SLIS’ interview and the collected documents were examples of

87

the extent to which she was willing to collaborate. Teachers emphasized the way she
went above and beyond to support them in their objectives. Teachers 1 and 2 both agreed
the SLIS “keeps tabs on them,” knowing where the teachers are in their classroom
lessons. The SLIS helped Teachers 1 and 2 with novel studies and read to their students.
Teacher 2 said the SLIS “makes herself aware” of what is going on with the teachers.
The SLIS referred to this as “sticking her nose in their [the teachers] business.” Teacher 2
said the SLIS will come to her and say,
Are you getting close to . . . . what are you working on in science or, what are you
working on in social studies, history and how are you to this, or I would like to do
this, I have this I would like them to work and it will be something that will
support . . . .
The SLIS states,
I get teachers that will come in that want a set of books and then I know that, what
they are working on and that’s when it kicks in too. So we have all kinds of ways
of communicating and collaborating.
The SLIS must communicate and continue initiatives to expand collaboration,
experimenting with various printed forms to facilitate collaborative planning (Hrycaj &
Russo, 2007; Shannon, 2000). They must show teachers and administrators the
importance of their services.
Ninety-nine percent of Americans believe teaching students 21st century skills is
important to the America’s success (21st century skills, 2008). These skills include
critical thinking and problem-solving, technology, communication, and self-direction
skills. Although basic skills such as reading, writing, math, and science, are important,
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66% of Americans agree they are not enough. Eighty-eight percent of Americans believe
the 21st century skills should be incorporated into the curriculum (21st century skills,
2008). Information resources must be correlated with the assignments given by the
teachers (Floyd, Colvin, & Bodur, 2008). This school had access to technology for
curriculum design, development, and implementation. The library media center provided
eight computers. Classes sometimes used the computer lab in the college next door to the
school, providing access to computers and printers for the entire class. All of the teachers
had at least one computer in their classrooms. The SLIS and teachers recognized the
benefits of technology to the curriculum.
Teacher-SLIS collaboration, although in a non-meeting format, extended beyond
technology. All participants agreed they used the SLIS and the library media center’s
resources. They used the library and reference books as well as the SLIS’ personal
collection in their curriculum. Teachers 2 and 3 said they used videos and movies from
the library media center. They also used the SLIS’ services to help them with research.
The teachers asked the SLIS for books and the SLIS suggested books she was familiar
with and books that could be shared as a class. Teacher 3 used the SLIS’ services for
projects and literature circles. The SLIS also mentioned the teachers’ willingness to take
any help you could give them. Teacher 1 stated,
I don’t know every single time exactly what she is doing per minute in there, but
overall she lets us know every time . . . this is what we worked on today and this
is what we are going to be doing, and we as well, the teachers let her know what
we are working on as well
As the SLIS stated, there are “all kinds of ways of communicating and collaborating.”
The teachers’ having a comfortable relationship with the SLIS was beneficial in
collaborative activities. The climate in the school and the support of the administrators,
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teachers, and the SLIS were crucial elements in collaborative success. Therefore, there
must be a comfortable and trusting relationship between the SLIS and the teachers for
collaboration to work. The results of a survey of 293 SLIS, 99 principals and 422
teachers in an Indiana study, observed that schools performed better (29.5%) when the
principals and teachers placed a higher value on the services provided by the SLIS (Lance
et al., 2007). In this study, teachers felt comfortable enough to rely on the SLIS’
knowledge and experience when finding books and other materials useful in the design of
curriculum. Interviews and collected documents revealed that some of the most common
uses of the library media center were for books, research, searching for available
resources, typing papers, finishing classroom assignments, testing, copying notes, using
productivity tools such as Word®, PowerPoint®, clipart, searching the Internet, and
completing group student projects.
According to Lukenbill and Immroth (2007), a question that came up was how
much authority teachers are willing to allot to the SLIS in collaboration. In a study by
Mardis (2007), although the SLIS were included in some planning processes, they were
often not included in others. Mardis (2007) found that in Michigan middle schools, the
average SLIS worked closely with teachers cooperatively instructing students (5 hours
per week), identifying materials with teachers (4 hours per week), and providing
inservice training (2 hours per week). This was not true of all teachers. One teacher
wrote “I try to work with teachers. I have had some success, but would really like to have
a true collaboration. It seems to be hit or miss” (Collection Development in Science, para.
6; Mardis, 2007). Many teachers are resistant to having the SLIS involved in their
classroom (Hrycaj & Russo, 2007). Williams (2004) found teachers did not always
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inform the SLIS of student assignments and only 50% of teachers gave assignments
requiring use of the media center or involving research.
In this study this is evident in some of the responses of Teacher 3. Teacher 3
liked the SLIS giving her a chance to buy books for the library and uses the SLIS’
services for projects and literature circles, which the SLIS introduced to her. But, as she
states, oftentimes “I will have my own ideas” and she uses the SLIS for help in
“recommending specific books.” She recognizes the SLIS’ willingness to collaborate but
as she states,
She does her own projects with them and the projects are very often related to
something we are doing in here, not always, because she has her own curriculum.
But if I have a need and I ask for something, she would be very responsive in
helping me. Usually, I guess because I have taught a long time, I kind of have my
old favorite ways to do, which I don’t think are archaic (laughter) just because I
have been doing them a long time.
The teacher and the SLIS sharing authority through collaboration is the theory but it is
not always the practice. The SLIS in this study, because of her experience and
willingness to find areas to work around resistance, fixed schedules, and lack of meeting
time, found a way to collaborate, even with those most resistant to change.
Implications
In this era of the information highway, the world has recognized the importance
of teaching students the ability to sort and gather information. The information literacy
skills students should possess have been addressed in literature, in NCLB, and in the
instructional strategies and standards recommended by The American Library
Association (ALA). The ALA, along with the National Council for Accreditation of
Teacher Education (NCATE), assigned the responsibility for the guideline development
for school library information specialists to The American Association of School
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Librarians (AASL) (ALA/AASL, 2003). According to AASL, it is important that students
can use ideas and information effectively and access information (ALA/AASL, 2003).
Technology skills are a part of the information literacy curriculum also. Thus,
information literacy has been defined, national standards to measure information literacy
have been set, and the instructional strategies of teachers and the SLIS to push this
information have been stated (McCracken, 2001).
Vygotsky envisioned learning as a socially constructed experience where meaning
is developed through interaction (Montiel-Overall, 2005). Even in the past they realized
“The more serious the problems of knowledge and the library grow, the more depends on
an effective spirit of understanding and collaboration between librarians and the users of
knowledge” (Biggs, 1981, p. 182). For teachers and the SLIS to construct the students
learning experience into a meaningful interaction, collaboration must take place.
Limitations
Although the articles collected were relevant to the literature review and data
from this descriptive study will add to the present body of knowledge on SLIS-teacher
collaboration, limitations to this study were noted. These limitations may affect its
transferability. The study was focused on those teachers and the SLIS at one school. The
school population was only 343 students and 24 teachers. Interviewees included only four
participants, three females and one male, from this population. While participant gender
was not a consideration in this study, it would enhance the significance of findings if the
proportion of males and females in this study more closely represented the proportion of
male and female teachers in the district. Because of this limitation, their experiences and
attitudes cannot represent all teachers, SLIS, and administrators.
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Additionally, research, barriers due to perception, and the development of
technology presented some limitations. Limited extensive research has been devoted to
student achievement and SLIS’ instructional strategies. Numerous case studies in several
states, schools or classrooms have been recorded but an in-depth national study was not
found. Also a barrier in some cases was the teachers and principals perceptions of the
SLIS role (Oberg et al., 2000; Williams, 2004). The continued development of
technology and the educational system’s awareness of the benefits to teachers and
administrators, the network facilities and experiences of teachers are changing. Today’s
research might not explain the phenomenon of tomorrow’s situation, thus this research
can only explain the phenomenon in this specific case at this particular time and place.
When future researchers use these results, they need to be aware of all these factors to
maintain the objectivity of their studies. Despite the limitations, this study summarized
relevant literature on the research question proposed.
Recommendations for Future Research
This study suggests that future researchers explore more deeply and widely the
phenomenon of SLIS-teacher collaboration on the instructional design of curriculum.
The journal notes, documents and interviews were all essential to capture the essence of
the study but one qualitative study cannot explain all phenomena. Further steps should
include having participants that more closely represented the proportion of male and
female teachers in the school.
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From the current study, several questions warrant further investigation:
1.

Technology plays an important role in today’s society. Further study
could be done on the effect of technology on teaching information literacy
skills.

2.

Many teachers and administrators view the SLIS like the librarian of old.
Future study could be done to determine how this view affects
collaboration.

3.

Since teachers are bombarded with testing and preparing to test, how can
the SLIS’ expertise in teaching be utilized in areas that teachers do not
have time to address?

4.

How important is information literacy skills to standardized testing and
how can SLIS-teacher collaboration help students prepare?

5.

The SLIS in this study indicated she addressed history, social studies and
reading in collaboration with the teachers. Math was not mentioned. To
what extent does the SLIS collaborate on instruction in other areas?

6.

The age of the SLIS in this study was not a factor to her experience with
technology or her willingness to collaborate. How does the age of the
SLIS in other schools affect collaboration or experience with technology?
Chapter Summary

Gilchrist (1967) noted in the past that educational concepts were changing and
these changes dictated a drastic change in the role of elementary school libraries and
librarians, library media centers and SLIS of today. These changes, Gilchrist believed,
were a result from new knowledge in communications and technology, which influenced

94

the curriculum content. The library, Gilchrist stated in 1967, needed to become the
center of the school, and curriculum needed to be developed that was idea-centered and
focused on independent learning. Buzzeo (2007) noted the changing role of the SLIS in
today’s schools. The traditional role was part of a support team and a keeper of books.
Today the role is that of a manager, an information specialist, a teacher, and an
instructional partner/collaborator. Collaboration is not commonly practiced by all
teachers because while some teachers consider the SLIS’ role important, others do not
consider it important. The theory and practice of collaboration continues to clash and the
role of the SLIS continues to be misunderstood (Newell, 2004).
This study attempted to provide a qualitative study on the collaboration between
the teachers and the SLIS. Although limited to one school, one SLIS, and three teachers,
the findings provided information to support a need for collaboration and added to the
knowledge base. The three research questions addressed the typical ways teachers and
the SLIS collaborate on the instructional design of curriculum and their description of
this collaboration by using interviews and document examination to aggregate data from
four participants. The exploration of these research questions, leading to three themes
identified in the interviews, fulfilled the purpose of this study. The transcribed, coded,
and analyzed interviews and the collected data were used to determine if the efforts and
activities of the SLIS and teachers led to collaborative lessons teaching information
literacy skills. The data also presented the perspectives, attitudes, and experiences of the
participants.
Results of this study are deemed most significant to administrators, SLIS, and
teachers interested in implementing a variety of research based practices to enhance
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student achievement. The findings could make them aware of the importance of
collaboration as an untapped source that could lighten the teachers’ load. It could make
teachers aware that collaboration is critical to increasing the quality and effectiveness of
classroom objectives. By the SLIS knowing what the teacher is doing, the SLIS can
support classroom objectives in her lesson plans. Collaboration is important but it cannot
be accomplished if the SLIS’ role is not understood or if it is resented (Oberg et al., 2000;
Van Deusen & Tallman, 1994). The SLIS should not be viewed as the librarian of old, a
babysitter, or one that has an easy job. The SLIS knows resources that interest students
who are reluctant readers and how to get those resources to the students through book
talks, and reading promotions (AASL, 2008). When schools and principals support
collaboration, they reinforce the need for the SLIS and the library media center.
Sharing the results of this research will encourage those teachers and the SLIS
who are not collaborating to do so. The research emphasizes the importance of the SLIS
in the development of curriculum. It provides teachers and the SLIS a better
understanding of the effectiveness of teacher-SLIS collaboration in improving test scores
and information literacy skills. The results may engender further study, making teachers
and the SLIS aware of their roles in collaboration and its benefits to students. Also it will
show that by collaborating, the teacher and the SLIS are not alone but work as one to
accomplish the goals set by national and state guidelines.

96

References
Abram, S. (2003, November/December). No librarians left behind: Preparing for nextgeneration libraries. MultiMedia Schools, 10(6), 24-48. Retrieved (March 21,
2008) from http://www.infotoday.com/mmschools.
AASL (2010). Information Power: Building Partnerships for Learning -Mission and
Goals of the School Library Media Program. Retrieved (April 23, 2010) from
http://www.ala.org/aaslTemplate.cfm?Section=informationpower&Template=/Co
ntentManagement/ContentDisplay.cfm&ContentID=19935
ALA/AASL (2003). ALA/AASL standards for initial programs for school library media
specialist preparation. Retrieved (March 21, 2010) from
http://www.ala.org/ala/mgrps/divs/aasl/aasleducation/schoollibrarymed/alaaasl_slms2003.pdf
Baumbach, D. (2002). Making the grade: The status of school library media centers in the
sunshine state and how they contribute to student achievement. Retrieved (March
15, 2013) from
http://www.manatee.k12.fl.us/sites/library_resources/Documents/MakingTheGrad
eSummary.pdf
Bhattacharya, K. (2007). Introduction to qualitative methods in education: A student
handbook. Memphis, TN: Bhattacharya, 3-5, 7, 19, 21-23, 55, 70.
Biggs, M. (1981). Sources of tension and conflict between librarians and faculty. Journal
of Higher Education, 52(2), 182-201.
Bogdan, R. C., & Biklen, S. K. (1982). Qualitative research for education: An
introduction to theory and methods. Boston, MA: Allyn and Bacon, Inc.
Brewer, S., & Milam, P. (2005, June). SLJ’s technology survey. School Library Journal,
51(6), 49-55.
Brown, C. (2004). America’s most wanted: Teachers who collaborate. Teacher Librarian
32(1), 13-18.
Brown, C. A. (2004, Spring). Characteristics of successful partnerships between
libraries, schools, and community agencies. Library Philosophy and Practice.
6(2). Retrieved (March 21, 2008) from http://libr.unl.edu:2000/LPP/lppv6n2.htm
Burgin, R., & Bracy, P. B. (2003). An essential connection: How quality school library
media programs improve student achievement in North Carolina. North Carolina:
North Carolina Library Association. Retrieved (March 21, 2008) from http://
www.rburgin.com.

97

Buzzeo, T. (2007, Apr-May). Literacy and the changing role of the elementary library
media specialist. Library Media Connection, 25(7), 18-19.
Cataldo, L. (2000). Technology & standards. Book Report, 19(3), 50-51.
Cohen, D., & Crabtree B. (July, 2006). Qualitative research guidelines project.
Retrieved (March 1, 2013) from http://www.qualres.org/HomeAudi-3700.html
Crabtree, B., F. & Miller, W. L. (Eds., pp. 167, 171). (1999). Doing Qualitative
Research. Thousand Oaks, CA: Sage Publications, Inc.
Creswell, J. W. (2007). Qualitative inquiry and research design: Choosing among five
approaches (2nd ed., pp. 68-69, 131, 133-134). Thousand Oaks, CA: Sage
Publications.
Crotty, M. (1998). The foundations of social research: Meaning and perspective in the
research process (p. 13). Thousand Oaks, CA: Sage Publications.
Dent, V. F. (2006). Observations of school library impact at two rural Ugandan schools.
New Library World, 107(9/10), 403-421
Dick, W., Carey, L, & Carey, J. O. (2005). The systematic design of instruction (6th ed.).
Boston, MA: Pearson Education.
Dye, J. F., Schatz, I. M., Rosenberg, B. A., & Coleman, S. T. (2000, January). Constant
comparison method: A kaleidoscope of data. The Qualitative Report, 4(1/2).
Retrieved (August 11, 2008) from http://www.nova.edu/ssss/QR/QR3-4/dye.html
Eisenberg, M. (2004, March). It’s all about learning: Ensuring that students are effective
users of information on standardized tests. Library Media Connection, 22-30.
Floyd, D. M., Colvin, G., & Bodur, Y. (2008). A faculty –librarian collaboration for
developing information literacy skills among preservice teachers. Library &
Information Science Research, 24, 368–376.
Gilchrist, R. S., & Jones, W. G. (1967, February). The instructional program and the
library. Theory into Practice, 6(1), 4-7.
Groenewald, T. (2004). A phenomenological research design illustrated. International
Journal of Qualitative Methods, 3(1), 19-21. Retrieved (April 4, 2013) from
http://www.ualberta.ca/~iiqm/backissues/3_1/pdf/groenewald.pdf
How students, teachers, and principals benefit from strong school libraries – The Indiana
study (2013). Retrieved (April 10, 2013) from
http://www.ilfonline.org/clientuploads/AIME/INfinalreportNextSteps.pdf

98

Hrycaj, P., & Russo, M. (2007). Reflections on surveys of faculty attitudes toward
collaboration with librarians. The Journal of Academic Librarianship, 33(6), 692696.
IES National Center for Educational Statistics (2008). Common Core of Data. Retrieved
(March 6, 2010) from http://nces.ed.gov/ccd/tables/2009305_04.asp.
Information Power: Building Partnerships for Learning. Chicago and London, UK:
American Library Association, 1998.
Kawulich, B. B. (2005). Participant observation as a data collection method. Forum
Qualitative Social Research, Sozialforschung, 6(2). Retrieved (February 22, 2013)
from http://nbn-resolving.de/urn:nbn:de:0114-fqs0502430.
Keegan, S. (2009). Qualitative Research: Good Decision Making Through
Understanding People (p. 109). Philadelphia, PA: Kogan Page Limited.
Lance, K. (2002). Impact of school library media programs on academic achievement.
Teacher Librarian, 29(3) 29-34.
Lance, K. C. (1994, Spring). The impact of school library media centers on academic
achievement. School Library Media Quarterly, 22(3). Retrieved (February 10,
2008) from http://www.ala.org/ala/aasl/aaslpubsandjournals/
slmrb/editorschoiceb/infopower/html
Lance, K., Rodney, M., & Hamilton-Pennell, C. (2000). How school librarians help kids
achieve standards: The second Colorado study. Denver, CO: Colorado State
Library. Retrieved (February 15, 2008) from
http://www.lrs.org/document/lmcstudies/CO/execsumm.pdf.
Lance, K., Rodney, M., & Hamilton-Pennell, C. (2005). Powerful libraries make
powerful learners: The Illinois study. Canton, IL: Illinois School Library Media
Association. Retrieved (January 30, 2006) from
http://www.islma.org/pdf/ILStudy2.pdf.
Lance, K., Rodney, M., & Russell, B. (2007). How students, teachers, and principals
benefit from strong school libraries: The Indiana study-2007. Indianapolis, IN.
Lincoln, Y.S., & Guba, E.G. (1985). Naturalistic Inquiry. Newbury Park, CA: Sage
Publications, 319, 323.
Lindsay, K. (2004). Teacher/teacher-librarian collaboration: A review of the literature.
School Libraries in Canada, 25(2). Retrieved (January 11, 2006) from
http://www.schoollibraries.ca/articles/176.aspx
Loertscher, D. (2004). Extreme makeover. School Library Journal, 50(11), 56.

99

Lowe, C. A. (2000). The role of the school library media specialist in the 21st century.
ERIC Document Reproduction No. ED446769. Retrieved (June 15, 2007) from
http://www.ericdigests.org/2001-3/21st.htm
Lukenbill, B., & Immroth, B. (2007). Teacher-school library media specialists’
collaboration through social marketing strategies: An information behavior study.
School Library Media Research, 10. Retrieved (April 10, 2013) from
http://www.ala.org/aasl/aaslpubsandjournals/slmrb/slmrcontents/volume10/immro
th_teacherslmscollaboration
Mardis, M. A. (2007). School Libraries and science achievement: A view from
Michigan’s middle schools. School Library Media Research, 10. Document ID:
377706. Retrieved (March 9, 2009) from
http://www.ala.org/ala/aasl/aaslpubsandjournals/slmrb/slmrcontents/volume10/mi
chiganscience.cfm
McCracken, A. (2001). School library media specialists' perceptions of practice and
importance of roles described in information power. School Library Media
Research, 4. Retrieved (January 7, 2008) from
http://www.lita.org/ala/aasl/aaslpubsandjournals/slmrb/slmrcontents/volume4200
1/mccracken.cfm
McGregor, J. (2006, September). Flexible scheduling implementing an innovation.
American Library Association. Retrieved (March 21, 2008) from
http://www.ala.org/ala/aasl/aaslpubsandjournals/slmrb/slmrcontents/volume9/flex
ible.cfm.
Memphis City Schools Lesson Plan Advisory (July 1, 2012). Retrieved (March 1, 2013)
from http://www.mcsk12.net.
Mokhtar, I. A. (2006). An exploratory study of the collaborative relationship between
teachers and librarians in Singapore primary and secondary schools. Library &
Information Science Research, 28(2006) 265–280.
Montgomery, P. C. (1991, Spring). Cognitive style and the level of cooperation between
the library media specialist and classroom teacher. School Library Media
Quarterly, 19(3). Retrieved (February 10, 2008) from
http://www.ala.org/ala/aasl/aaslpubsandjournals/
slmrb/editorschoiceb/infopower/html
Montiel-Overall, P. (2005). A theoretical understanding of teacher and librarian
collaboration (TLC). School Libraries Worldwide, 11(2), 24-48.

100

Montiel-Overall, P. (2007). Research on teacher and librarian collaboration: An
examination of underlying structures of models. Library & Information Science
Research, 29(2), 277-292.
Mugo, F. W. (2008). Sampling in Research. Retrieved (August 8, 2008) from
http://www.socialresearchmethods.net/tutorial/Mugo/tutorial.htm.
Neelameghan, A. (2007, January). Knowledge management in schools and role of the
school library/media centre. Information Studies, 13(1), 5-22.
Newell, T. S. (2004). Thinking beyond the disjunctive opposition of information literacy
assessment in theory and practice. School Library Media Research, 7, 1.
Oberg, D. (1999). A library power case study of lakeside elementary school,
Chattanooga, Tennessee. School Libraries Worldwide, 5(2), 63-79.
Oberg, D., Hay, L., & Henri, J. (2000). The role of the principal in an information literate
school community: Cross-country comparisons from an international research
project. School Library Media Research, 3. ERIC Document Reproduction No.
EJ618497.
Partnership for 21st Century Skills (2008). Retrieved (June 28, 2008) from
http://www.21stcenturyskills.org/index.php.
Patton, M. Q. (1990). Qualitative Evaluation and Research Methods (2nd ed.). Newbury
Park, CA: Sage Publications, Inc.
Patton, M. Q. (2002). Qualitative Evaluation and Research Methods (3rd ed.). Newbury
Park, CA: Sage Publications, Inc., 290-291.
Peskin, A. (1988). In search of subjectivities – one’s own. Educational Researcher,
7(17), 17-21.
Report to the state board of education on the status of minority classroom teachers in
Tennessee (2006). Tennessee Department of Education. Retrieved (March 15,
2013) from
http://www.tn.gov/education/ci/minority/doc/minority_tchr_rpt_2006.pdf
Russell, S. (2000). Teachers and librarians: Collaborative relationships. Retrieved (June
13, 2007) from http://www.ericdigests.org/2001-2/librarians.html
Ryan, G.W., & Bernard, H.R. (2003). Techniques to Identify Themes. Retrieved (April 4,
2013) from http://www.analytictech.com/mb870/Readings/ryanbernard_techniques_to_identify_themes_in.htm

101

Schooldigger. Retrieved (April 21, 2010) from
http://www.schooldigger.com/go/TN/schools/0294001025/school.aspx?entity=20
School library media specialist role and responsibilities. (n.d.). Retrieved (June 15, 2007)
from http://www.www.bcps.org/offices/lis/office/admin/roles.html
School Libraries Work! (2008). Scholastic Library Publishing. Retrieved (July 1, 2008)
from
http://www2.scholastic.com/content/collateral_resources/pdf/s/slw3_2008.pdf
Schwandt, T. A. (2007). The Sage dictionary of qualitative inquiry. Thousand Oaks, CA:
Sage Publications, 152.
Shannon, D. M. (2000). Tracking the transition to a flexible access library program in
two library power elementary schools. School Library Media Quarterly, 24(3).
Retrieved (March 21, 2008) from
http://www.ala.org/ala/aasl/aaslpubsandjournals/
slmrb/editorschoiceb/infopower/html
Siminitus, J. (2002). California school library media centers and student achievement: A
survey of issues and network applications. SBC Pacific Bell. Retrieved (February
8, 2008) from http://www.kn/pacbell.com/survey/k12libraries.pdf.
Smith, E. G. (2001). Texas school libraries: Standards, resources, services, and students’
performance. Austin, TX: Texas State Library and Archives commission.
Retrieved (March 21, 2008) from: http://www.tsl.state.tx.us/index.html.
Smith, E. G. (2006, January). Student learning through Wisconsin school library media
centers teacher and student survey report. Division for Libraries, Technology and
Community Learning, Wisconsin Department of Public Instruction.
Strauss, A., & Corbin, J. (1990). Basics of qualitative research: Grounded theory
procedures and techniques. Newbury Park, CA: Sage Publications, Inc.
The big6. Retrieved (April 21, 2010) from http://www.big6.com/
Thomas, S. P., & Pollio, H. R. (2002). Listening to patients: A phenomenological
approach to nursing research and practice. New York, NY: Springer Publishing
Company.
Turner, P., & Riedling, A. (2003). Helping teachers teach: A school library media
specialist's role. Westport, CT: Libraries Unlimited.
Van Deusen, J. D. (Spring 1996). The school library media specialist as a member of the
teaching team: "insider" and "outsider". Journal of Curriculum and Supervision.
11, 229-48.

102

Van Deusen, J. D., & Tallman, J. I. (1994). The impact of scheduling on curriculum
consultation and information skills instruction; part one, the 1993-94
AASL/Highsmith research award study. School Library Media Quarterly, 23, 1725.
Whelan, D. (2003, September). Why isn't information literacy catching on? School
Library Journal, 49(9) 50-53.
Williams, T. D. (2004). Teachers' link to electronic resources in the library media center:
A local study of awareness, knowledge and influence. School Library Media
Research, 7(1). Retrieved (January 11, 2013) from
http://www.ala.org/aasl/aaslpubsandjournals/slmrb/slmrcontents/volume72004/w
illiams

103

Appendices

104

Appendix A
Interview Transcriptions

105

Appendix A
Interview Transcriptions
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Age (30-40, 40-50, 50-60, 60-70, over 70):
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30-40
8
Female
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7:15, February 12, 2009
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Source Transcribed comments
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R:
T-1:
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So, ah, if you can, one of my questions, my program is, trying to figure
out if ah do teachers and the School Library Information Specialist
collaborate on instruction. O.K. I know that in my program, it talks
about, that they should, teachers, one of the things the School Library
Information Specialist and teachers are supposed to do is collaborate on
instruction. I wanted to know how much is that actually occurring.
Ok
So, one question for me is for you to describe the typical way you
design your curriculum for the subjects that you teach
Ah, yes, really it is already in a way, I am not sure if, I understand quite
your question. It is already designed for us. We have our . . . from . . .
our state curriculum, objectives, that is what we teach. That is the
backbone of our teaching, um and so what we do, is ah, here . . . we
usually meet in grade levels and so the other fourth grade teacher and I
meet together and we just decide, you know, how we think the best
practices for teaching a certain, um, you know, standard, um. How we
can incorporate them with other, um, standards, maybe and
interdisciplinary teaching, and you know, that is really how we do that.
Ah, so, do you use the tools, ah, what tools and resources do you use
when you design your instruction.
Ah, well of course textbooks, Internet, the library, novel studies, um,
each other, you know because, what have you done, what have I done,
we ask around, ah, just different types of, ah, you know, there are books,
whatever there is, instructional type materials, professional type
materials that we have, that we can share and get ideas from.
Do you ever, ah, consult with any other faculty besides teachers in that
grade level
Yes
You do, and what do you consult with them about
Ah, I guess relating to what you are doing, if I do go to Miss Harris, she
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is our media specialist here, um, you know I may say, I am teaching this
right now, what is it that you can suggest that may go along. For
instance when we were doing, last semester we were teaching about the
Spanish explorers, discovering the new world and all that. And I
wanted to do a read aloud book, a novel study really, in my class and so
when I asked her, she recommended Pedro’s journal which is a
historical fiction book that goes right along with it. It is about a little
boy who rides along with Christopher Columbus.
Ok. Ok, do, so ah, you ever do anything, besides ah asking about books
or does she ever help you with any other things besides books, with
your subject
Sure, I mean, ah, I can’t, I can’t think of anything off the top of my head
but yes I have gone to her to ask for different things, ah, again, I can’t
think of a specific example but um we do talk about what we are
teaching, yes
Ok, and ah, so ah, an ideal teacher collaboration that happened in
instructional design, so those things that ah, so ah, besides books, those
things were helpful to you, what was, ah what would have been more
beneficial to you, can you think of anything else that would have been
more beneficial to you
No, not at the moment I really can’t, um
So your experiences with her have not hindered, have they hindered you
in your instructional
Oh, no, they helped for sure, yes, um
Um hum, the first time, you’ve been here for how long now
This is my second year
The second year, ok, ah, you don’t, I’m sorry I’m watering on you (tears
from the cold)
That is ok, it is chilly outside . . . . you need a Kleenex . . . there you go .
The first time that you, thank you, thank you (receiving the Kleenex).
you’re welcome
So can you describe what happened the first time you met with her on,
ah, about ways that you could design your instruction
I, you know, I don’t remember the actual specific, I have known Miss
Harris since, my son was here, so I knew her even before I was a teacher
here, as a parent, ah. She has just always been very helpful. Um, you
know any time, I go in she is you know, what can I help you with, what
you need or um, any way um like that. She is just extremely helpful. I
mean you know, with ideas. She is good at those Internet type things
you know. If there is anything on there she has seen and um. And
really her, she, what she, you know, what she does, she supports what
we are doing as far as our objectives in the classroom so that is also
another way that she supports us.
Un hum, un hum, so, as teachers you, ah, share with her your objectives.
She already knows, she has been doing this a long time, she knows what
fourth graders learn. She knows what third graders learn. Um, we share
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with her what we are doing, when maybe there is a kind of a more
appropriate way to put it, I guess. I guess, you know, we say we are
doing colonization right now, um the American revolution, she knows
where we are, we don’t honestly, you know at [this] school, we have a
tight schedule. There is a lot going on. So, when we have sit down
planning meetings, it is usually grade levels. But when we do see her,
we mention we are doing this, we are doing that, she lets us know what
she is planning on doing. She has been doing a unit on Jamestown
which supports right along with what we are doing with the study of the
13 colonies, the colonization of America
Um hum, ok, so from what you are saying she has objectives also and
she, ah, make sure I am understanding what you are saying, that her
objectives usually coincide with what is going on with you
They support what we do
Support and that is one way that y’all collaborate, ok, so she is aware of
your objectives and you are aware of her so
Yes
I want to make sure I am not putting words in your mouth
No, I think that is about right, you know, I don’t know every single time
exactly what she is doing per minute in there, but overall she lets us
know every time . . . this is what we worked on today and this is what
we are going to be doing, and we as well, the teachers let her know what
we are working on as well
Ah, and ah, you said you can’t think of any other ways that she, that she
could have, ah
No, she has done a great job and I feel she has been very supportive, I
can’t think of anything because I feel that she has been very helpful in
that area. I can’t really think of anything else that could have been
done, no
Well thank you so much for your time
Oh sure, sure, I don’t know if it helped any but
It does, it does
I believe what I was just saying is that we don’t have many
opportunities where we actually sit, just like you and I are sitting, at a
table and you get out the books. But we daily or weekly at least, but I
mean. Just yesterday, she saw a couple of my students out in the hall
working on a project and I saw her and I said come on in and let me
show you and I showed her what we are doing with these colonial
villages, how we tied it in with math, perimeter and area, and so she
knows and we talk. Again, we see each other every day and so we share
what we are doing and she shares how she is supporting that with us,
um. So again she has her own objectives, I am sure as a media person
that she has got to teach her students in her realm, but what she does
support what we do in here, so there is definitely communication, and
sharing information and collaboration. It just may not always be in a
formal sit down, you know, like here, kind of thing, but we find ways,
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we are inventive around here.
Ok, um hum, (laughter)
To collaborate, we make use of every minute
Well thank you so much for your time
Sure, sure
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Transcribed comments
ah
There was so much emphasis put directly on the content area that that
specialist time, it was really, it was really set aside, it was not, was not,
the children just weren’t exposed to it . . . . it is different at our . . school,
Um hum
even though the library and I don’t, the media specialist and I don’t
necessarily sit down at a planning time, par se, fortunately our media
specialist has been with us for a long time, a lot longer than I have been
teaching, I’m teaching in a, ah, loop, a fifth grade sixth grade loop, and
she is very familiar with the things we are going to be working on so we
will talk as we are . . . working . . . informal, not set as you say
Um hum
are you getting close to ah, or, ah, what are you working on in science or,
what are you working on in social studies, history and how are you to this,
or I would like to do this, I have this I would like them to work and it will
be something that will support . . . that’s a great idea, she still, ah, because
she keeps tabs and we talk to each other, she has an idea of what kind of
literature to share with the children because she still reads to our children
Um hum, that’s great
The projects that we do, if she does them with the media capabilities that
she has there, but when we talk, when we pass that information, because
we also use the university’s computer lab, we can kind of, the information
that we research, web quest those kinds of things, projects, PowerPoint,
however, they want to do it, and we collaborate our time that way,
Ok, ok
she also, she’s, ah, been a big help to me, especially when I was learning
the, ah, new curriculum, and ah, suggest books that we may share as a
class, we do a lot of novel studies and I think that really ties in, we did not
do that when I was in school,
Um hum, um hum
we really try to, we really try to work together to keep the . . . . suggests
books that she might be familiar with . . . . it’s really, its been a real plus ..
. the way that . . . . now that I say that we don’t take the time, directly
assigned for that, it probably would not be a bad idea, what’s good is,
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another thing that helps us is that we have a year long theme, a map, an
overall picture that, ah, is posted . . . that I think helps, not just with
collaboration, with media, but with other support, art, PE, music, so it
helps us all the way around
Ok, Ok, so you do use her resources, you do, does she have computers as
well
Oh yes, oh yes
Um hum
I guess I should . . . she has computers, she has eight computers that are
Internet assessable, she has of course reference, library books and her own
collection of books for the children, she has class sets to work with
particular novel studies, ah, she has a library of ah, actual videos . . . so
we are fairly fortunate in that respect
Ah, do you ever collaborate with other faculty or
We do this, we do this of course at grade level, we have our meetings, our
team meeting, our production meetings, PLC – professional learning
committees at our grade level, we will have that once or twice a week . . .
. those kind of things that deal not only with the planning but with the
issues, ah, what is coming up and how to adjust . . . we do that . . .
because we do loop . . . . may be once a month or six weeks . . . loop so
fifth and sixth, we will have a little talk . . . see where we are, what we are
working on, especially in our age group, because we are exchanging
classes now, so we have teachers, teachers like myself who concentrate on
math and science, another teacher that concentrates on language arts and
social studies, so we exchange back and forth . . .
Ok, ok, that sounds good, so ah, the strategies that the School Library
Information Specialist uses with the teachers is just to, ah, to make sure
that I’m understanding you, you are saying that what she does is to find
out what kind of things you are working on, then, and she suggest
different things in different areas in, ah, web design, not web design but
web quest, books, or different other resources that can help you in that
particular
She may if we are ah, working on the civil war, world war II, whatever,
she may have a project that she, she can work on with them during their
media time, every week the children, maybe, maybe I haven’t made that
clear . . . the support classes, we have at least one hour a week, depending,
depending on how the schedule works . . . could work out to an hour, hour
and a half . . . each week. . . but they are out of the classroom . . . not just
specifically with the media specialist, so it is not just with the media
specialist that we do this, that we do this with but with music, PE . . . so
they have that time, they have that time outside the classroom where they
can work specifically with that group, with that specialist group,
Oh
the one you are asking about is the media and ah she is in that same group
. . . and if we are working on something in the war, getting ready to go to
the civil war, finish the civil war, she has things that support them in what
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we are already doing
That sound really great, you said the frequency is one hour per week
At least one hour per week
At least one hour per week
And depending on what day of the week, we have four specialist areas,
one of the days of the week is split between two so somebody, so each
one of the four areas . . . one half hour ever other week . . . so it is an hour
to an hour and a half
So the School Library Information Specialist at [this] school makes
herself aware of what is going on with the teachers, is that what you are
saying
Absolutely, absolutely, by either having the litter informal meetings and
also by following the overall map of where we are and plus her
experience, she has been doing this long enough, she knows basically
what, where each grade level . . . they are and what they are concentrating
on through the year and then there is the . . . . map we are working with
she can pinpoint it . . . just by walking and looking, just having a little
conversation . . . because we do meet with grade levels even though our
classes may do different lessons but it is basically the same area . . .
That sounds great, sounds great
There is a lot of collaboration
That sounds like there is, you have a nice bit of collaboration, so your
experience with her has, I gather from what you are saying, has been
good, in designing the curriculum and ah, the, so it has been beneficial to
you
Absolutely, and ah, it is not so much, not so much that she is in, that that
drives, but it is more of the fact that it is a, a support too, our scheduling,
our sequence . . .
Um hum, um hum
that is where, and I think that it is the biggest help, the fact that it
reinforces what we do in the classroom and because once again, she has
the experience, she has the ability, she knows where we are, she has made
some very helpful suggestions on literature
And you have been at [this] school for how long now
This is my seventh year
Seventh year, seventh year, and you have been in [ABC] schools for
I was there as interim for a six-month period, most of my time has been
here at [this] school
And your experience there, you were saying was drastically different
It was significantly different, different circumstances, and ah, because I
was there for a short amount of time, I ah, hesitate to give ah, I think it
would be too much of a photograph instead of an experience of . . . the
time that I was there, the emphasis was put so much on, much more on the
core areas that I think it pulled away from that . . . it might be that that
was just happening . . . I had the utmost respect for the administration
there, I thought they were doing . . . they had a specific goal they were
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trying to reach and they were putting their resources towards that,
Um hum, um hum
[this] school is a little bit different, a lot better established and we are
really able to, and that is part of being a laboratory school, we are able to
expand and use trial and error to figure out what really works well and we
have enough time together as faculty and administration . . . the setup
And so the support system with the School Library Information Specialist
was drastically different between the other school
And [this] school, yes
And [this] school
Lot different growing up too
Yes, mine, mine as well, mine as well
(laughter)
my niece was a student at [this] school and I noticed there was a drastic
difference there as well
Well all four of our support areas, all four of our support areas, and once
again this is where I think the experience of having the ability to ah make
that framework, all four of our support teachers have been there for years,
every one of them have been there for twenty plus years
So ah, can you describe ah, the first time you met with the School Library
Information Specialist there about the different areas of instruction or
instructional design
When I was a student teacher, part of my student teacher training, when it
was time for me to start with the ah, with the class, before I even took
over, we had a chance to, already . . . seeing her and talking to her . . . and
scheduling time when the children weren’t there so already when it was
time for me to start planning lessons, she was a big help right there. . . and
once again that was a part of how it works and how it should be and that
is the benefit of being a laboratory school
So, I don’t want to put any words in your mouth, but it seems as if you are
saying that ah there is nothing you really would ah change about or or or
I think it works, I think it works pretty well the way it is, we have a good
system there, we could always say, as a teacher, if I had a little more time,
if I had a little bit more time, planned a little bit more, something you are
always fighting, and ah, it would be nice to have that meeting but the way
that it is set up, there is enough experience, there is enough . . . that I think
it works well but the only thing you can wish for is more time
And what about the resources
I think, I think anybody that is involved in education will tell you we
always wish for more resources, you know we have seven or eight
computers, we would love to have a dozen, we would love to have 20,
you know we have nice resources, as far as reference, we would love to
have more, we would love to have a larger library, if we do with what we
have, absolutely, I think we do a very good job with what we have
Ok, and ah if ah
Is that vague enough (laughter)
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(laughter) vague enough
Laughter
If there is something, if you could start all over again, start all over again,
and ah, you can control what the School Library Information Specialist
does, is there anything in what she does that you would change as far as
the design of curriculum
No, no
Or her response to you
No, I am very pleased with that
Ok, ok
I definitely feel like my input is important, ah, ah I feel that, ah, ah that we
ah communicate with each other well, enough to know what each other is
doing and ah I don’t think you could ask for very much more than that
from a colleague
Um hum, thank you so much for your time, thank you so much for your
time
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Ah, could you tell me how long you have been teaching
I have been teaching about, 34 years.
34 years. O.K. A long time. So how many years have you been at
[this] school?
I have been here since 81
Since 81. O.K.
26 or 7 years.
And you are, ah, what grade
I teach this year fifth grade. I have taught, uh, fifth and sixth grader
here. Maybe one year fourth grade. I don’t remember.
Ah, your previous experience has been, has it been with [ABC] schools
or with other
That was so long ago. It was with county schools. Schools that have
now become [ABC] schools and a couple of private schools actually.
So, so, ah, in. do you collaborate with the School Library Information
Specialist here on the design of instruction
Yes. Very often I do. I am a, very much a literature person, poetry in
particular.
Um hum. O.K.
Yes. She has been helpful to me.
And in what ways do you collaborate
Well, I will go to her since she is usually up on books that I am not. She
knows about things. She knows me. So she would know the kinds of
things I might like to read to my kids and she has recommended some
wonderful books, um, for me, that I have used for decades. You know
actually, you know “The Cay,” “The giver,” ….. Kids will recommend
books of course but I trust Nancy’s judgment and sometimes, um,
teachers here have a chance to buy a set of books for the library and
Nancy knows that I like poetry very much. So, I can buy a set of poetry
books for the library. But ah, but she, but she is good. She and I went
one year, ah, one year to see Nikki Giovanni at David’s Kids. You
know she is a good source of information. She is really enthusiastic
about things. She likes poetry too and I invite her in sometimes to say a
poem, to read, you know and ah. It is probably not so much thematic
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things. She would help there too. If I am studying ancient Egypt in
fifth grade or that kind of thing. But mostly her help has been in
recommending a particular kind of book that she thinks might help us as
she knows them, my class, would appreciate.
So, so ah, I will make sure that I am understanding you, so you are
saying that although you don’t, or do you collaborate on your lesson
plans or anything
We, we do in a kind of tangential way. I would say I, she put me on to
literature circles which I use but since then I bought my own books,
study books that go, um. We don’t really share lesson plans. I might
tell her what I am going to do and then, then she would come in and do
something else. I know when I teach the Panama canal, she has been
there so I will have her come in as an expert speaker but, ah, oftentimes
I will have my own ideas but she has been helpful recommending
specific books that she knows about that I don’t.
So, what type of tools or resources do you use in the instructional design
of your curriculum
Well, I am not much of a techkie, so um, a lot of what I like to do, it
just, it sounds old-fashioned but it is actual reading to the children. I
read with them. I like certain things, usually poetry because I think that
is good for their heads. But just so far as tools, it is pretty standard. I
read to them very often. We do a lot of paired reading here. We do a
lot of critiquing. We read the classics. Um, in pairs and then present
that to the class. We trade off books. So, when you say tools, those are
more my tools than the computer. Sometimes I use movies too as
literature and have them write a reflective paper. I don’t know if that is
exactly what you mean but.
Ah, So, for resources you are saying, let me make sure I am
understanding, you are saying you use books or tapes
I do.
Um hum
I, um, you know if we are researching a poet, we would use the
computer. I do not do PowerPoint. Um, because I think it is more
television. You know, um, we will use the smartboard occasionally.
But when, if I am just teaching literature, um, I tend to rely on. I do
things I think are meaningful to the kids. I do so much poetry with the
children. I read all the time to them and we learn the elements of
poetry. And she has been good in helping me find some books that
come across her desk. Once again you know, that I didn’t know were
out there. So, she has been very good at helping me discover some that
would be good for my class. And a couple of times you know we’ve
messed up and there would be a book that she thought would be great
but the kids did not receive it so well but that’s o.k. You know because
they find they didn’t like something, it is fine for them to know why
they did not. So you know it teaches discrimination too. I mean it, you
have to know why you didn’t like a certain story.
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So, ah, in ah, describing the ideas of collaboration between the School
Library Information Specialist and the teacher, ah, in what, you have
said some different ways that she has aided you with books, which of
those things would be beneficial to you, ah, ah, that she could provide
for you, not only books but are there other things.
Well, yes, if we are doing ah, them. She might call some books on that
subject, um. She might know of a video, um. She does her own
projects with them and the projects are very often related to something
we are doing in here, not always because she has her own curriculum.
But if I have a need and I ask for something, she would be very
responsive in helping me. Usually, I guess because I have taught a long
time, I kind of have my old favorite ways to do, which I don’t think are
archaic (laughter) just because I have been doing them a long time. I
have found through the years that children love to be read to. Even
adult love to be read to. And we know from research that people
become better readers if they are read to, even as older elementary kids.
Um, and I am reading the “Cay” right now which is a book I read in
February. Do you know that story?
Um, hum
It is a story about a young boy. A young white boy and an old black
man that end up together on the Cay and the children are just …, you
know they can’t wait to hear more and ah, so that was a book she
(Nancy) recommended one time. She went to a book fair and got one of
my favorite authors to autograph a book for me. “The Taste of
Blackberries.”
O.K.
So I think Nancy appreciates, you know, my bent and she has been
helpful in that regard.
yes, un huh. O.K. O.K. So y’all have been working together for quite a
long, quite a long time, a long time
A long time. Right
Can you remember the first time that you worked together
Well the, the first time might have been. Might have had to do with a
book called “The taste of Blackberries.” It is a very short book and I
started reading it the first week of school to classes and ah, then I would
bring blackberries at the end and let the kids taste them. And that is the
book that Nancy had autographed for me and it might have been 1984. I
am not sure. If I go to her, she will often come to me and say I have
something I think you would be interested in. So. But it usually, it
most often doesn’t involve technology.
O.K.
She understands. She doesn’t particularly agree with my resistance to
some of it (technology) but in the literature program that I like to
develop, I don’t feel that I need that so much.
O.K., O.K. so, ah, you have given me examples of the, when you have
been designing instruction and ah, you say she was helpful in
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recommending books to you. Are there other things besides books.
She might, in fact, she and I nearly went to a reading conference but
then the time got away from us and we couldn’t do that but Nancy. I
think Nancy also likes to read to kids. She doesn’t read to the older
ones as often of course. They are more apt to do projects but she will
recommend, she will tell me about some of the things she has liked
reading and I might invite her in to read a little bit. Ah, she has been at
her craft a long time and I have too. You know so
…. Quite a number of years
In a way that is good but it means that maybe I am more apt to go to her
with a specific request for a kind of book as opposed to an idea for a
lesson plan.
Um hum, O.K.
That has more to do with the things that I tried and have found
workable.
So, um, in your experiences with, ah the School Library Information
Specialist or with that area, the, um, the um, you are saying she has been
a help to you in ah, but there is no way you can think of that she would
have hindered your progress.
Oh no, I don’t think so.
Um, hum
And she ah like, I think she got a kick out of the way I do poetry. And
obviously she, you know, the older you are, I guess, the more apt you
are to be exposed to poetry unless you have a teacher that likes it. And
in the colleges. I know I have spoken in some college classes and talked
to them about the elements of poetry and they are just beginning to put
these things on tests. You know and a lot of my cassettes are, I have
cassettes where Robert Frost reads. To me that is an invaluable thing
for the kids. I like very much the sense of sound so that is one reason I
like to read in oppose to putting things up on a screen. I guess I think
the human voice and I encourage them, kids to speak. Right now we are
going around the school as a travelling group to read poems…. So
again Nancy might
So you, so the students are going around the school
I like for them to be able to do what we call performance poetry
O.K., hum hum
So, again, Nancy may suggest something and really, she has come in
and sat in the rocking chair. I made a deal with teachers that we could
do something special for them if they could come in. Their bargain was
to either say or read a poem they liked and she (Nancy) likes ….some of
those old poems that a lot of people don’t know ….they just have not
heard of those people because nobody told them about those people.
So, ah, you do collaborate with other teachers as well
Um, hum
And, ah, as well as the School Library Information Specialist and ah,
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your lesson plans are mostly with reading, you concentrate mostly on
reading
In the collaboration you mean
Um, hum, um, hum
I know. One year, well more than one year actually. We ah, we
collaborated with a class in the English department . . . And we
collaborated on authors and poets and then over the years um, I have
written, grant money. I don’t need it so much anymore because printing
is so much cheaper, to write, we probably published with, well. I
probably published with eight classes a book of poems that sold …. So
we have done a lot of publishing and lots and lots and lots of writing. I
don’t know what the first book. . . the first book might have been in 84 .
. . I had copies left over . . . and those are great. I know one year we
sold four or five hundred dollars worth . . . took ourselves to lunch you
know, had a big publishers party, um. This year we have taken poems
to Bogey’s, the delicatessen, and put them up on the walls . . . called
food for thought . . . So that people can go in there and eat a sandwich
and read a poem. I like to get this stuff out . . . .
O.K. Sounds like it could be fun
And Nancy was the one that knew that Nikki Giovanni was here. She
knew that she was coming to David’s kids for a book signing so she
approached me and said that she would be here so, so um, I taught the
class one of her poems and we went over there and said the poem for
her and she cried. You know it really was just, it was a nice connection.
And Nancy is good about being supportive like that.
Um hum um hum
You know to me, that is really important. I don’t ask her for websites.
You know. Ah, Because I don’t go there. Too much.
Do you ah, I know you said that is a long time ago but you said you
worked with ah, the ….. did you have a …..relationship with the other
School Library Information Specialist in the other school
Actually I, I don’t remember. It was so long ago. If I started in 1960. I
don’t for one thing, I’m sure we didn’t have an hours worth of media. I
probably didn’t know a librarian. You know, maybe I think, I really
don’t remember. I honestly don’t. Those were the days when they
really didn’t talk too much about collaboration. People weren’t doing
projects. They weren’t doing thematic. It has been kind of an evolution
in teaching. Since I started. So now there is much more emphasis on
collaboration, not only with the media person but with the music person.
You know if we are studying the depression I might ask her (the music
teacher) to teach them a certain song. So, but those kinds of things
didn’t happen way back then…..
Um, hum. O.K. And you say you have an hour of ah
of media a week
Is that where they are now
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Not now. They just finished a project on the 60’s. We are really
excited about it. That is not exactly where I am in social studies but . . .
I don’t think everything, everything has to ducktail. Kids are smart.
They can transfer this learning to another situation even if it is not in the
same time historically.
So in the hour of media that she has with the students, she teaches ah
She does different things. They, they are getting ready to research some
lesson plans from the Smithsonian. They just finished a project on the
60’s. They have a lot of computers in there so they can get a lot done in
that hour.
And some of the things, or are any of the things that she does in media,
connected to the things you do here
Sometimes they are but they are more her choice than mine. You know.
If I said earlier in the year, please be sure they are exposed to some
particular poet, she would do that and I would back it up. I just have not
done more because usually I do what I want to do with them in here.
And she would give them some time to work on it in there but she has
her own agenda. We can collaborate. We don’t do it all year long but
we do collaborate over a few things during the year.
O.K. So thank you for your time.
I teach social studies too. So that is another good fix. I don’t teach
science or math. So my two subjects lend themselves very well to what
she does. She does a lot of history stuff. She likes history stuff and I do
too. We were both history majors. So it works out pretty well.
So thank you for your time. I hope I didn’t take up too much of your
time.
You did not.
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(as children are walking out) Unit on whale tales & this group (unclear)
O.K., and I see you have folders
I gave each group a folder to keep so no one person has all the stuff and
I made them leave the stuff with me so that if one person was absent,
the other team members have the folders.
O.K.
They are cooperative groups I divided them in so someone can draw,
someone good with technology, someone that can take the information
and summarize it, because they have to get it down to such a small
piece, and somebody that won’t do anything unless the rest of them get
on them (laughter) and you usually have 2 or 3 of those
(laughter) So, thank you for taking time out of your busy day to do an
interview with me
Sure, sure, you know any old time
Any old time, thank you very much. As you know, I am working on my
residency and my project is talking about collaboration between
teachers and the SLIS – School Library Information Specialist, and you
know I have been interviewing some of your teachers
Yeah, you found out we are a different type of breed
Yes I see, it is a different type, so ah, one question is as I can see, do
you collaborate with the teachers
Oh yes, oh yes we do. It may not be exactly where they are. I may be a
little bit ahead of them or a little bit behind them but I work mostly in
the area of science and social studies, and they have to move through
their curriculum so quickly I can fill in that bridge behind them and give
them a little bit more information
And what type of tools
About anything I can put my hands on
Laughter
We use a lot of computer based generated things here. I use an awful
lot of primary sources because you can talk all day to the kids about
anything, but until they can physically put their hands on things and see
it, it doesn’t, the light bulb doesn’t go off
I see this is so much different from growing up (looking around)
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Oh yeah, yeah, we, the media centers grew up with us. It is no longer
just a book place. It is a lot more than that.
And ah, the teachers, what type of, ah, do you go to them or do they
come to you, ah
It is a hodge-podge of everything to tell you the truth. I wish I had time
in my schedule to sit down with every grade level about once a month
and go over the standards they need covered or where they see a hole.
But it is usually, I can pick up and I usually hear what the kids are
talking about and then I know, they’ve started this area or , or if I catch
one (teacher) coming in here “where are you and what do you need.”
Like the fifth grade, we are finishing up a science unit and when I talked
to Judith this morning and asked her, where are you and she said, the
roaring 20’s so I am working right now to pull in some information on
women’s suffrage and that movement to vote and what was going on in
that area which they (teachers) won’t ever have to cover. And I also
will, ah, I like to cover in that area the child labor law, and I have a
book that goes with that so that they (children) can see that kids their
age worked in the 20’s, they had jobs they had things they had to go out
and earn a living for so. And then I get teachers that will come in that
want a set of books and then I know that, what they are working on and
that’s when it kicks in too. So we have all kinds of ways of
communicating and collaborating
O.K., so, ah, the communication is two-way then
Yes
You are saying that teachers come to you and you go to the teachers
And if they feel free, they feel free enough that if they need something
very badly, they will come in and say will you cover this for me and
then I will cover it
Do you have teachers that are, ah, not willing to collaborate
No I really don’t. I don’t. Most of them are willing to take any help
you can give them in a classroom; They are so snowed under and so
bombarded that any support system you can given them, they are ready
for it. Excuse me (coughing). I caught a cold on top of everything else.
O.K…….
I understand. I have a bit of everything. So you have, ah, class times
I have a rigid schedule. I wish I had an open schedule. I think around
here it could really work to everybody’s benefit but we work as a team.
All the special areas, art, media, PE, music, so we cover four days. We
work as a team. And a whole grade level goes out at the same time and
disperse between us so that these teachers have planning times.
So, ah, you are on a fixed schedule
Yes
If I’m understanding you correctly, un, you are on a fixed schedule but
you would like it not to be fixed
I would like to have more open time so there could be more research in
here or with the bank of computers I’ve got. I give them (children) a lot
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of computer skills and we do a lot of things on the computers with my
units but quite often, in the middle of a class I have two or three to come
in that need to do something for the classroom and I can’t work them in
so they have to come in here during my planning time or during my off
period to do something like that.
O.K. So you do make it, ah, although you are on a fixed schedule you
do make it, ah available to teachers
Oh, yeah. Oh, yeah. If we are not using, say if we are not using the
computers at a given time, they (teachers) are welcome to. Ah,
afternoons when I have first and second graders my upper level kids can
come in and do whatever they need to get done with the understanding
that they know I am not going to be able to stop and help them. But
they are welcome to come in and use whatever we have got. So
teachers usually send them down prepared to do whatever they need to
do. They also use some of my planning time for testing Stanford math
and head sprout which is a program in the first grade
O.K., so, ah, if I am understanding you correctly you are saying the
teachers reaction to you do not hinder you in any type of way, you do
not have any negative reactions to your being involved in planning
curriculum
No. No. Most of them really want that piece of help that somebody
gives them and I enjoy it.
How long have you been here
I have been here 23 years and I have also been a librarian for 43 years
43 years. O.K. That is a long time
Things have really changed in that length of time too
O.K. Then so you have seen the changes that have taken place here
Un huh
So then,ah, what are some of the things that you have noticed
The flexibility of units. The flexibility of us working when we want to
and my ability to work with them (teachers). When I came in here, of
course the computers were just getting started. Ah, but this place was
more like a separate entity and it, it was more like you see in the city
schools now with this (the media center) functioning over here that is
not really too much involved with anything. It took a while of sticking
my nose in their business long enough until they realized my nose was
there to support them and not get in their way and then we started
building and from there it just has grown.
So you have worked in a [ABC] school that was much different from
this one
Oh yes, oh yeah. Actually where I worked in the city schools, I loved it,
I loved it. Because I had very much the freedom there to teach the skills
and do the things I wanted to do and ah, it was a very, very poor school,
a poverty school, and you know we had birthday parties. We had
scavenger hunts. We just did all kinds of unusual things that these kids
would never have been involved in so when I got over here, it was an
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entirely different breed of kids but I loved my experiences with the
[ABC] schools, a long time ago, but I was over at south parkway at
__????_____ elementary.
Um hum, south parkway, o.k.
I was over there for 12 years
So the resources that you have here you make available readily to
teachers, and ah, do you have more resources here than in the [ABC]
schools
No to tell you the truth I had more resources at the [ABC] schools. We
are poor over here. We are poor as a church mouse. You know that,
where you are, you are probably poor (laughter). We don’t get any of
the supplements the city schools get. We only get the ADA that comes
through the state into the city schools so we don’t have any title money
coming in. There is no library budget coming in. This library is for the
most part funded and supported by the parents. They have pledged to
me, we are in the second year, but we are actually two years in, they
have pledged $10,000 a years for 5 years because the books were so
completely out of date and worn out that we are buying new books.
And you are not going to find that in the [ABC] schools
So, in ah, I noticed you have different topics for the students
Un huh
In designing your instruction, you, ah, if I am hearing you correctly you
design your instruction from different things that you hear from teachers
and to, ah, coincide with what is going on in the classroom
Un huh. And I make sure that my units support standards that they are
instructing. Where they say, they might say I can’t cover the standards
on letter writing, will you help me and so we will do something on letter
writing
And in designing your instruction for here, for the media center, what
type of things, ah, how do you get your ideas, I noticed the little
brochure you have there
I have done that one for about five years now and the kids love it and
where it comes from I have no idea. I keep a pad by my bed at night
and I think I dream up a lot of things and put them in there. The tale of
the whale that the fifth graders are just finishing. I take the Smithsonian
news letter and that came from an article that was in the Smithsonian
about a whale that now hangs in the hall of the natural history museum
and they gave a whole lot of information about it and an activity that I
thought, these kids are going to like this. So that is where that one
started and I started plugging in the pieces and we have the unit the tale
of the whale. Have you ever seen, ah… I forgot the name of it now.
Laughter, that’s fine
School library media has a lot of activities and I don’t ever, ever stick to
one. I adapt it to whatever we need to do and once I’ve got one the kids
like I use it over and over. I do one with the fifth graders every year on
pearl harbor but I use a lot of primary sources where I can to pull out

124

172
173
174
175
176
177
178
179
180
181
182
183
184
185
186
187
188
189
190
191
192
193
194
195
196
197
198
199
200
201
202
203
204
205
206
207
208
209
210
211
212
213
214
215
216
217

R:
SLIS:

R:
SLIS:
R:
SLIS:

R:

SLIS:
R:
SLIS:

R:
SLIS:

things so consequently I use a lot of library congress things and ah,
Smithsonian things. I did a workshop with the teachers Monday on how
to find those primary sources.
O.K. so did you come up with the workshops or is it something you
initiated or teacher initiated
Actually they came in and a lot of them saw those pictures of the whale
and wondered where I found them and it kind of snowballed from there.
And a couple of them, I was showing how you can go in there and pop
the standard in and it will kick out a unit that actually went with the
standard, which they had never seen and I had never even thought that
everybody in the world didn’t know about the Smithsonian, so they
have really been working with the Smithsonian over these last few days.
It’s a unique source.
So you have been willing to put out, put yourself out to conduct
workshops for teachers, ok, ok
Oh yeah, oh yes.
Do your teachers’ meetings, do, are you included with the teachers
I seldom. I stay more with my teachers here than I do going with the
library service ones because they spend a lot of time with atrium and
library problems with atrium and I don’t have that so I just don’t do it.
Um hum. Can you ah, tell me, do you remember the first time that you
first worked with a teacher, can you describe these kinds of experiences
about the library media center or your interaction with teachers or your
reception
That’s been a long time
I know, I know that with you. I said ummm, should I ask that question.
Some of your first experiences
You know I tell you what, I tell you. What I always try to do is sit
down with a new teacher that comes in the building and tell her what we
have got, where we are going with it, and you know what we can do and
how I can support her
o.k.
Let’s try again (after an interruption). You know I have really. I guess.
The first time that I collaborated on anything big, I worked with
Memphis in May for so long as education chairman for about 12 years
and working with that group of teachers and collaborating and pulling
things in. I think that is the first time that it dawned on me that if this
worked with the city, we could pull this down to a much smaller area
and when I started bringing it back into the school, so the thing about
your collaboration and your working, it has only been since the Internet
when that blossomed that you could start pulling in so much information
and you can help your teachers. Because they don’t have time to spend
on spinning their wheels on the Internet and it (the Internet) is like the
Smithsonian, it is so chuck full if you can give them a clue of just one
place to go they will eat it up lock stock and barrel. Anything you can
give them. So I think probably when that started taking off you know.
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We always have walked in with a new book and said I have got this and
I have got that and you will enjoy reading it or this will go with what
you are doing. We have always done that but I think really
collaborating and pulling resources like this.
Thank you so much for your time
Oh are we through
We are through
Of course we don’t use the same report card over here that the [ABC]
schools use. We have one that is uniquely ours. We have a first and
second grade level, a third-fourth grade level, and a fifth and sixth grade
level. And there is a place on there for library skills and a statement if I
want to make it and then a conduct grade. So they get a skills grade and
a conduct grade from me and a lot of times I, a skills grade is a double
grade because I will turn right around and give my project to a teacher
that supports hers and it is built in hers (her project) so they will get a
grade on it from that teacher too.
That’s unique
Yes it is. I don’t know of any other place that does it but I give every
kid in this building a library, a media grade every nine weeks.
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Codes (count = 121)


All kinds of ways





Allow students to come in
although on fixed schedule
 Asking teachers what needs
are
 Book recommendations
 Books







Center used to be separate
entity like in city schools
 Chance to buy books for the
library
 Communication, sharing of
information
 Computer lab








SLIS aware of what is
going on with teachers
SLIS becomes familiar
with what working on
SLIS collaborate with
the teachers
SLIS experience
SLIS fill in bridge
behind teachers
SLIS has media
capabilities
SLIS helped
instructional design
SLIS helpful Internet





Personal collection of
SLIS
 PowerPoint


Projects




Read aloud books
Reference books



Reinforces what is
done in the classroom
 Research


Responsive in helping

SLIS in position a long  Rigid fixed schedule
time
 Computer skills curriculum
 SLIS informed of what  Schedule times when
happing in classroom
the children aren’t
when they see her
there to help plan
lessons
 Computers
 SLIS keeps tabs on
 Sharing ideas with
classes
other teachers
 Consult SLIS for suggestions  SLIS knows where
 Spots outside events
to go with lesson
teacher is in classroom
teachers may like
studies
 Consult with other teachers
 SLIS lets teacher know  Sticking nose in
at grade level
what she is doing
teachers’ business
 Daily or weekly talk about
 SLIS lets teacher know  Suggests books to
classroom
what she is planning
share as a class
 Designed by state
 SLIS make sure units
 Talk informally
supports standards
teachers instructing
 Develop workshops for
 SLIS not hindered
 Talk to SLIS about
teachers
instructional design
what teaching
 Different things besides
 SLIS not included in
 Tapes
books
grade level planning
meeting
 Don’t share lesson plans
 SLIS objectives
 Teacher invites SLIS
support teacher
to see classroom
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Enthusiastic



Feel teacher input is
important



objectives
 SLIS reads to children


Giving students little more
information
 Helpful suggestions on
literature





Her own agenda





Her own curriculum





Ideas from articles





Ideas from hearing kids talk





Ideas from instructional
materials





Ideas from newsletters





Ideas from professional
materials





Ideas school library media





Ideas while sleeping






In a tangential way
Internet






Inventive






Learning new curriculum
Library






Literature circles







Teacher meeting at
grade level
SLIS shares how she is  Teacher share
supporting what
objectives with SLIS
teacher does
SLIS suggests books
 Teachers ask for books
familiar with
SLIS Support
 Teachers ask her to
cover standards on
different things
SLIS supports
 Teachers ask her to
objectives in
cover things in lessons
classroom
SLIS supports what
 Teachers seek out
done in classroom
SLIS
SLIS uses primary
 Teachers willing to
sources
collaborate
SLIS uses computer
 Teachers willing to
based generated things
take any help given
SLIS uses whatever
 Team meeting at grade
tools she can put her
level
hands on
SLIS willing to put her  Tell SLIS what doing
self out for teachers
Making teachers and
 Tell new teachers how
students welcome to
she can support
use computers
Media center grew up,  Textbooks
no longer just a book
place
Meeting in grade
 Tight schedule of
levels decide best
teacher
practices for teaching
standards
Movies as literature
 Trust SLIS judgment
No set meetings with
 Two way
SLIS
communication
Not always in formal
 Videos
sit down
Not hindered progress  Web quest
Not many
 Wish for open
opportunities to sit
schedule
down and plan lessons
together
Not thematic things
 Wish had time to sit
129

but would if asked


SLIS ask what can I help you  Novel studies
with
 SLIS ask what needed
 Objectives set by state


SLIS asks how she can
support
 SLIS asks what working on

down with every grade
level
 Wouldn’t be a bad idea
to have meeting
 Year long theme map
posted



One hour or hour and a 
half every other week
 Over a few things

during the year

Categories (count = 4)
 Typical ways curriculum designed
 Time limitation hinders collaboration

 Teacher/SLIS collaboration
 Description of teacher/SLIS
collaboration

Codes Grouped by Category
CATEGORY: Typical ways curriculum designed
 Asking teachers what needs are

 Computer skills curriculum

 Consult with other teachers at grade level

 Designed by state

 Ideas from articles



 Ideas from hearing kids talk















Ideas from instructional materials
Ideas from newsletters
Ideas from professional materials
Ideas school library media
Ideas while sleeping

CATEGORY: Teacher/SLIS collaboration
 Allow students to come in although on
fixed schedule
 Book recommendations
 Books
 Chance to buy books for the library
 Computer lab
 Computers
 Consult SLIS for suggestions to go with
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Internet
Library
SLIS uses primary sources
SLIS uses computer based generated
things
SLIS uses whatever tools she can
put her hands on
Meeting in grade levels decide best
practices for teaching standards
Objectives set by state
Sharing ideas with other teachers
Teacher meeting at grade level
Team meeting at grade level
Textbooks

 Making teachers and students welcome
to use computers
 Movies as literature
 Not thematic things but would if asked
 Novel studies
 Over a few things during the year
 Personal collection of SLIS
 PowerPoint














lesson
Develop workshops for teachers
Different things besides books
Giving students little more information
Helpful suggestions on literature
In a tangential way
Learning new curriculum
Literature circles
SLIS aware of what is going on with
teachers
SLIS experience
SLIS fill in bridge behind teachers
SLIS has media capabilities
SLIS lets teacher know what she is doing

 Projects
 Read aloud books
 Reference books
 Reinforces what is done in the
classroom
 Research
 Spots outside events teachers may like
 Sticking nose in teachers’ business
 Suggests books to share as a class
 Talk to SLIS about what teaching
 Tapes
 Teachers ask for books
 Teachers ask her to cover standards on
different things
 Teachers ask her to cover things in
lessons
 Tell new teachers how she can support

 SLIS lets teacher know what she is
planning
 SLIS make sure units supports standards
teachers instructing
 SLIS objectives support teacher objectives  Videos
 SLIS reads to children
 Web quest
 SLIS suggests books familiar with
 Year long theme map posted
CATEGORY: Description of teacher/SLIS collaboration
 All kinds of ways
 SLIS not hindered instructional design
 Center used to be separate entity like in
 SLIS shares how she is supporting what
city schools
teacher does
 Communication, sharing of information
 SLIS Support
 Daily or weekly talk about classroom
 SLIS supports objectives in classroom
 Don’t share lesson plans
 SLIS supports what done in classroom
 Enthusiastic
 SLIS willing to put her self out for
teachers
 Feel teacher input is important
 Media center grew up, no longer just a
book place
 Her own agenda
 Not always in formal sit down
 Her own curriculum
 Not hindered progress
 Inventive
 Responsive in helping
 SLIS ask what can I help you with
 Schedule times when the children aren’t
there to help plan lessons
 SLIS ask what needed
 Teacher invites SLIS to see classroom
 SLIS asks how she can support
 Teacher share objectives with SLIS
 SLIS asks what working on
 Teachers seek out SLIS
 SLIS becomes familiar with what working  Teachers willing to collaborate
on
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SLIS collaborate with the teachers
SLIS helped instructional design
SLIS helpful Internet
SLIS in position a long time
SLIS keeps tabs on classes
SLIS knows where teacher is in classroom
studies

 Teachers willing to take any help given
 Tell SLIS what doing
 Trust SLIS judgment
 Two way communication
 Wouldn’t be a bad idea to have meeting

CATEGORY: Time limitation hinders collaboration
 SLIS informed of what happing in
 Rigid fixed schedule
classroom when they see her
 SLIS not included in grade level
 Talk informally
planning meeting
 No set meetings with SLIS
 Tight schedule of teacher
 Not many opportunities to sit down
 Wish for open schedule
and plan lessons together
 One hour or hour and a half every
 Wish had time to sit down with every
other week
grade level
Themes:
 Although there are no scheduled meetings, there is collaboration between the teacher
and the SLIS.
 Both the teachers and the SLIS have their typical ways of designing the curriculum
and objectives.
 The library media center officially uses fixed scheduling but uses collaboration to
work around the problems associated with fixed scheduling.
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An In-Depth Interview with The Test Interview Participant
Interviewer = I
Line
No.
1
3
5
7
9
11
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15
16
17
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Participant-DT = P-DT

[??] = not clear

{ } = explanation

In-Depth Interview with Test Participant
Hello Ms. _______
Good evening
[Laugher] How are you doing?
I am doing good
[Laughter] Today we are going to do an indepth interview
Can you hear me
Yes I can hear you.
I am going to ask you 5 questions that I have prepared ahead of time
about the ah, ways that teachers and the learning media specialists
collaborate on instructional design of curriculum and how you would
describe this collaboration. Are you ready to get started?
yes
O.K.
Now at any time, if you have some questions ah, that you have to ask,
you can ask me at any time. O.K.?
alright
um. Can you describe your, the typical way that you design the
curriculum for your subjects?
Um.
When I when I began to design my curriculum for my subjects
I first start out with how it is related to um their real life, real life and
Um hum
And how it depends on. Um
How I could make my students really understand.
What I am trying to. The goals I am trying to um reach. How um
And then I pull. I make sure that I can pull in the internet.
Different ways. Um. Different ways of teaching them. So.
Different ways. Um different styles of learning. Different levels of
learning.
So I try to make sure that I can reach. [pause] by um um by the internet.
And then also. And then I might have to go down a level so I might
need to
use the audio or I might need to use the or maybe get a videotape from
the
library. or um. Or I also might need to get um pictures.
Or use like I said interactive activities on the internet.
To make sure that they are under that is just is an introductory kind of
lesson
that to get them started on whatever I am trying to get them started on.
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Um hum. So um, you um mentioned the internet and you mentioned the
interactive um media that you use in your um instruction.
Ah. Do you use any other tools or resources?
Um, I use the internet, I use video tapes,
I also use um the little worksheets that we have.
I have some flash cards in science that I use.
I also use, I use games, Um I use um additional cards [pause],
Um internet and science. Any type of resource or that I feel like would
add or
that will also add to the lesson. Um, I also use science magazines.
I go to those and um first before I get started with a lesson and see if
I can find something that can relate to that particular lesson and then
I might start my lesson off with something out of the magazine that the
children I know would be interested in.
Um hum. Ok so um so have you ever,
You mentioned that you use some of the materials in the learning media
center. um.
Do you ever consult with any of the faculty when you design your
instruction?
Well, we, um, All the 5th grade teachers.
We all collaborate with each other when we are designing our lessons.
With the exception of, with the exception of the lesson, the subjects that
we
teach individually. Like when I teach my science lesson.
I just tell them what particular subject, actually what area I am on at the
particular time.
Or what, how far, how far along I am in the curriculum.
But as far as our reading, our social studies and other subjects,
we collaborate and we get together on projects and where we are in the
different chapters. How we will, how we work in the, integrate the
social
studies in reading. What type of projects that we are doing that relate to
the
reading stories. So we always talk about what we are doing as teachers
and sometimes all 3 of us are doing different types of projects but they
are all related to reading stories. And if they be, they may be integrating
all the subjects but they are still under the same story in reading.
But as, as far as science, the specialized subject that I teach,
I don’t get with them and, and, collaborate with them on that.
I just try to use what I can do on my own with that.
O.K. So science is the area that you are specialized in and you,
you are saying that you consult with the other teachers on other
subjects.
Um And you said that all together you ah, collaborate together on
what type of instruction is needed and what materials are needed.
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Am I saying that correctly?
Yes we, we collaborate on the other classes, the other subjects that we
teach,
um, other subjects we collaborate together on the instructional
materials.
We get our copies together and then we um, we all have the same goals
and objectives but we might go about it differently.
We might um, everybody has a different way of approaching it.
So, but um, some of the instructional materials that we use may be the
same
but some of them may be different.
But so we all collaborate on the reading, social studies, spelling.
All the other subjects. But we don’t collaborate on English, science and
math because those are individual subjects that we teach individually.
What faculty, other than teachers do you consult with?
Um I really with, I, with science, sometimes I tap into health issues
so I do collaborate with the PE teacher.
And then I collaborate with um the guidance counselor.
And then also the nurse, the school nurse.
Um, and then I have gone outside of the school.
I have collaborated with the meteorologist, um, at one of the local TV
stations.
And then also, um, I think, there was, yeah, and yeah we,
and then we went to um, we also collaborate with exchange city which
is a
little [??]city[??] that we use, that we collaborate with their instructors
and [??]those under social studies[??] So we use those.
Then and exchange city in social studies and I use all the
other people for science.
So um
What are some of the ways that faculty or other people help you?
You mentioned that um, exchange city and talking to the meteorologist
and the um, nurse practitioner.
Did you say nurse practitioner or did you say the school nurse?
The School nurse
The school nurse. And um, you mentioned those people um and others
besides teachers within your area that you speak with
but what are some of the other ways that faculty or other people
help you besides giving advice?
You mean those particular people that I spoke of or anybody else?
Any of them. Any one else. Other than faculty
I really don’t collaborate with others, other people.
Other than faculty, outside faculty members, exchange city.
I don’t collaborate with others
What about the administrators?
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With the administrators? In the past I have um collaborated with my
principal in regards to discipline. And then also in regards to when um,
when most of my students were not at a point when they were all doing
well. On the, in all of the subjects. And they were not all performing
well
in regards to homework. So I asked him for advice, um, advice
when it came to when it comes to homework. And um that was the
only time that I really collaborated with him other than for discipline.
So did he give you. um So um besides discipline um, so you are saying
that besides discipline he did not give you any advice on instruction,
how to um, facilitate the instruction that you had?
No, um, only thing he um he just told me. Well actually
He just came to talk to the students about homework.
How important it is to their grade. How important it is that they pass
this grade. Other than making it positive, which is something that
I try to do myself.
Earlier you mentioned that ah, you used the library for some of your
instruction. ah
So ah, does that mean that you have used the librarian?
Yes I have. I have used her, I have used her resources.
Used her resources ah, but Have you ever ah, collaborated with
her on your instruction
I have collaborated with her to the point of asking her what type of
resources,
um, she had for a particular subject that I was on, on um, in science.
For example natural resources, natural disasters.
And then I needed a book on natural disasters. Because I wanted my
students to do reports on natural disasters. And they were broken up
into groups. And so each group had a report on natural disasters.
And they ah had to report on different elements of the natural disaster.
And I needed her to, and I felt I needed her to provide me with books or
other resources she may have had. And she may have had pictures
or whatever. And um, I collaborated with her on that.
And then, and times. When it is time for black history
I collaborate with her on, I checked to see if she had any resources
on Black history. Did she have any books that she could give me
for the children to do book reports on black history. Um, Other than
that, that, that is the only thing, the only type of collaboration that I
have with her. Just if I am on a specific, um, subject, or a concept or
whatever if I needed some particular resources from her.
Tell me about um, your experiences working with the Learning media
Specialists (SLIS) in designing, any curriculum at all?
Well I wish I could tell you but ah, I don’t have any experience
working with the um specialist. [Laughter] Because we don’t really
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work together in designing the lesson. So um, I would like to see that
happen. We all um, we all would like to see that happen.
All of my coworkers would like to see that happen.
Because um at times, being that we teach fifth graders and they
need to be at a point where they can go to the library to do research,
go to the library to look up things on the computers, go to the library
to pull books on research they are doing. It is not open like that.
And it. She is not there for assistance like that to help us.
To design our lessons. So I can’t really, I can’t really answer that
question.
So um, you are saying that the learning media specialist in your school
does not collaborate as far as you know with the other teachers in your
area on the instructional design of curriculum.
And you are saying that ah, as far as you have experienced
you know that you haven’t collaborated with her?
Now she, she may, she may have. She may take the curriculum herself
and go through the curriculum, and go forward on her on during the 45
minutes that my classes are with her. But she does not collaborate
with me and I don’t you know, collaborate with her.
So the 45 minutes. You are saying that your class spends
45 minutes per day or per week?
Per week
Per week. Per week with the media specialist. Ah Does she,
she does not ask ah, you what ah, what areas your students
need help in or what type of instruction, is that what you are saying?
That is correct
Ok So how do, why do you feel things are that way?
I really don’t know. I guess, I guess, it is just, it has gotten to that point
probably. I don’t know if it has been that way.
I have just been at that school for probably 6 years, 5 years, and
she has been there 20 years so I don’t know how it started.
Um, I really don’t know why it is that way. Maybe, you know, my, my
assumption is that um, if she did once or if she had a desire to get
with some of the teachers on the curriculum and move forward with
the design she might have some opposition with, or she might have 10
percent of the teachers that would, might be on board with her in as far
as in assisting, with her assisting with the instruction. But 95 or 90
percent of the teachers, I don’t think they, I don’t really think they
would be welcome her assistance. I don’t really know. But I don’t,
I would. Being in the position I am with the 5th graders
I think I would. And then teaching them I would welcome it.
But I don’t know. I can’t speak for them. But I just think,
I don’t know, I don’t know if she has actually collaborated with them.
But as far as I can see and as far as I can tell, she has not.
I don’t know if she has ever done it before. But she is not now.
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So um, In ah, in what ways has this experience ah hindered you or
aided you in your instructional design? In what ways has her
non-assistance hindered you?
Well it has hindered me. One, I didn’t really know that she was there
to be of assistance to me, to, to such a high degree, to such a high
degree.
Um hum
I didn’t know that. Um, I, I did know that she was supposed to be the
librarian. You know, she was supposed to be there to um provide us
with the resources and research materials for our children.
And I didn’t see that and that is what I expected from her, and I did
expect some collaboration because you do need it.
Um hum
When you are teaching 5th graders. You do need um, some research
materials and you do need that support.
So it has hindered me a lot. Because with science I have been wanting
to send students down to get research information and they don’t
know how to get it. They don’t know how to go about finding out
how to go get it. They can’t retrieve a book. Um, they do not know
how to search the net. Um, so if I have to stop and help them search
for things, and then we don’t have open time to for them to go down
to the library, and by me having a classroom full of like 30 students,
or 25 students, it is hard for them to actually have equal time on
4 computers {in the classroom}. So it would be nice if I could send
some students down to the library in the afternoon, because I know
that in the afternoon she is free.
Um hum
So that afternoon would be a perfect time for 5th grade students to go
down to have research time. So I think that, you know. It should, it has
really,
really hindered the 5th graders. I really think that 5th graders should have
had
more than 45 minutes built into the schedule. Um, open library time.
I think it should be, they should you know, they should get the big
picture.
Um, with the 5th graders really, and think about their future as far as
middle
school and high school so they can get started with that {preparing to go
to
higher grades}.
So what you are saying is that because they are 5th graders.
And in your school 5th graders are the highest grade?
That is right.
And since they are 5th graders then they need more ah, time with
the librarian and that there needs to be more collaboration between
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the teacher and the librarian as far as instruction.
And that there should be ah, time set aside that 5th graders can
use the library in the open? How did you say this?
Open library time
Open library time. And you are saying, you are saying that you would
like to see this happen but you don’t see it happening?
No I don’t see it ah, I don’t see it happening. But I would,
I would love to see that if it, I would love to see it happen.
You also mentioned ah, other teachers. So you and the ah,
are you saying that you and the other teachers have discussed
this and if you are saying that then ah, to what degree?
We have discussed um, we have discussed open library time.
We have discussed research time. We have discussed, um, the books are
not,
um, you know, um, they are not, the books do not represent diversity,
a clear picture of diversity. And we have discussed that.
And um, we have discussed the books are not, they are old ancient
books.
They are not recent books that are out. You know, with new
developments
and new research information. We have discussed all of that. In our
[??].
reports. But I um, I understand that the new principal that we have,
if I am not mistaken, is supposed to be, um, redoing a lot of things in the
library. And supposed to be going through and providing her with new
resources. So maybe some of these things will change.
So ah. Can you describe what happened the first time you met
with the library media specialist about ways and materials to use
in your instructional design from the beginning of your meeting
with her to the end?
Well we didn’t really have a formal meeting. It was just an informal
introduction. Um and the introduction was not about instruction.
It was just, you know ah, the introduction of, of me and her, and that
was
pretty much it. Um and we were just kind of getting acquainted.
Uh, one, on the first 2 or 3 times that we did see each other, or the first
2 or 3 times that we spoke with each other, she mentioned, um,
my children and the difference between my children and the other
children that were in the, um, different classes. Because my children
seemed to be more disciplined. And so that was the only conversation
we had in our first meeting. And uh, but we did not talk about
instructional
design, or anything like that or curriculum, or anything.
O.K. so ah. If you could start that meeting all over again,
and if you could control the library media specialist like a puppet,
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how would you have changed her response to you?
Well me knowing what I know now, um, I probably would have asked
her what her role is um, as a, a media specialist. I would ask her what
would her role be for my children, and also for me. Um, what should I
expect from her. And you know, and what would she expect from me,
before she meets with my children every week, what she needs from
me
every week. So I probably, if I knew what I know now, I would go that
that route, before [??]
You mentioned if you knew what you knew now. Ah. so ah,
what is it that you know now that you did not know then
Well just listening to this interview.
O.K.
Um. You know. The name that I have been, you know, the title that I
have grown up with was librarian. And not ah. What is it?
Learning media specialist
Learning media specialist. You know, that sounds like a little bit
more detailed than a librarian. And I had no idea, that the expectation
level was so high. And that they, the media specialist could be so
involved, in planning or assisting in planning, ah, with the lesson,
with the teacher. And that is a great thing. And I think it would be
wonderful, for, for, to be implemented in my school.
So I had no idea, at all.
So, So ah. You had no, ah, idea of what her true role as a
learning media specialists was. So if you could ah, change things
over again, if you could do things over again, are you saying that
you would collaborate more or you would want more collaboration?
I would want more collaboration but I don’t know if I would collaborate
more. Because if it started out the way that it started out even if, I knew
what I know now, I would still, my desire would be there, I don’t know
if the approach would be different. Because um, you know,
depends on if she would be forced to do what she needed to do.
If she was forced to do what she need to do, then of course I would,
you know, go forward with what I would expect from her, and ask her
what she would expect from me, and ask what we needed to do to move
forward with the curriculum. But um, with the way it was when I got
there,
I don’t, even if I knew what I know now, and she, and she did not
really,
and no one was really enforcing the um, what really needed to be done
then I don’t think, nothing would have materialized in her role.
Nothing, nothing that she needed to do would have materialized.
Can you give me ah. You’ve described your, the library media
specialists
role now in your program of instruction.
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And I described, you got it from my description you say what her role
should have been. Can you give me an example of a time when you
needed help in designing instruction, ah, and who did you feel
comfortable, and the way you are talking you would not have felt
comfortable going to her and who did you feel comfortable
going to and why?
Um if I, well, I don’t recall the particular lesson but I do recall, um,
no I don’t ever recall going to her. I don’t’ think I would have ever gone
to her. But I have gone to our facilitator before um, to get a good grip
on
developing a lesson. So I have gone to her. I have gone to her
{facilitator}
on a couple of occasions just to kind of get some input from her.
Can you give me an example?
I have gone to her to, um, I can’t really recall. I think maybe on the
science
lesson we had. I will go back to the Natural disasters.
She kind of helped me with that. Um, she kind of assisted me on that
one.
And then also with reading. She had um, some um, trade books that she
gave me. In a reading group that we kind of had in the classroom.
And she told me about the trade books that she had and so we started
the reading groups in the classroom. And um, that was to assist me.
While the children were reading in their groups, at the same time I was
testing, and then also I was tutoring one on one with other individual
students. So she kind of worked that out for me. We worked with
that together.
You have given me 2 new words. Ah, trade book and facilitator.
So describe trade books for me.
Um, the trade books are books that are related to the reading stories.
They could be related to the reading stories that you are on, or, but they
do not necessarily have to be related to the reading stories.
But they are books that the children can read that will um, focus in on
the skills that you want them to develop as they are reading.
The skills that you are going over in your reading story.
Like um, drawing conclusion skills. All of those the trade books
they focus in on all those skills. And you can pull all those skills
out as you , as they are reading.
And ah what is a facilitator?
A facilitator is um {out of tape, turning it over}
So um. Lets continue. Ah. You said that the facilitator ah, helped you,
and you said you wouldn’t, you did not feel that the learning media
specialist was approachable, ah.
Are, are you saying that
you said not only that but you said that she did not have the resources,

148

445
447
448
449

P-DT:

450
451
452
453
I:
455
456
457
458
459
460
461
463
465
467
469
470
471
472
474
475
476
477
478
479
480
481
482
483
484
485
486
487
488
489

P-DT:
I:
P-DT:
I:

P-DT:

ah. In what ways is she not approachable?
Well. I am sure that she would help me in any way that she could.
But she just. But she would not have the time. And would not have the
resources to sit down with me to help me with the design of my lesson.
I knew that the facilitator would have more time. And really the way
that
our school is set up, the facilitator she just has more time to help you
with
the lesson, to help our teachers with the lesson. More so than the
librarian
or the learning media specialist.
Um, You mentioned that you felt you did not receive the help or
resources
you needed ah, when designing your instruction.
Can you think of ah, some things ah, that would aid you,
some things you could have had that would have aided you at the time
you were designing your instruction.
Some things that maybe the library media specialist would or could
have helped you or some other things that could have helped you?
Is it library media specialist or learning media specialist?
Learning media specialist
Oh, well, ah, repeat the question.
OK, I’m sorry. You mentioned that you felt that you did not receive
the help or resources that you needed when designing the instruction.
Ah, can, can you think of some things that would have aided you
or some things that she had that could have aided you?
Well um, I guess the main thing for me, with science the textbook
just wasn’t enough. And I needed to go outside the textbook.
So I needed, so my biggest hindrance was the need for having or the
lack of research materials. O.K. So that was what she could not
provide. Because all the research materials she had were old research
materials. So it was not updated research materials. So you know,
I would have had my children to go on the internet to get recent updated
information. And I keep on going back to it because it was one of the
main ones, the natural disasters, and ah, I keep. She could not provide
that for me because she did not have updated material in the library.
So another way that she could have helped me was I could have sent my
children down to the library, and she could have allowed them to have
computer time. So they could have used her computers. And to pull out
some
information. And she could have assisted them in locating the
information
on the internet but I had to assist them in locating the information and
making sure. And I only had 3 computers in the room. And It would
have
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OK so from the things that I have heard you say, not only um,
were you not aware of the role of the SLIS but ah you have not
felt that the SLIS made herself available to you.
Because ah, you have mentioned that ah, several times that you did
not feel she was approachable. Ah if for some reason.
You said that you have a new principal and that she is making some
changes. If for some reason, ah, she made those resources available
in the learning media center. In the library media center.
I am sorry it is library media specialist
Um hum
Um if she made those ah, changes, and made those resources,
if the new principal made those resources available to the
library media specialist, do you think she would be approachable then?
Or do you think the resources were the main reason she was not
approachable or do you feel that it was something else?
And if so what?
I think the resources were probably the biggest thing. She knew she
probably did not have those resources available. And then also the time
factor too was a big issue, because a lot of time she was on a schedule,
especially in the morning, and early afternoon. She had a very strict
schedule with the, um, all the other classes. And they {the other classes}
had 30 to 45 minutes. So there was not a lot of time that she could
spend
with me. So she was on a time schedule. But now the afternoons, I
cannot
speak for the afternoons. Most of the time the afternoons were pretty
much
free. Ah, so, with the change in mind, I, I would probably, knowing the
role
she is supposed to play, ah I would go to her now. And knowing the
role
and then ah, the change in the library, the updated materials, I would go
to
her now. At least to try to see if those resources would be available to
me
now, to me, the students in my [??] school.
I know that you have been off sick for a while.
On sick leave for a while.
And ah, if you have communicated with the other teachers in your
area has having these new resources helped them any?
Well I haven’t contacted them. Well I have spoken to them but I have
not
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spoken to them regarding the library and the resources now available.
As a matter of fact to my understanding they are still working on it.
And I say that just out of conversation, ah, not out of conversation,
but the last time that I was at the school which was the first, in August,
they were doing some things at that time so. But I don’t know if they
have finished or if they are still working on them so I really don’t know
where they are as far as the library is concerned right now.
Well, um, we're done. And thank you so much for your time.
You are welcome I hope that I have been helpful to you.
I am sorry to take up so much of your time.
You are welcome. No problem

Test Interview Preliminary List of Codes, Categories, and Themes
Categories (count = 7)
typical ways teacher
teacher/SLIS
teachers view of
other sources of
designs instruction
collaboration
the SLIS role
collaboration/help
reasons for
hindrances caused by SLIS
teacher desire for
noncollaboration with SLIS noncollaboration
SLIS/teacher collaboration
Codes (count = 66)
no desire of SLIS to
collaborate
SLIS assistance not
welcomed
Facilitator has more time
to collaborate than SLIS
lack of research materials
spend 45 minutes with
each class/week
time limitations set by
SLIS
student inability to do
research
outdated books
not there to assist with
instructional design
5th grade teacher
collaboration on subjects
all teach
Help from PE teacher
help from meteorologist
at local TV stations
administrators for student

no desire from 90-95% of
teachers
opposition to change

If SLIS forced to collaborate
it will not work
SLIS not approachable

don’t know SLIS is there for
assistance
frustration
no assistance with computer
time
different learning levels

Time factor – SLIS rigid
schedule
Lack of resources
no assistance with finding
resources
limited assess to computers

need for open library time

pull from the internet

outdated research materials
old view of librarian as
gatekeeper
5th grade teacher
collaboration on projects

no support
provide resources/research
materials for children
5th grade collaboration on
instructional materials

use audio
help from exchange city
social studies instructors
facilitator gave

help from school nurse
administrators for student
homework encouragement
instruction relationship to
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discipline
how to make students
understand
determine how to reach
students
use videotape
use worksheets
use additional cards
SLIS help in lesson
design
asked SLIS about
resources available
students need to be able
to go to the library to do
research
look at things that would
interest the children
Groupings by Category:

tradebooks/advice
books that do not represent
diversity
student inability to retrieve
books
use pictures
use flash cards
use other resources that add
to the lesson
no collaboration with
teacher
SLIS teach classes 45
minutes/week
students need to be able to
go to the library to look up
things on the computers
would like to know what
SLIS expects of teacher

Reasons for Noncollaboration with
SLIS
no desire of SLIS to collaborate
no desire from 90-95% of teachers
opposition to change
SLIS assistance not welcomed
If SLIS forced to collaborate it will not
work
SLIS not approachable
Facilitator has more time to collaborate
than SLIS
Lack of resources
Time factor – SLIS rigid schedule

Typical Ways Teacher Designs
Instruction
instruction relationship to student’s real
life
how to make students understand
pull from the internet
look at different methods of
teaching/learning
determine how to reach students
different learning levels
use audio / use videotape / use

student’s real life
look at different methods of
teaching/learning styles
guidance counselor
collaboration
use science magazines
use games
use interactive activities on
the internet
open library time
would like to see
SLIS/teacher collaboration
used available resources not
librarian
would like to know what to
expect of SLIS

Other Sources of Collaboration/Help
5th grade teacher collaboration on subjects
5th grade teacher collaboration on projects
5th grade collaboration on instructional
materials
Help from PE teacher
guidance counselor collaboration
help from school nurse
help from meteorologist at local TV stations
help from exchange city social studies
instructors
administrators for student homework
encouragement
administrators for student discipline
facilitator gave tradebooks/advice
Hindrances Caused by SLIS
Noncollaboration
lack of research materials
frustration
don’t know SLIS is there for assistance
no support
no assistance with computer time
no assistance with finding resources
time limitations set by SLIS
student inability to retrieve books
limited assess to computers
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pictures
student inability to do research
use interactive activities on the internet need for open library time
use worksheets / use flash cards / use
books that do not represent diversity
games
outdated books
use additional cards
outdated research materials
use other resources that add to the
lesson
use science magazines
look at things that would interest the
children
Teachers View of the SLIS Role
Teacher/SLIS Collaboration
spend 45 minutes with each class/week no collaboration with teacher
not there to assist with instructional
used available resources not librarian
design
asked SLIS about resources available
old view of librarian as gatekeeper
SLIS teach classes 45 minutes/week
provide resources/research materials
Teacher Desire for SLIS/Teacher Collaboration
would like to see SLIS/teacher collaboration
SLIS help in lesson design
students need to go to the library for research know what SLIS expects of teacher
students need to be able to go to the library to would like to know what to expect of
look up things on the computers
SLIS
open library time
Themes:
Library resources are old and not available when teachers and students need them
Teachers views SLIS as gatekeeper of books and not collaborator on instructional design
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